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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
http://catalog.xula.edu/preview_entity.php?catoid=21&ent_oid=610

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2019-2020 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 21 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

5 

Total number of program completers 26

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
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Stakeholders are not involved in program evaluation and improvement.

Stakeholders are involved in program evaluation and improvement: Advisory Board, Mentor Teacher (residency and student teaching), State of Louisiana and Education Students.



Advisory Board

The Division of Education & Counseling (DOEC) has an Advisory Board. The membership of the Advisory board includes the following stakeholders: a charter network administrator, a charter school principal, a Catholic

School principal, a STEM Education faculty member from Johns Hopkins University, the Director or Recruitment and Selection for a local school district, a professor emeritus of education, a graduate student, an undergraduate student, and four community members.  The advisory board advocates and offers support to the EPP and serves the following roles 1.) Helps to ensure that the EPP has a curriculum which is current and provides our candidates with the knowledge, skills and dispositions needed to meet the needs of diverse k-12 learners; 2.) Offers suggestions to EPP of needed resources; and 3.) Ensures that the EPP continues to meet current workforce needs through programs offered.   



The COVID-19 virus and pandemic forced education in the State of Louisiana to shift to virtual learning in the spring of 2020.  The EPP did not convene an advisory board meeting in the spring of 2020 as planned but contacted advisory board members throughout the spring 2020 semester to seek advice on various issues and provide candidates with virtual field practicums to ensure seamless experiences for candidates and k-12 learners.  The next meeting is planned virtually May 11-12, 2021. 



Mentor Teachers

Mentor teachers are an important part of our program.  They participate in teacher formation and are heavily involved in evaluating our programs’ outcomes – our teacher candidates.  In 2016, Louisiana’s State Board of Elementary and Secondary Education adopted policies and laws designed to address the teacher shortage in the state. The state legislative body passed new laws which require initial licensure teacher candidates to complete a full year classroom residency alongside a state credentialed and experienced mentor. The requirements for mentor credentialing are as follows. As of September 2020, every teacher who serves as the Mentor of an undergraduate or post-baccalaureate candidate must hold one of the three below: 

a.  Mentor Ancillary Certificate-Mentor Teacher ancillary certificates are issued to individuals who have successfully completed a state-approved Mentor Teacher training program, including state-led training, and have a passing score on the Louisiana Mentor Teacher Assessment Series.

b. Provisional Mentor Ancillary Certificate - A one year provisional certificate may be issued to any individual who has completed training or is currently enrolled in Mentor training. The provisional certificate is valid for one year and is non-renewable.

c. Supervisor of Student Teaching credential - Teachers who hold the Supervision of Student Teaching credential may serve as a mentor until August 31, 2023



Mentor teachers are an important part of our program.  They participate in teacher formation and are heavily involved in evaluating our programs’ outcomes – our teacher candidates.  The LA DOE defines mentor teachers as, “…local educators who have the knowledge and skills to effectively coach and support new and resident teachers in their district.” Louisianabelives.com/teaching/Louisiana-mentor-teachers.



The MAT candidate who is a Teacher of Record or a resident, is assigned a credentialed mentor by the principal, based on student achievement data, mentor coaching ability, mentor credentials and successful teaching. Mentor Teachers are the lifeline of our MAT pathways. They help to mold and shape our students and will have a significant impact on who they are as educators.



To work with our students, Mentor Teachers must be willing to have their practice questioned and to explain their thinking behind all curricular and logistical decisions as an educator, as well as be versed in their role and expectations. Mentor Teachers are expected to provide daily mentoring and coaching during classroom instruction, actionable feedback in debriefing sessions, model co-teaching strategies and culturally relevant pedagogy.



In 2018 we launched summer mentor teacher training and continues.  The training provides coaching and mentoring resources, discussions on relationship building, and modeling behaviors of support. The teacher mentors also learn how to transition MAT candidates from small group instruction to whole class instruction through a gradual release model designed to improve the teaching capacity of the assigned candidate.



Mentor Teachers are required to participate in a three-day training on best practices for mentoring Residents. The three-day training is centered on the concepts of co-teaching strategies, critical observation and actionable feedback. On Day 3 of training, the Mentor Teachers are introduced to their assigned resident and they both participate in structured bonding activities.



Mentors also meet quarterly throughout the year. These meetings are meant to build mentoring and coaching skills, identify and resolve challenges and network with other mentors. These meetings can be in-person or online and through modules or independent assignments.

Session topics included:

• Residency Requirements

• Current education events

• Case studies

• Relevant scenarios

• Effective mentoring practices

• Challenging conversations

• Actionable Feedback

• Observation

• Pedagogical Content Knowledge

• Building relationship

• Culturally relevant pedagogy

• Trauma-informed practices



Mentor Teachers were given an opportunity to assess the training sessions at the end of each session.



At the undergraduate level, student teachers are mentored by the Supervising Teacher.  The supervisor of student teaching must meet the following requirements:

1.	valid Type A or Level 3 Louisiana certificate in the field of the supervisory assignment;

2.	valid Type B or Level 2 Louisiana certificate in the field of the supervisory assignment and successfully complete the three semester-hour course in the supervision of student teaching; 

3.	valid Type B or Level 2 Louisiana certificate in the field of the supervisory assignment and successfully complete assessor training through the Louisiana Teacher Assistance and Assessment Program; or

4.	valid Type B or Level 2 Louisiana certificate in the field of the supervisory assignment and National Board Certification in Subsection C of this Section. 



At Xavier, the undergraduate teacher residency experience begins with students admitted to our program in the fall of 2018. Xavier has been approved by the state of Louisianan to provide a mentor credentialing program in collaboration with Loyola University. We will begin our teach mentor training with Loyola University in the summer of 2021.





State of Louisiana. 

The State of Louisiana conducts a review of all preparation programs operating in the state. We are assessed on the quality of selection for teacher candidates; quality of content knowledge and teaching methods; quality of clinical placement, feedback, and candidate performance; and, quality of program performance management. We were assessed March 2019 and received a 3 out of 4. Here is a summary of the 2019 findings:

The key strengths of the program are:

• Xavier program leaders and faculty acted upon TPI-US 2018 On-Site Review findings and recommendations with a sense of urgency to quickly and systematically launch ongoing improvements, with evidence of progress noted in the findings, including an

articulated plan for continual improvement.

• The Division of Education and Counseling (DOEC) faculty, and leadership made effective improvements in observation and feedback systems, including developing and implementing a full Pre-Observation-Post (POP) cycle containing a digitized quality

evaluation form to be housed in an assessment system that allows for video submission of candidates teaching and ease of monitoring results.

• The program holds high expectations for selecting candidates with proven success in GPA and with standardized test results pulled from the top third of the college-going population; the program uses performance assessments with multiple measures

designed to identify XULA’s six core values while also enrolling candidates who make a significant contribution to a diverse teacher workforce.

Key areas of improvement include:

• Replicating the high-quality observation and feedback practices that recently hired supervisors delivered. Ensure all supervisors and mentors engage in high-quality initial and ongoing observation and feedback training that includes the effective use of the

Today’s One Room School House (TORSH) data system, the recognition of what constitutes good and better teaching and  learning, and a commitment to high expectations and how best to meet standards of inter-rater reliability.

• Rigorously monitoring observation and feedback data, coursework content and delivery, assignments, and the impact of training on observation and feedback practices and then using the outcomes of these activities to drive improvement and decision-making.

• Ensuring all faculty agree on shared definitions and understanding of key teaching skills, such as differentiation, formative assessment, and academic feedback and questioning. All faculty should explicitly model and label these key teaching skills so

that candidates can consistently see what the skills look like in practice and in doing so better enhance and further all students’ learning and academic outcomes.



Eucation Student

The University’s assessment system, Improve, is the central repository for all assessment reporting across campus. 



Programs in each Division self-select the learning outcomes to be evaluated through various assessments that monitor candidate and program performance. 



The university’s assessment coordinator survey’s each department’s graduates to assess candidates’ experiences as students in the EPP.



An important data point for program improvement is "customer satisfaction". The EPP collects this information in the university wide exit interview survey. An analysis of the data 2019-2020 survey revealed:



Students reported

		Master of Arts (Total = 9)





		 

		Poor

		Fair

		Satisfac.

		Good

		Excellent



		Faculty implemented curriculum that exemplified equity and diversity

		0%

		0%

		0%

		22%

		78%



		Faculty implemented curriculum that included methods and strategies for applying technology

		0%

		0%

		0%

		44%

		56%



		Faculty evaluated and used data effectively to assess the needs of all students

		0%

		0%

		11%

		33%

		56%



		Faculty was available for advising

		0%

		0%

		0%

		33%

		67%



		The program included texts and other resources that were useful

		0%

		0%

		0%

		44%

		56%



		The field/practicum experiences were meaningful

		0%

		0%

		0%

		33%

		67%
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XAVIER UNIVERSITY OF LOUISIANA

DIVISION OF EDUCATIONAL & COUNSELING 

Course Syllabus:

EDUC 4060 & EDUC 5380 – Student Teaching 

Spring 2019

Monday – Friday at Assigned Public or Private Schools



Division Mission- The development of reflective professionals: Collaborative change agents toward a more just and humane society. 



Core Values – Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation: Reflective Professionals Passing It On



Associate Professional:  Sr. Jean Marie Craig, Ed.D



Office:  Convocational Annex # 201

Phone:  504-520- 7328

Email:  jcraig@xula.edu                               

Office Hours:

Monday –         9:00 – 10:45AM

                           3:30 – 5:00PM

Tuesday –         9:00AM – 1:00PM (if not supervising teachers)

Wednesday -– 9:00 – 10:45AM

                           3:30 – 5:00PM

Thursday -        9:00AM – 1:00PM (if not supervising student teachers)

Friday -             8:00 -10:00AM

Anytime I am in my office and no one is with me, feel free to come in.



Instructional Objectives from the Professor:

	1.  The professor promotes an effective teaching/learning atmosphere.

	2.  The professor effectively communicates goals, expectations, and objectives to help all  

                    teacher candidates reach high level goals. 

	3.  The professor is available for consultation with teacher candidates during office hours and

                     most evenings until 6:00 -6:30PM.

	4.  The professor promotes an effective management of class time.

	5.  The professor is effectively prepared for class time

              6.   The professor has a strong knowledge of subject matter and uses a range of instructional  

                    strategies, appropriate to student teaching, to help make preparing for student teaching

                    clearer and more assessable.

	7.  The professor has enthusiasm in teaching the course.

	8.  The professor monitors and assesses teacher candidate progress to ensure that their work 

                     meet the requirements of the course and student teaching.                     

	9.  The professor effectively creates assignments aligning course objectives and materials 

                     taught.

	10. The professor designs and executes quality assignments that are consistent with the 

                     concepts of student teaching and student learning.



COURSE REQUIREMENTS





				Course Information

Pre-Requisite:



	 Fully admitted to the Teacher Education Program

               Cumulative 2.5 in all education courses with no grade lower than a C

	 A minimum cumulative GPA 2.5 for Undergraduates

               A minimum cumulative GPA 3.0 for Graduates                 

               Completed all education courses and department requirements prior to student teaching

               Submitted Student Teaching Application by mid-term the semester before student

               Background check



Attendance, Rescheduling pre-post and observations, Placement policies:



	Xavier University Teacher Candidates attend student teaching from the first of school until Xavier’s Quiet Day.  Depending on the school 

              policy teacher candidates are encouraged to attend faculty meetings, professional development sessions, workshops, PTA, etc.

  

	Attendance and participation are required. Teacher candidate must attend all working school days as determined by the school calendar, 

              i.e. the school where student teaching is taking place, not Xavier’s calendar.



	Absence is excused only for personal illness or death in the family.  Documentation maybe required as determined by Xavier University

              supervisor and/or the cooperating teacher. Teacher candidates with excessive absences may result in removal of student teaching

              placement.



	Undergraduate Teacher Candidates may NOT substitute teach or receive compensation for student for student teaching.  Master’s Degree 

              in teaching certification may teach in your own classroom as long as the teaching contract meets the program/degree agreement.  



	Late work will impact a teacher candidate’s evaluation and successful student teaching completion



	The quality of work turned in is expected to reflect the teacher candidate’s best attempt.  All written work must be typed (word-processed) 

              Completed according to the directions of the assignment.



	Teacher candidate is expected to honor the ethical, professional, and conduct guidelines according to both Xavier University and the site 

              school guidelines. Please remember, you are probably much closer in age than the school faculty, students are looking up to you as an

              example.  Be the BEST You Can Be.   NO HOLES IN YOU CLOTHES.  



	Be professional responsible, be prepared, fulfill and do well all student teaching requirements.       



	Responsible for completing all graduating requirements. 



Grading information:

The teacher candidate will work with me and your school faculty to establish observation and due dates and other expectations.  As a Teacher Candidate, you have taken a step up from being a “student”, as with all professionals, you are expected to meet all deadlines: late work will be deducted one letter grade.  Successfully completing student teaching (a grade of A, B or C) is evident by:

				1.  Attendance and active at all Student Teacher Seminar

				2.  Student Teaching Lesson Plans, Portfolio and Research project

				3.  Evaluations of Observations

				4.  Results of Research Project and Poster

	                                          5.  Successfully passing Exit Interview

				6. Final Grade Report



Textbooks Required:

Student Teacher Handbook, informative handouts and readings will be passed out in Student Teaching Seminar



Course Description:   

Student Teaching is a full-semester, full-time, all-day, clinical component of the teacher education program for Xavier University of Louisiana.  Teacher candidates are students who are completing their final field experience, primarily seeking initial teacher certification.  The most important purpose of the teacher candidate teaching experience is to provide him/her professional, well-planned mentoring to help develop and enhance all of components of good teaching, i.e. enhance knowledge, skills, and dispositions necessary to positively impact student learning. “This course includes: (a) Observation and participation in the classroom; (b) Full participation in instructional activities and other teaching assignments; and (c) Readings and experiences in classroom management and teaching techniques. Concurrent enrollment with Student Teaching Seminar.” Prerequisite (X.U. Catalog). 

COURSE GOALS:

The goal of this course is to serve as the class-room based; intense opportunity to practice using the knowledge and skills the candidate brings to the experiences.  It is designed to be the capstone experiences of the candidate’s culminating experience of education and related coursework.

To work closely with the host school administers and school faculty to provide teacher candidates quality experience necessary for teacher candidates and teacher certification

COURSE OBJECTIVES AND CORRESPONDING PROGRAM OUTCOMES:

At the end of this course teacher candidates should be able to:

1.  Enable teacher candidates the opportunity to experience firsthand teaching in a public/private school setting, including writing lesson plans, using    

      the plan for instruction, evaluating, assessing, 

      management, and reflecting on how the lesson went and what/how/if student’s learned. InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10  

      and also includes TPI-US Judgement Areas 1,2,3,4.



2.  Exhibit an understanding of the principles of teaching and learning by assuming increased responsibilities which challenge the teacher candidate. 

      InTASC Standards #1, #2, #3, #4 and also includes PI-US Judgement Area #1.



2.  Accommodate a student’s learning differences and/or needs by adapting work assigned, circumstances for work, and changes in communication. 

      InTASC   Standards  #2, #3 and also includes TPI-US Judgement Area #2.



3.  Demonstrate an understanding of how students learn and develop by providing opportunities that support intellectual, social, and personal 

     development. InTASC  Standards #1,#2, #3, #4, #%, #6 and also includes TPI – US 2, 3, 4.



4. Demonstrate the ability to communicate effectively with school personnel, students and parents/guardians. InTASC Standards #9, #10 also includes 

    TPI-US Judgement Area 3. 

5.  Develop understanding and skills of effective planning, teaching, evaluating, lesson delivery, and student assessment and classroom management. 

     Standards #6, #7, #8 and also includes TPI-US 

     Judgement Areas 1, 2, 3, 4.



6.  Provide support and encouragement to young people. InTASC Standards #3, #8, #9, #10 and also includes TPI-US 3 &4.

7.  Design lesson plans that align with national/state standards, objectives, activities and assessments.  InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8

      and also includes TPI-US Judgement Areas 1, 2, 3, 4.



8.  Be introduced to and start to understand the rights and responsibilities of a professional member of the teaching community: InTASC Standards 

      #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 and also includes TPI- US 1, 2, 3, 4:

		-Learn legal responsibilities of teaching, and use this knowledge when planning for teaching

 		-Construct and maintain the Division’s Exit Portfolio

                             -Begin to take an active part is some of the professional development opportunities for teachers, such as professional organizations, 

                              membership, and professional development.



· Course Structure/Approach & Requirements:

· On-Site student placement

· Teacher Candidate follows the school calendar

· Teacher candidate is responsible to know and follow the school rules (that applies to a TC), fire exit routes and plans, and the school’s action for a medical emergency.

· Handbook, Required Materials: (* assignments correspond with Student Teaching Seminar)  InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 and also includes TPI-US Judgement Areas 1, 2, 3, 4.

· Student Teacher Handbook: Student Teacher Faculty Handbook. 

· Purpose:

· Provides an overview of the student teaching experience, information about roles, responsibilities and expectations for all involved in the student teaching experience 

· Serves as guide for Xavier University Teacher Candidate’s seeking Louisiana licensure for elementary/secondary teacher.

· To assure every teacher candidate and school faculty know and understand the Xavier student teacher expectations, process and required lessons.

 

       In the Xavier University Student Teaching experience there are seven (7 - underlined) sources of evidences that are specifically designed to provide the teacher candidate with the opportunity to demonstrate successful performance of the Interstate Teacher Association and Support Consortium (InTASC); Louisiana TPI-US and Xavier University (DOEC) teaching component.  They are as follows:



· Formal Observation – two by school faculty, four by university faculty.  

· Purpose of Formal observation:

· Brings the teacher candidate, school faculty and university faculty together often, keeps both school and university informed as to how student experience is going.

· Opportunity for observer to give evaluate, assess, discuss and give constructive feedback.

· Opportunity for both faculty and TC share results, ask questions, discuss concerns, views, ideas

· Gives formal, frequent feedback, gives insight on student learning

· Gives information/ideas which can help to establish new goals for subsequent lessons.     

 

· Four Lesson Plans - presented to university faculty on observation days.  InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9 and also includes TPI-US Judgement Areas 1, 2, 3, 4.

· Purpose:

· A step-by- step guide that gives structure for essential learning

· Gives confidence for the teacher

· The driving force behind planning and motivation for teaching and learning

· Successful lessons are often the result of a good lesson plan

                      	

· Two Teacher Candidate Video Tapings - the first or second lesson teacher candidate teaches; the last lesson teacher candidate teaches.  InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 and also includes TPI-US Judgement Areas 1, 2, 3, 4.

Purpose:

· Videotaping doesn’t lie – real life example - an excellent source for self-evaluation

· Allows several evaluators to evaluate and capture the teacher candidate simultaneously

· A good motivator for facilitating and motivating for improvement in both planning a lesson and teaching a lesson

· Permanent record of teacher candidate’s preparation, teaching, activities and student involvement

                                 

· Professional Development Plan – February 4. (Student Teaching Seminar).  InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 and also includes TPI-US Judgement Areas 1, 2, 3, 4.

Purpose:

· Helps to detail teacher candidate’s goals, resources necessary to gain the new skills and explain outcomes.

· Helps to ensure that the teacher candidate continues to strengthen his/her teaching skills throughout the student teaching experience and beyond.

· An aid which helps the teacher candidate understand the necessarily for staff development, in-service training, professional learning, etc. which should all lead to improved learning for both the teacher and the learner.



· Student Assessment – (article reading and discussion) – February 11.  InTASC Standards #7, #8, #9, #10 and TPI-US Judgement Areas 3, 4.

Purpose:

· Important tool for identifying and understanding needs of the learner(s)

· Use information provided to determine the next teaching and learning steps

· Use information provided to inform or share with administration, parents and family, and the next step to be taken in the learning process.

· Journal Reading – February 18. InTASC Standards #9, #10 and also TPI-US # Judgement Areas 3,4                                                 Purpose:

· Help teacher candidates to become familiar with ideas and information of other professional in the field of education.

· Using critical thinking, sharing and learning from other teacher candidate’s ideas. InTAST #5. 



· Mock Interview -  Career Development – February 26. InTASC Standard #9, #10.

· The experience helps the interview process more successful for both the teacher candidate and faculty.

· Gives the teacher candidate more confidence

· Provides good feedback for both the teacher candidate and the program

 

· Legal- School -  March 11 – InTASC Standards #3, #4, #5, #6, #7, #8, #9, #10 also includes TPI-US Judgements Areas 1, 2, 3, 4

Purpose:

· Refresher about legal responsibilities for teacher candidate

· Reminder – rights of both teacher and student



· CPR-AED – March 15 & 25- InTASC Standards #9, #10 and also TPI-US Judgement Area 3.

Purpose:

· Refresh or learn CPR/AED enough so, in case of an emergency the teacher would be able to “act” responsibly.



· Research Paper – March 15



The purpose of the research paper is to provide evidence of your teaching impacts student learning.  

This is a real research paper, walking you through each step of a research, Your job, very important, is to keep the research “CLEAN”.  Follow all given directions.  Record what you did and what happened.  Do not add anything to your report that did not happen, report only the way the research took place.

                                          Exit Interview/Portfolio: 

· Exit Interview - Week of March 29 –InTASC Standards #9, #10.

Purpose:

· Reveals differences between teacher candidates expectations and the actual experiences.

· Help the Division of Education and Counseling gain valuable information that can prove to be useful in all aspects of our program.

· Helps identify troublesome trends that can be easily corrected

· Provides an opportunity for mentor teacher, university faculty, principal and teacher candidate to take a deeper look at our program.  What is good?  What needs fixing?



· Exit Interview /Portfolio – Week of March 29 Portfolio:  InTASC Standards # 7, #9, #10 and also includes TPI-US Judgement Areas 3 & 4.

· A collection of artifacts related to Student Teaching as part of the final assessment.

· A useful tool for career development

· Great tool to encourage teacher candidates to reflect on the direction they are taking in their program

· A complete, well-documented picture of teacher candidates’ abilities and accomplishments.

 

· Mid-term and Final Grade Report



Final Document:  Student Teaching Portfolio must include a cover page with (a) your name, (b) date submitted, (c) subject taught, (d) course and section number. Remember to add your final student teaching reflection, this can include all of your years at Xavier.  All papers must be professional in appearance, correct use of English, grammar, spelling and typographical errors.  Please proofread, or have someone else proofread your work. Your work is a reflection of your work ethic and professional skills, attitude and knowledge you have obtained throughout the years at school.  Your work will be evaluated by your professor and at least one other DOEC faculty member.

  

· Course Outline:

Student Teaching – Field practicum – “student contact and preparation time”

Weeks  1-2      Phase 1    Observation of class; works with cooperation teacher

Weeks  3-6      Phase 2    Teacher candidate take partial responsibility of the class (starts by teaching one subject and works up)

Weeks 7-14    Phase 3    Teacher candidate takes full responsibility for class

Weeks 15–16 Phase 4   Transfer from teacher candidate back to school faculty

Please note: Exit Interview, Portfolio and Research paper must meet the required criteria in order to pass student teaching.  Teacher Candidate will be assigned an incomplete and will not be graduating in May.



.  FORMS AND DIRECTIONS FOR ASSIGNMENTS CAN BE FOUND IN THE STUDENT 

                   TEACHER HANDBOOK

Core Concepts Specific Learning Outcomes Met by Student Teaching/Student Teaching Seminar

		Upon successful completion of the initial Certification Program, program completers should be able to:

		Assessment



		Understand how the learner grows and develops, recognizes the individual  patterns of learning and development 







Understand central concepts, tools of inquiry, and structures of discipline, created learning experience.



Understands how to connect concepts and use different perspectives to engage learners in critical thinking, creativity, and problem solving.



Understands and uses multiple methods of assessment to engage learners in their own growth, 



Understand and plans instruction that support every student in meeting rigious learning goals by drawing of content knowledge.



Understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content area and their connection.

		Lesson Plan – InTASC Standard 1, 2 and 3

Objectives, instructional presentation, lesson closure, student management, safe environment and pans to achieve student learning, exceptionally.

Rubric scored



Research Project – InTASC Standards 4,5,6,7,8



Research Project Teacher Candidate:

· Hypothesis – must be student learning 

· Studies the problem, states the purpose and rationale for study

· Pre-Test

· Lesson for three to four weeks in which TC uses different styles of learning, i.e. lecture, technology, group work, individual, etc.

· Assessment used- written test, Do Now Activity, Group discussions, Partner sharing, video taping and showing videos, etc  

· Post-test is given.

· Results and Discussion are completed.

Throughout this time the TC is being evaluated both formally and informally by the school faculty and university faculty.  School faculty – weekly review- face-to-face meetings.  Rubric used.  University Faculty observes and evaluates  teaching – Rubric Scored.  Research Project Rubric Scored.

  



		Understand and learn to improve practices and strategies used in teaching.

		Louisiana Standard for State Certification



Formal Evaluation -Assessment used COMPASS and scored



		Understand and perform Professional Responsibilities.

Exit Portfolio should show evidences of teacher candidate’s accomplishment throughout his/her tenure at Xavier, especially the Student Teaching expereince

 

		InTASC Standard #9: Professional Learning and Ethical Practice

Standard #10:  Leadership and Collaboration



Rubric Scores.



Artifacts- collection of Teacher Candidate’s work – many of the artifacts are scored as a separate assignment.  Individual  rubris scored



		Understand and continually reflect and evaluate the effects of his/her choices and action on others who actively seek out opportunities to grow professionally.

		TWS Standard – Entry 4:  Professional Growth and Development.

InTASC Standards 1,2,3



Assessmetns – Weekly Observation



Portfolio – Rubric Dcored



Formal Evaluation – Rubric Scored



		TC should be able to continually evaluate and assess the skills in teaching, assessing, modifying, , accommodating, actively seeks out opportunities to grow professionally.

		InTASC Standards 5,6,9



Video taping and self-reflections. Rubric and scored



Exit Interview- Rubric and scored (in the process of changing)



		Be able to demonstrate his/her accomplishments and celebrate this final activity.

		All InTASC Standrads should is some way be accomplished.



Exit Interview –Rubric and Scored



Exit Portfolio—Rubric aand scored



Portfolio includes Student Teaching reflection of his/her experience





		

		









Date                                         Lessons/Activities                                                           Place                                  

		Jan. 14

		Introduction/Syllabus/Expectations

		Convocation Annex - Classroom



		21

		Martin Luther King Holiday

		”                   “



		28

		Research Topic

Lesson Plan

		“                   “



		Feb. 4

		Research Paper – Hypothesis

Professional Development

		“                  “



		Feb. 11

		Classroom Management

		“                   “



		18

		Types of Assessment- Teacher Candidates bring one that is being used by your School Faculty that you did not use at XU.

		“                  “



		25

		Black History Convocation

Mock Interview – Student Career Office

		Convocation Annex -  2nd  floor lobby



		Mar. 4 -8

		Spring Break

		Enjoy



		11

		Legal – School Law

		Annex



		18- 25

		CPR/AED

		Annex rm. 215



		April 1

		Types of Feedback

		



		8

		 Self-Video and Reflections

		Convocation Annex - 201



		15

		Final Research Paper- Discussion “Student Learning”

		“                     “



		22

		Portfolio – Show & Tell 

Conclusion-  All work with exception of Poster must be completed by now



		“                     “



		29

		Exit Interview  Must be on or before May 1.

Senior Grades are due- NOW!

		Teacher Candidate sets-up Exit Interview at the school site.

Xavier Faculty informs DOEC of the date, time and place.



		           

		

		

Please make sure that you are totally ready to discuss all aspects of the Student Teaching Research Project.





	

If you need help, please come to my office.  I usually stay until 5:30PM or 6:00PM.  Do not wait until the assignment is due.  Teacher Candidates must past both Student Teaching and the Seminar for completion of Teacher Education Major.



Remember:  DOEC Faculty is always willing to help students, don’t wait until it is too late for the help to be of use to you.  Remember, faculty is full time workers, to receive help, especially since you are studying off campus.  Call and make an appointment as soon as you see you need help or want help.

WITHIN YOURSELF YOUR FUTURE LIES!
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Field Practicum

EDUC 3060A    Fall 2019 





Strategies & Techniques for Elementary School Mathematics





This semester you will be expected to successfully complete a field practicum. (Successful completion of the field practicum is mandatory). You cannot pass this course unless you successfully complete the field practicum. All field experience assignments must be kept in electronic format and a hard copy. Since no system is fool proof, please log the hours from your field experience in a different location also. 





This packet contains the assignments you will need to complete during your field experience this semester. It may be also helpful to:

1. Create a field experience binder

2. Place dividers in your binder for each course’s field experience materials

3. Place extra sheets of paper for notes, journaling, etc.

4. Include Field Practicum Observation hours 



Letter of Introduction (worth 50 points) Prepare a one-page letter introducing you to your mentor teacher. In this letter you should include bibliographic information, a description of your strengths and weaknesses, a description of your interests and hobbies, experiences teaching, and any personal concerns related to teaching elementary school students. Your letter should not exceed one page typed, single-spaced.



Reflective Classroom Observations (worth 25 points each). You will need to engage in three non-sequential reflective observations of teachers as they deliver mathematic curricula. Complete each reflection immediately following the observation so it is fresh in your mind. 



Be sure to address the following:

1. General information about the lesson

a. The grade level of the students;

b. Intended student learning outcomes;

c. The teacher's selected method of instruction;

d. The relationship of the curricular objectives to those noted in the CCSS Standards and the K-12 Louisiana Standards for Mathematics 

2. A description of the written lesson plan.

3. Issues of classroom management

a. Teacher behaviors contributing to an enhanced learning environment;

b. Classroom organizational features that enhance content delivery of the specific behavioral objectives for the lesson; and,

c. The role of content and instructional methodology in managing classroom behavior.

4. Personal reaction to the lesson

a. What you liked and disliked about the lesson;

b. Elements of the lesson you would use if teaching it yourself; and,

c. Elements of the lesson you would not use if teaching the lesson yourself and a justification for your alternative methods.

5. Intervention with individual student in mathematics (at least one)

a. Identify student's weakness.

b. Describe the method used to identify the student's weakness

c. Create action plan for dealing with student's weakness

d. Implement And describe the action plan

6. Enrichment with small group of students (3-5 students)

a. Working with teacher, plan and execute activity that will extend students’ knowledge based on teacher's plan.





To maintain confidentiality, do not use the name of the school, teacher, and students' names. Be sure to note in the text if you use a pseudonym.







Attendance (50 points) Please make sure you keep your observation log with you at all times. You must have 22 hours of field practicum for this course. The best place to keep it is in your journal folder. 





Journal (50 points) You should be taking notes for each visit. Notes should include instructional practices, questioning methods, assessments, etc. These notes do not have to be typed. Notes should include, but not limited to, math strategies, lesson plans, student work, etc. Anything you are observing during that class time. Your notes should be included when final folder is submitted.  
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Assessment: Assessment Unit Four Column 
   


              


                   


 


CAS - Education and Counseling - Undergraduate 
  


                   


    


                   


         


 


Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                   


  


Candidate Selection Profile - CAEP 
(Standards 1 & 3) , TPI (Domain 1).  
Ensure the quality of candidates from 
recruitment, at admission, through 
the progression of courses and 
clinical experiences, and to decisions 
that completers are prepared to 
teach effectively and are 
recommended for certification. 


                


    


Statistics - Academic Strength -  All 
measures start at TEP for 
undergraduate students.  (a).  GPA in 
non-education and education 
courses; (b). Mean and range of 
SAT/ACT scores of candidates 
admitted into TEP; (c). Mean and 
tercile distribution of admitted TEP 
candidates Praxis I scores. 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


            


      


Use of Results / Improvement 
Plan: As the criteria has been met, 
we will continue to monitor this.  
(07/16/2020) 


   


     


Result Type: Criterion Met 
    


     


4 elementary, 1 middle, and  2 secondary education majors 
were admitted to TEP in 2018-19.  (a). 6 of 7 students had a 
Xavier GPA of 3.0 or above, one had GPA of 2.79. (b).7 of 7 
students achieved a 20 or greater on the ACT (50th 
percentile score). (c). 100% of students met statewide 
requirements for teaching on the Praxis I Exam. 
(07/16/2020)  


    


            


            


  


Outcome Status: Active 
          


    


Criterion: (a). All students will have a 
Xavier GPA of at least 3.0 prior to 
TEP admission.  (b). Group average 
performance on SAT/ACT 
mathematical and reading 
achievement in the top 50 percent 
of those assessed.  The 50th 
percentile standard for writing will 
be implemented in 2021.  (c). All 
students will meet statewide 
requirements for teaching on Praxis I 
exam.   


            


     


Related Documents:  
       


  


Outcome Type: Learning 
          


                


     


Undergraduate TEP Information 2018.docx 
       


  


Start Date: 09/15/2016 
          


                


                


        


     


Reporting Cycle: 2017-2018 Annual Cycle 
       


  


End Date: 09/15/2019 
          


     


Result Type: Criterion Not Met 
       


             


      


Five elementary, one middle, and three secondary 
education majors were admitted to TEP in 2017-18.  (a). 5 of 
9 students had a Xavier GPA of 3.0 or above. (b). 5 of 9 
students achieved a 20 or greater on the ACT (50th 
percentile score).  One student had no scores on file. (c). 
100% of students met statewide requirements for teaching 
on the Praxis I Exam. (09/15/2018)  


       


                 


      


Related Documents:  
       


               


                   


        


UG-TEPStudentData_Mar2019.xlsx 
       


                   


                   


           


        


Reporting Cycle: 2016-2017 Annual Cycle 
       


        


Result Type: Criterion Not Met 
       


        


Four elementary and one secondary education majors were 
admitted to TEP in 2016-17.  (a). 3 of 5 students had a Xavier 
GPA of 3.0 or above. (b). 3 of 5 students achieved a 20 or 
greater on the ACT (50th percentile score).  (c). 100%  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


               


     


of students met statewide requirements for teaching on the 
Praxis I Exam.  (09/15/2017)  


       


               


     


Related Documents:  
       


               


     


UG-TEPStudentData_Mar2019.xlsx 
       


               


               


  


Interviews - Career Promise - 
Percent of  accepted TEP candidates' 
scores on TEP interview rubric that 
"met" the standard.  


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


          


    


Use of Results / Improvement 
Plan: As the criterion was met, we 
will continue to monitor this.  
(07/16/2020) 


   


   


Result Type: Criterion Met 
    


   


7 students completed a TEP interview in 2018-19. 100% of 
students achieved the "met" status. (07/16/2020)  


    


  


Criterion: 100% of accepted TEP 
candidates' scores on TEP interview 
rubric will achieve "met" status.  


        


             


   


Related Documents:  
       


             


   


TEP Interview Rubric Results.docx 
       


             


             


      


   


Reporting Cycle: 2017-2018 Annual Cycle 
       


            


     


Result Type: Criterion Met 
       


     


Six students completed a TEP interview in 2017-18.  All 
students achieved "met" or "target" status for each area.  
(09/15/2018)  


       


               


     


Related Documents:  
       


               


     


TEP Interview Rubric Results.docx 
       


               


               


        


     


Reporting Cycle: 2016-2017 Annual Cycle 
       


     


Result Type: Criterion Met 
       


     


Four students completed a TEP interview in 2016-17.  All 
students achieved "met" or "target" status for each area.  
(09/15/2017)  


       


               


     


Related Documents:  
       


               


     


TEP Interview Rubric Results.docx 
       


               


               


               


    


  


Statistics - Candidate/Completer 
Diversity - Number and percent of 
completers in the newest graduating 
cohort and number and percent of 
candidates originally admitted to the 
same cohort:  overall and by 
race/ethnicity, age and gender. 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


          


    


Use of Results / Improvement 
Plan: No racial or gender 
disparities were detected. 
Continue to monitor in order to 
ensure that this remains the case. 
(07/16/2020) 


   


   


Result Type: Criterion Met 
    


   


Data provided by the Louisiana Department of Education in 
the 2018 Fact Book shows that 8 students were enrolled in 
the undergraduate teacher preparation program and 4 
candidates completed the undergraduate teacher 
preparation program in 2015-16, totaling 12 students.  No 
racial or gender disparities were detected. (07/16/2020)  


    


          


          


  


Criterion: 85% of candidates will 
reach completer status.  
Race/ethnicity, age and gender will 
be monitored to ensure there are no 
disparities.  


        


             


   


Related Documents:  
       


             


   


FINAL2018 undergrad  and grad gender.pdf 
       


             


   


FINAL2018 UNDERgrad completers 2015-16.pdf 
       


             


   


FINAL2018 undergrad race.pdf 
       


            


               


               


        


     


Reporting Cycle: 2017-2018 Annual Cycle 
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                  


       


Result Type: Inconclusive 
       


       


Data provided by the Louisiana Department of Education in 
the 2017 Fact Book shows that 15 students were enrolled in 
the undergraduate teacher preparation program and 6 
candidates completed the undergraduate teacher 
preparation program in 2014-15, totaling 21 students.  No 
racial or gender disparities were detected. (09/15/2018)  


       


       


Notes: Need cohort data. 
        


       


Related Documents:  
       


                  


       


Completers_UG 2014-15.pdf 
       


                  


       


Race_UG 2014-15.pdf 
       


                  


       


Gender_All 2014-15.pdf 
       


                  


                  


          


       


Reporting Cycle: 2016-2017 Annual Cycle 
       


       


Result Type: Inconclusive 
       


       


Data provided by the Louisiana Department of Education in 
the 2016 Fact Book shows that 15 students were enrolled in 
the undergraduate teacher preparation program and 6 
candidates completed the undergraduate teacher 
preparation program in 2013-14, totaling 21 students.  No 
racial or gender disparities were detected. (09/15/2017)  


       


       


Notes: Need cohort data. 
        


       


Related Documents:  
       


                  


       


Completers_UG 2013-14.pdf 
       


                  


       


Race_UG 2013-14.pdf 
       


                  


       


Gender_All 2013-14.pdf 
       


                  


                  


                  


   


                  


  


Content Knowledge, Disposition and 
Teaching Skills - CAEP (Standards 2 & 
3), TPI (Domain 2).  Ensure that 
candidates develop a deep 
understanding of the critical concepts 
and principles of their discipline and, 
by completion, are able to use 
discipline-specific practices flexibly to 
advance the learning of all students 
toward attainment of college- and 
career-readiness standards.  Ensure 
that effective partnerships and high-
quality clinical practice are central to  


               


   


Standardized Test - Content 
Knowledge (Standardized Test) - 
Program completers mean score, 
tercile distribution and first time 
overall pass rates on the Praxis II 
Context Exam. 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


           


     


Use of Results / Improvement 
Plan: Continue to monitor, as the 
metric was met.  (07/16/2020) 


   


    


Result Type: Criterion Met 
    


    


According to the LDOE 2018 Fact Book, 100% percent of 
Undergraduate Program Completers (2015-16) passed the 
Praxis Assessment in Content Knowledge. (07/16/2020)  


    


           


           


               


    


Related Documents:  
       


   


Criterion: 100% of program 
completers will meet statewide 
requirements for teaching on the 
Praxis II Context Exam. 


        


               


    


FINAL2018 undergrad Praxis content passage rate.pdf 
       


               


               


       


    


Reporting Cycle: 2017-2018 Annual Cycle 
       


    


Result Type: Criterion Met 
       


    


According to the LDOE 2017 Fact Book, 100% percent of 
Undergraduate Program Completers (2014-15) passed the 
Praxis Assessment in Content Knowledge. (09/15/2018)  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                   


  


preparation so that candidates 
develop the knowledge, skills, and 
professional dispositions necessary to 
demonstrate positive impact on all P-
12 students’ learning and 
development. 


                


       


Related Documents:  
       


                  


       


Praxis_UG 2014-15.pdf 
       


                  


                  


          


       


Reporting Cycle: 2016-2017 Annual Cycle 
       


       


Result Type: Criterion Met 
       


       


According to the LDOE 2016 Fact Book, 100% percent of 
Undergraduate Program Completers (2013-14) passed the 
Praxis Assessment in Content Knowledge. (09/15/2017)  


       


  


Outcome Status: Active 
            


  


Outcome Type: Learning 
            


                  


       


Related Documents:  
       


  


Start Date: 09/15/2016 
            


                  


       


Praxis_UG 2013-14.pdf 
       


  


End Date: 09/15/2019 
            


                  


                  


    


Standardized Test - Pedagogical 
Content Knowledge (Standardized 
Test) - Program completers mean 
score, tercile distribution, and first 
time and overall pass rates on 
Principles of Teaching and Learning 
Exam. 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


             


       


Use of Results / Improvement 
Plan: We will continue to monitor 
this outcome, to ensure the 
metric continues to be met.  
(07/17/2020) 


   


      


Result Type: Criterion Met 
    


      


According to the LDOE 2018 Fact Book, 100% percent of 
Undergraduate Program Completers (2015-16) passed the 
Praxis Assessment for Professional Knowledge. (07/16/2020)  


    


             


             


      


Notes: Continue to monitor to ensure criterion is met.  
        


      


Related Documents:  
       


     


Criterion: 100% of program 
completers will meet statewide 
requirements for teaching on the 
Principles of Teaching and Learning 
Exam. 


        


                 


      


FINAL2018 undergrad Praxis content passage rate.pdf 
       


                 


                 


         


      


Reporting Cycle: 2017-2018 Annual Cycle 
       


      


Result Type: Criterion Met 
       


      


According to the LDOE 2017 Fact Book, 100% percent of 
Undergraduate Program Completers (2014-15) passed the 
Praxis Assessment for Professional Knowledge. (09/15/2018)  


       


               


                   


        


Related Documents:  
       


                   


        


Praxis_UG 2014-15.pdf 
       


                   


                   


           


        


Reporting Cycle: 2016-2017 Annual Cycle 
       


        


Result Type: Criterion Met 
       


        


According to the LDOE 2016 Fact Book, 100% percent of 
Undergraduate Program Completers (2013-14) passed the 
Praxis Assessment for Professional Knowledge. (09/15/2017)  


       


                   


        


Related Documents:  
       


                   


        


Praxis_UG 2013-14.pdf 
       


                   


                   


                   


   


                   


  


Performance, Clinical Placement, and 
Feedback - CAEP (Standard 4), TPI 
(Domain 3).  Demonstrate the impact  


                


    


Statistics - Impact on K - 12 Students 
- Compass Student Outcome Scores 
for all new teachers with less than  


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


            


      


Use of Results / Improvement 
Plan: Continue to monitor, to 
ensure that this is met.   


   


     


Result Type: Criterion Met 
    


     


Ineffective 0%, Effective Emerging 0%, Effective Proficient  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                  


  


of completers on P-12 student 
learning and development, classroom 
instruction, and schools, and the 
satisfaction of completers with the 
relevance and effectiveness of their 
preparation. 
 


  


two years of teaching by LDOE 
Teacher Effectiveness Levels.  
(Louisiana BOR Dashboard).  


     


(07/16/2020) 
   


     


36%, Highly Effective 64% (07/16/2020)  
    


            


               


     


Related Documents:  
       


               


     


XAVIER2018UNDERGRAD k12 impact.pdf 
       


    


Criterion: 80% of students will score 
in the "Effective Proficient" category 
or above.  90% of students will score 
in the "Effective Emerging" category 
or above. 


        


               


               


        


     


Reporting Cycle: 2017-2018 Annual Cycle 
       


     


Result Type: Criterion Met 
       


     


Ineffective 0%, Effective Emerging 17%, Effective Proficient 
17%, Highly Effective 67% (09/15/2018)  


       


  


Outcome Status: Active 
          


               


     


Related Documents:  
       


  


Outcome Type: Learning 
            


                 


       


LaBOR Dashboard 2017_2014-15Data.pdf 
       


  


Start Date: 09/15/2016 
            


                 


                 


  


End Date: 09/15/2019 
               


          


       


Reporting Cycle: 2016-2017 Annual Cycle 
       


               


        


Result Type: Inconclusive 
       


        


Data was not provided for this outcome because this was a 
new initiative.  (09/15/2017)  


       


                  


        


Related Documents:  
       


                  


        


LaBOR Dashboard 2016_2013-14Data.pdf 
       


                  


                  


     


Statistics - Demonstrated Teaching 
Skill - Compass Professional Practice 
Score for All New Teachers with Less 
than Two Years of Teaching by LDOE 
Teacher Effectiveness Levels. 
(Louisiana BOR Dashboard) 
 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


             


       


Use of Results / Improvement 
Plan: We are pleased that this 
outcome has been met for the 
second year, and will continue to 
monitor.  (07/16/2020) 


   


      


Result Type: Criterion Met 
    


      


Ineffective 0%, Effective Emerging 0%, Effective Proficient 
64%, Highly Effective 36% (07/16/2020)  


    


             


      


Related Documents:  
    


                


      


XAVIER2018 LA BOR undergrad compass.pdf 
       


                


                


         


      


Reporting Cycle: 2017-2018 Annual Cycle 
       


     


Criterion: 80% of students will score 
in the "Effective Proficient" category 
or above.  90% of students will score 
in the "Effective Emerging" category 
or above. 


        


      


Result Type: Criterion Met 
       


      


Ineffective 0%, Effective Emerging 17%, Effective Proficient 
50%, Highly Effective 33% (09/15/2018)  


       


                


      


Related Documents:  
       


                


      


LaBOR Dashboard 2017_2014-15Data.pdf 
       


               


                  


                  


           


        


Reporting Cycle: 2016-2017 Annual Cycle 
       


        


Result Type: Inconclusive 
       


        


Data was not provided for this outcome because this was a 
new initiative. (09/15/2017)  


       


                  


        


Related Documents:  
       


                  


        


LaBOR Dashboard 2016_2013-14Data.pdf 
       


                  


                  


                  


   


                  


  


Program Productivity, Alignment to 
State Workforce Needs, Performance 
Management - CAEP (Standard 5), TPI  


               


    


Statistics - Teaching Employment 
and Persistence: Percent of 
completers by cohort and gender- 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


            


      


Use of Results / Improvement 
Plan: We will continue to monitor 
this outcome in order to ensure  


   


     


Result Type: Criterion Met 
    


     


Number of 2011-12 Completers 100% (n=9),  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                  


  


(Domain 4).  Use the results of inquiry 
and data collection to establish 
priorities, enhance program elements 
and capacity, and test innovations to 
improve completers’ impact on P-12 
student learning and development. 


  


race-ethnicity, employed and 
persisting in teaching 5 years after 
completion, in-state and out-of-
state. (Louisiana BOR Dashboard)  


     


we continue to meet this 
criterion.  (07/16/2020) 


   


     


Number & Percentage Teaching in 2016-17 67% (n=6). 
(07/16/2020)  


    


            


               


     


Related Documents:  
       


               


     


XAVIER2018 LA BOR undergrad compass.pdf 
       


    


Criterion: 50% of completers will 
persist to year 5.  Race/ethnicity, age 
and gender will be monitored to 
ensure there are no disparities. 


        


               


               


        


     


Reporting Cycle: 2017-2018 Annual Cycle 
       


     


Result Type: Criterion Not Met 
       


  


Outcome Status: Active 
          


     


Number of 2010-11 Completers 100% (n=5), Number & 
Percentage Teaching in 2011-12 60% (n=3), Number & 
Percentage Teaching in 2012-13 60% (n=3), Number & 
Percentage Teaching in 2013-14 40% (n=2), Number & 
Percentage Teaching in 2014-15 40% (n=2), Number & 
Percentage Teaching in 2015-16 20% (n=1). (09/15/2018)  


       


  


Outcome Type: Learning 
          


              


  


Start Date: 09/15/2016 
            


  


End Date: 09/15/2019 
            


               


                  


        


Related Documents:  
       


                  


        


LaBOR Dashboard 2017_2014-15Data.pdf 
       


                  


                  


           


        


Reporting Cycle: 2016-2017 Annual Cycle 
       


        


Result Type: Criterion Not Met 
       


        


Number of 2009-10 Completers 100% (n=7), Number & 
Percentage Teaching in 2010-11 57% (n=4), Number & 
Percentage Teaching in 2011-12 57% (n=4), Number & 
Percentage Teaching in 2012-13 71% (n=5), Number & 
Percentage Teaching in 2013-14 57% (n=4), Number & 
Percentage Teaching in 2014-15 43% (n=3). (09/15/2017)  


       


                  


        


Related Documents:  
       


                  


        


LaBOR Dashboard 2016_2013-14Data.pdf 
       


                  


                  


     


Statistics - High-Need Employment 
and Persistence: Number & percent 
of completers by cohort, employed 
and persisting in teaching 5 years 
after completion in low-performing, 
low-income, rural and suburban 
schools or in a high needs subject.  
(Louisiana BOR Dashboard) 


 


Reporting Cycle: 2018-2019 Annual Cycle 
       


             


       


Use of Results / Improvement 
Plan: In prior years, the dashboard 
contained the section 
'Placement/Persistence in High-
Need Subjects/Schools', indicating 
the data was not yet available. 
The section is missing from the 
2018 report. 
 
We will continue to monitor 
annual Louisiana Board of Regents 
dashboard. If this initiative has 
been discontinued, we will 
discontinue this assessment  


   


      


Result Type: Inconclusive 
    


      


The data is not yet available from the Louisiana Board of 
Regents, as this is a new initiative of the state.  (07/16/2020)  


    


             


      


Related Documents:  
    


             


      


XAVIER2018 LA BOR undergrad compass.pdf 
    


             


             


     


Criterion: 50% of completers whose 
initial placement is in a high-need 
area, will persist to year 5 as a high-
need teacher.  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


                 


           


method. (07/16/2020) 
   


                 


                 


          


       


Reporting Cycle: 2017-2018 Annual Cycle 
       


              


        


Use of Results / Improvement 
Plan: We will continue to monitor 
Board of Regents data, in order to 
capture the data as soon as it is 
available. We hope to be able to 
backdate it to prior years, but 
understand that this may not be 
possible (09/15/2018) 


   


       


Result Type: Inconclusive 
    


       


Data was not provided for this outcome because this was a 
new initiative. (09/15/2018)  


    


              


       


Related Documents:  
    


              


       


LaBOR Dashboard 2017_2014-15Data.pdf 
    


              


              


                 


                 


           


Follow-Up/Improvement: We 
have continued to monitor the 
BOR data, checking for updates, 
and if this data is released. At this 
time, it is not.  (01/01/2019) 


   


                 


                 


          


       


Reporting Cycle: 2016-2017 Annual Cycle 
       


              


        


Use of Results / Improvement 
Plan: We will continue to monitor 
Board of Regents data, in order to 
capture the data as soon as it is 
available. We hope to be able to 
backdate it to prior years, but 
understand that this may not be 
possible  (09/15/2017) 


   


       


Result Type: Inconclusive 
    


       


Data was not provided for this outcome because this was a 
new initiative. (09/15/2017)  


    


              


       


Related Documents:  
    


              


       


LaBOR Dashboard 2016_2013-14Data.pdf 
    


              


              


                 


                 


           


Follow-Up/Improvement: We 
have continued to monitor the 
BOR data, checking for updates, 
and if this data is released. At this 
time, it is not. (09/17/2018) 


   


                 


                 


                 


   


                 


  


Candidate Selection Profile (2019-
2022) - CAEP (Standards 1 & 3) , TPI 
(Domain 1).  Ensure the quality of 
candidates from recruitment, at 
admission, through the progression of 
courses and clinical experiences, and 
to decisions that completers are 
prepared to teach effectively and are 
recommended for certification. 


              


   


Statistics - Academic Strength -  All 
measures start at TEP for 
undergraduate students.  (a).  GPA in 
non-education and education 
courses; (b). Mean and range of 
SAT/ACT scores of candidates 
admitted into TEP; (c). Mean and 
tercile distribution of admitted TEP 
candidates Praxis I scores. 


           


  


Outcome Status: Active 
            


   


Criterion: (a). All students will have a  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


             


     


Xavier GPA of at least 3.0 prior to 
TEP admission.  (b). Group average 
performance on SAT/ACT 
mathematical and reading 
achievement in the top 50 percent 
of those assessed.  The 50th 
percentile standard for writing will 
be implemented in 2021.  (c). All 
students will meet statewide 
requirements for teaching on Praxis I 
exam.   


      


  


Outcome Type: Learning 
        


  


Start Date: 09/15/2019 
        


  


End Date: 09/15/2022 
        


           


             


     


Interviews - Career Promise - 
Percent of  accepted TEP candidates' 
scores on TEP interview rubric that 
"met" the standard.  


      


     


Criterion: 100% of accepted TEP 
candidates' scores on TEP interview 
rubric will achieve "met" status.  


      


             


       


     


Statistics - Candidate/Completer 
Diversity - Number and percent of 
completers in the newest graduating 
cohort and number and percent of 
candidates originally admitted to the 
same cohort:  overall and by 
race/ethnicity, age and gender. 


      


     


Criterion: 85% of candidates will 
reach completer status.  
Race/ethnicity, age and gender will 
be monitored to ensure there are no 
disparities.  


      


             


             


   


             


  


Content Knowledge, Disposition and 
Teaching Skills (2019-2022) - CAEP 
(Standards 2 & 3), TPI (Domain 2).  
Ensure that candidates develop a 
deep understanding of the critical 
concepts and principles of their 
discipline and, by completion, are 
able to use discipline-specific 
practices flexibly to advance the  


          


    


Standardized Test - Content 
Knowledge (Standardized Test) - 
Program completers mean score, 
tercile distribution and first time 
overall pass rates on the Praxis II 
Context Exam. 


      


    


Criterion: 100% of program 
completers will meet statewide 
requirements for teaching on the  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


             


  


learning of all students toward 
attainment of college- and career-
readiness standards.  Ensure that 
effective partnerships and high-
quality clinical practice are central to 
preparation so that candidates 
develop the knowledge, skills, and 
professional dispositions necessary to 
demonstrate positive impact on all P-
12 students’ learning and 
development. 


  


Praxis II Context Exam. 
      


            


    


Demonstration - Content Knowledge 
(Course-embedded Assessment): 
Number and percentage of 
undergraduate candidates who 
demonstrated knowledge of INTASC 
Standards (assessed via teaching 
portfolio in Capstone course).  


      


    


Criterion: 85% of program 
candidates will demonstrate 
knowledge of all INTASC standards in 
their teaching portfolio. 


      


  


Outcome Status: Active 
        


  


Outcome Type: Learning 
          


      


    


Standardized Test - Pedagogical 
Content Knowledge (Standardized 
Test) - Program completers mean 
score, tercile distribution, and first 
time and overall pass rates on 
Principles of Teaching and Learning 
Exam. 


      


  


Start Date: 09/15/2019 
        


  


End Date: 09/15/2022 
        


           


     


Criterion: 100% of program 
completers will meet statewide 
requirements for teaching on the 
Principles of Teaching and Learning 
Exam. 


      


             


       


     


Demonstration - Pedagogical 
Content Knowledge (Course-
embedded Assessment) -  Number 
of candidates who met course 
objectives for classroom 
management, assessment, and 
differentiation (assessed via Student 
Teaching courses). 


      


     


Criterion: 85% of program 
candidates will demonstrate 
knowledge of classroom 
management, assessment and 
differentiation. 


      


             


       


     


Demonstration - Employer/Mentor 
Teacher Evaluation of Teaching Skills  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


             


     


- CAEP sufficient survey of student 
teaching quality as evaluated by 
employer or mentor teacher. 


      


     


Criterion: 85% of employers or 
mentor teachers will rate their 
student teacher as Very Good or 
Excellent in terms of preparation. 


      


             


             


   


             


  


Performance, Clinical Placement, and 
Feedback (2019-2022) - CAEP 
(Standard 4), TPI (Domain 3).  
Demonstrate the impact of 
completers on P-12 student learning 
and development, classroom 
instruction, and schools, and the 
satisfaction of completers with the 
relevance and effectiveness of their 
preparation. 
 


          


    


Statistics - Impact on K - 12 Students 
- Compass Student Outcome Scores 
for all new teachers with less than 
two years of teaching by LDOE 
Teacher Effectiveness Levels.  
(Louisiana BOR Dashboard).  


      


    


Criterion: 80% of students will score 
in the "Effective Proficient" category 
or above.  90% of students will score 
in the "Effective Emerging" category 
or above. 


      


  


Outcome Status: Active 
        


            


      


    


Statistics - Demonstrated Teaching 
Skill - Compass Professional Practice 
Score for All New Teachers with Less 
than Two Years of Teaching by LDOE 
Teacher Effectiveness Levels. 
(Louisiana BOR Dashboard) 
 


      


  


Outcome Type: Learning 
        


  


Start Date: 09/15/2019 
        


  


End Date: 09/15/2022 
        


           


     


Criterion: 80% of students will score 
in the "Effective Proficient" category 
or above.  90% of students will score 
in the "Effective Emerging" category 
or above. 


      


             


       


     


Survey - Completer Ratings on 
Preparation - Survey of teaching 
preparedness and program quality 
as evaluated by completers 
(Undergraduate Exit Interview) and 
first year teachers (CAEP sufficient 
survey).  


      


     


Criterion: 85% of completers and 
first year teachers will rate their  
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Outcomes 


 


Assessment Methods 


 


Assessment Results 


 


Use of Results / 
Improvement Plan 


 


  


             


     


overall teacher preparation 
experience as Very Good or 
Excellent. 


      


             


             


   


             


  


Program Productivity, Alignment to 
State Workforce Needs, Performance 
Management (2019-2022) - CAEP 
(Standard 5), TPI (Domain 4).  Use the 
results of inquiry and data collection 
to establish priorities, enhance 
program elements and capacity, and 
test innovations to improve 
completers’ impact on P-12 student 
learning and development. 


          


    


Statistics - Teaching Employment 
and Persistence: Percent of 
completers by cohort and gender-
race-ethnicity, employed and 
persisting in teaching 5 years after 
completion, in-state and out-of-
state. (Louisiana BOR Dashboard)  


      


    


Criterion: 50% of completers will 
persist to year 5.  Race/ethnicity, age 
and gender will be monitored to 
ensure there are no disparities. 


      


  


Outcome Status: Active 
        


  


Outcome Type: Learning 
          


      


    


Statistics - High-Need Employment 
and Persistence: Number & percent 
of completers by cohort, employed 
and persisting in teaching 5 years 
after completion in low-performing, 
low-income, rural and suburban 
schools or in a high needs subject.  
(Louisiana BOR Dashboard) 


      


  


Start Date: 09/15/2019 
        


  


End Date: 09/15/2022 
        


           


     


Criterion: 50% of completers whose 
initial placement is in a high-need 
area, will persist to year 5 as a high-
need teacher.  


      


             


       


     


Statistics - Advancement in the 
Field: Percent completers attaining 
an advanced degree and/or a second 
stage certification/endorsement. 


      


     


Criterion: 60% of completers will 
attain an advanced degree and/or a 
second stage 
certification/endorsement. 
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Four Column Report Education Undergraduate (1) - Copy.pdf




Assessment: Assessment Unit Four Column


CAS - Education and Counseling - Graduate (MAT)


Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Outcome Status: Active


End Date: 09/15/2022


Criterion: (a). All students will have
an Graduate GPA of at least 3.0.  (b).
All students will meet statewide
requirements for teaching on Praxis I
exam.
Related Documents:
Persistence_Alt 2013-14.pdf


Related Documents:
2018-19 Candidacy MAT STUDENTS (1).xlsx


Use of Results / Improvement
Plan: We will continue to monitor,
to ensure that these criterion
continue to be met.  (07/16/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met
11 students were admitted to Candidacy in 2018-19.  (a). All
students had a Graduate GPA of at least 3.0 at the time of
Candidacy. (b). All students met statewide requirements for
teaching as evidenced by passing PRAXIS I exam.
(07/16/2020)


Related Documents:
MAT-TEPStudentData_Mar2019.xlsx


Use of Results / Improvement
Plan: We will continue to monitor
to ensure matriculation through
program. (07/17/2020)


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
18 students were admitted to Candidacy in 2017-18.  (a). All
students had an Graduate GPA of at least 3.0 at the time of
Candidacy. (b). All students met statewide requirements for
teaching on Praxis I exam.   (09/15/2018)


Related Documents:
MAT-TEPStudentData_Mar2019.xlsx


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
Three students were admitted to Candidacy in 2016-17.  (a).
All students had an Graduate GPA of at least 3.0 at the time
of Candidacy. (b). All students met statewide requirements
for teaching on Praxis I exam.   (09/15/2017)


Statistics - Academic Strength -  All
measures start at Candidacy for
graduate students.  (a).  Graduate
GPA;  (b). Mean and tercile
distribution of admitted candidates
Praxis I scores.


Use of Results / Improvement
Plan: We will continue to monitor,


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met
Data provided by the Louisiana Department of Education in


Statistics - Candidate/Completer
Diversity - Number and percent of
completers in the newest graduating


Outcome Type: Learning


Candidate Selection Profile - CAEP
(Standards 1 & 3) , TPI (Domain 1).
Ensure the quality of candidates from
recruitment, at admission, through
the progression of courses and clinical
experiences, and to decisions that
completers are prepared to teach
effectively and are recommended for
certification.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Criterion: 85% of candidates will
reach completer status.
Race/ethnicity, age and gender will
be monitored to ensure there are no
disparities.


Notes: We will continue to monitor to ensure the criterion
continues to be met.
Related Documents:
alt race 2015-16.pdf
alt gender 2015-16.pdf
alt completers 2015-16.pdf


to ensure that these criterion
continue to be met. (07/16/2020)


the 2018 Fact Book shows that 21 students were enrolled in
the alternate teacher preparation program and 13
candidates completed the alternate teacher preparation
program in 2015-16, totaling 34 students.  No racial or
gender disparities were detected. (07/16/2020)


Related Documents:
Completers_Alt 2014-15.pdf
Gender_All 2014-15.pdf
Race_Alt 2014-15.pdf


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
Data provided by the Louisiana Department of Education in
the 2017 Fact Book shows that 31 students were enrolled in
the alternate teacher preparation program and 15
candidates completed the alternate teacher preparation
program in 2014-15, totaling 46 students.  No racial or
gender disparities were detected. (09/15/2018)


Related Documents:
Completers_Alt 2013-14.pdf
Gender_All 2013-14.pdf
Race_Alt 2013-14.pdf


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
Data provided by the Louisiana Department of Education in
the 2016 Fact Book shows that 32 students were enrolled in
the alternate teacher preparation program and 24
candidates completed the alternate teacher preparation
program in 2013-14, totaling 56 students.  No racial or
gender disparities were detected. (09/15/2017)


cohort and number and percent of
candidates originally admitted to the
same cohort:  overall and by
race/ethnicity, age and gender.


Use of Results / ImprovementReporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met


Standardized Test - Content
Knowledge (Standardized Test) -


Content Knowledge, Disposition and
Teaching Skills - CAEP (Standards 2 &
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Outcome Status: Active


End Date: 09/15/2022


Criterion: 100% of program
completers will meet statewide
requirements for teaching on the
Praxis II Context Exam.


Related Documents:
ALT Praxis content passage.pdf


Plan: Faculty will continue to
monitor these statistics.
(07/16/2020)


According to the LDOE 2018 Fact Book, 100% of Alternate
Program Completers (2015-16) passed the Praxis
Assessment in Content Knowledge. (07/16/2020)


Related Documents:
Praxis_Alt 2014-15.pdf


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
According to the LDOE 2017 Fact Book, 100% percent of
Alternate Program Completers (2014-15) passed the Praxis
Assessment in Content Knowledge. (09/15/2018)


Related Documents:
Praxis_Alt 2013-14.pdf


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
According to the LDOE 2016 Fact Book, 100% percent of
Alternate Program Completers (2013-14) passed the Praxis
Assessment in Content Knowledge. (09/15/2017)


Program completers mean score,
tercile distribution and first time
overall pass rates on the Praxis II
Context Exam.


Criterion: 100% of program
completers will meet statewide
requirements for teaching on the
Principles of Teaching and Learning
Exam.


Related Documents:
ALT PRAXIS professional know passage.pdf


Use of Results / Improvement
Plan: We will continue to monitor
these statistics.  (07/16/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met
According to the LDOE 2018 Fact Book, 100% percent of
Alternate Program Completers (2015-16) passed the Praxis
Assessment in Professional Knowledge. (07/16/2020)


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
According to the LDOE 2017 Fact Book, 100% percent of
Alternate Program Completers (2014-15) passed the Praxis
Assessment in Professional Knowledge. (09/15/2018)


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
According to the LDOE 2016 Fact Book, 100% percent of
Alternate Program Completers (2013-14) passed the Praxis
Assessment in Professional Knowledge. (09/15/2017)


Standardized Test - Pedagogical
Content Knowledge (Standardized
Test) - Program completers mean
score, tercile distribution, and first
time and overall pass rates on
Principles of Teaching and Learning
Exam.


Outcome Type: Learning


3), TPI (Domain 2).  Ensure that
candidates develop a deep
understanding of the critical concepts
and principles of their discipline and,
by completion, are able to use
discipline-specific practices flexibly to
advance the learning of all students
toward attainment of college- and
career-readiness standards.  Ensure
that effective partnerships and high-
quality clinical practice are central to
preparation so that candidates
develop the knowledge, skills, and
professional dispositions necessary to
demonstrate positive impact on all P-
12 students’ learning and
development.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Outcome Status: Active


End Date: 09/15/2022


Criterion: 80% of students will score
in the "Effective Proficient" category
or above.  90% of students will score
in the "Effective Emerging" category
or above.


Related Documents:
XAVIER2018ALTDATADASHBOARD.pdf


Use of Results / Improvement
Plan: Faculty will meet, identify
deficiencies and discuss specific
strategies and changes resulting in
how we will improve these scores
for future graduates.
(07/16/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Not Met
Ineffective 0%, Effective Emerging 21%, Effective Proficient
41%, Highly Effective 37%


100% scored in the effective emerging category or above,
78% scored effective proficient or above just missing the
80% benchmark.


The proportion of students in the 'Highly Effective' category
is the highest of the 3 year cycle.  (07/16/2020)


Related Documents:
2017XavierAltDataDashboard1.20.18.pdf


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Not Met
Ineffective 4%, Effective Emerging 18%, Effective Proficient
46%, Highly Effective 33% (09/15/2018)


Related Documents:
XavierDataDashboard-ALT2016-5.16.17.pdf


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Not Met
Ineffective 3%, Effective Emerging 20%, Effective Proficient
48%, Highly Effective 30% (09/15/2017)


Statistics - Impact on K - 12 Students
- Compass Student Outcome Scores
for all new teachers with less than
two years of teaching by LDOE
Teacher Effectiveness Levels.
(Louisiana BOR Dashboard).


Criterion: 80% of students will score
in the "Effective Proficient" category
or above.  90% of students will score
in the "Effective Emerging" category
or above.


Related Documents:
XAVIER2018ALTDATADASHBOARD.pdf


Use of Results / Improvement
Plan: We will continue to monitor,
to ensure that the criterion
continues to be met. We are
encouraged by the increase in the
proportion of graduates who are
'Highly Effective' during the course
of this three-year cycle
(07/16/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met
Ineffective 0%, Effective Emerging 16%, Effective Proficient
69%, Highly Effective 14%  (07/16/2020)


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
Ineffective 0%, Effective Emerging 20%, Effective Proficient
67%, Highly Effective 13% (09/15/2018)


Statistics - Demonstrated Teaching
Skill - Compass Professional Practice
Score for All New Teachers with Less
than Two Years of Teaching by LDOE
Teacher Effectiveness Levels.
(Louisiana BOR Dashboard)


Outcome Type: Learning


Performance, Clinical Placement, and
Feedback - CAEP (Standard 4), TPI
(Domain 3).  Demonstrate the impact
of completers on P-12 student
learning and development, classroom
instruction, and schools, and the
satisfaction of completers with the
relevance and effectiveness of their
preparation.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Related Documents:
2017XavierAltDataDashboard1.20.18.pdf


Related Documents:
XavierDataDashboard-ALT2016-5.16.17.pdf


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
Ineffective 0%, Effective Emerging 20%, Effective Proficient
72%, Highly Effective 8% (09/15/2017)


Outcome Status: Active


End Date: 09/15/2022


Criterion: 50% of completers will
persist to year 5.  Race/ethnicity, age
and gender will be monitored to
ensure there are no disparities.


Related Documents:
XAVIER2018ALTDATADASHBOARD.pdf


Use of Results / Improvement
Plan: We will continue to monitor
this outcome, to ensure that the
criterion continues to be met.
(07/16/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Criterion Met
Number of 2011-12 Completers  100% (n=22)
Number & Percentage Teaching in 2016-17  55% (n=12)
(07/16/2020)


Related Documents:
2017XavierAltDataDashboard1.20.18.pdf


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Criterion Met
Number of 2010-11 Completers  100% (n=32)
Number & Percentage Teaching in 2011-12  72% (n=23)
Number & Percentage Teaching in 2012-13  75% (n=24)
Number & Percentage Teaching in 2013-14  66% (n=21)
Number & Percentage Teaching in 2014-15  63% (n=20)
Number & Percentage Teaching in 2015-16  56% (n=18)
 (09/15/2018)


Related Documents:


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Criterion Met
Number of 2009-10 Completers 100% (n=27)
Number & Percentage Teaching in 2010-11 67% (n=18)
Number & Percentage Teaching in 2011-12 70% (n=19)
Number & Percentage Teaching in 2012-13 59% (n=16)
Number & Percentage Teaching in 2013-14 63% (n=17)
Number & Percentage Teaching in 2014-15 52% (n=14)
(09/15/2017)


Statistics - Teaching Employment
and Persistence: Percent of
completers by cohort and gender-
race-ethnicity, employed and
persisting in teaching 5 years after
completion, in-state and out-of-
state. (Louisiana BOR Dashboard)


Outcome Type: Learning


Program Productivity, Alignment to
State Workforce Needs, Performance
Management - CAEP (Standard 5), TPI
(Domain 4).  Use the results of inquiry
and data collection to establish
priorities, enhance program elements
and capacity, and test innovations to
improve completers’ impact on P-12
student learning and development.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


XavierDataDashboard-ALT2016-5.16.17.pdf


Criterion: 50% of completers whose
initial placement is in a high-need
area, will persist to year 5 as a high-
need teacher.


Related Documents:
XAVIER2018ALTDATADASHBOARD.pdf


Use of Results / Improvement
Plan: Faculty will continue to
monitor Louisiana Board of
Regents data, so that as soon as
the data becomes available, we
can capture it.


If the initiative has been
discontinued (as the BOR report of
2018 does not contain the section
that was there in prior years
"Placement/Persistence in High-
Need Subjects/Schools"), we will
have to discontinue attempting to
assess this method.  (07/16/2020)
Follow-Up/Improvement: We
have reached out to the Board of
Regents to ask about this
initiative.  (07/25/2020)


Reporting Cycle: 2018-2019 Annual Cycle
Result Type: Inconclusive
This is a new initiative of the state, and as such, data has
not yet been provided by the Board of Regents.


The 2018 report no longer contains the section
"Placement/Persistence in High-Need Subjects/Schools"
(07/16/2020)


Related Documents:
2017XavierAltDataDashboard1.20.18.pdf


Use of Results / Improvement
Plan: We will continue to monitor
Board of Regents data, in order to
capture the data as soon as it is
available.  (09/19/2018)
Follow-Up/Improvement: We will
continue to monitor Board of
Regents data, in order to capture
the data as soon as it is available.
We hope to be able to backdate it
to prior years, but understand
that this may not be possible
(07/17/2020)


Reporting Cycle: 2017-2018 Annual Cycle
Result Type: Inconclusive
Data was not provided for this outcome because this was a
new initiative. (09/15/2018)


Reporting Cycle: 2016-2017 Annual Cycle
Result Type: Inconclusive
Data was not provided for this outcome because this was a
new initiative. (09/15/2017)


Statistics - High-Need Employment
and Persistence: Number & percent
of completers by cohort, employed
and persisting in teaching 5 years
after completion in low-performing,
low-income, rural and suburban
schools or in a high needs subject.
(Louisiana BOR Dashboard)
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Related Documents:
XavierDataDashboard-ALT2016-5.16.17.pdf


Outcome Status: Active


End Date: 09/15/2022


Criterion: (a). All students will have
an Graduate GPA of at least 3.0.  (b).
All students will meet statewide
requirements for teaching on Praxis I
exam.


Statistics - Academic Strength -  All
measures start at Candidacy for
graduate students.  (a).  Graduate
GPA;  (b). Mean and tercile
distribution of admitted candidates
Praxis I scores.


Criterion: 85% of candidates will
reach completer status.
Race/ethnicity, age and gender will
be monitored to ensure there are no
disparities.


Statistics - Candidate/Completer
Diversity - Number and percent of
completers in the newest graduating
cohort and number and percent of
candidates originally admitted to the
same cohort:  overall and by
race/ethnicity, age and gender.


Outcome Type: Learning


Candidate Selection Profile (2019-
2022) - CAEP (Standards 1 & 3) , TPI
(Domain 1).  Ensure the quality of
candidates from recruitment, at
admission, through the progression of
courses and clinical experiences, and
to decisions that completers are
prepared to teach effectively and are
recommended for certification.


Start Date: 09/15/2017


Criterion: 100% of program
completers will meet statewide
requirements for teaching on the
Praxis II Context Exam.


Standardized Test - Content
Knowledge (Standardized Test) -
Program completers mean score,
tercile distribution and first time
overall pass rates on the Praxis II
Context Exam.


Demonstration - Content Knowledge
(Course-embedded Assessment):


Content Knowledge, Disposition and
Teaching Skills (2019-2022) - CAEP
(Standards 2 & 3), TPI (Domain 2).
Ensure that candidates develop a
deep understanding of the critical
concepts and principles of their
discipline and, by completion, are
able to use discipline-specific
practices flexibly to advance the
learning of all students toward
attainment of college- and career-
readiness standards.  Ensure that
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Outcome Status: Active


End Date: 09/15/2022


Criterion: 85% of program
candidates will demonstrate
knowledge of all INTASC standards in
their teaching portfolio.


Number and percentage of alt route
candidates who demonstrated
knowledge of INTASC Standards
(assessed via teaching portfolio in
Capstone course).


Criterion: 100% of program
completers will meet statewide
requirements for teaching on the
Principles of Teaching and Learning
Exam.


Standardized Test - Pedagogical
Content Knowledge (Standardized
Test) - Program completers mean
score, tercile distribution, and first
time and overall pass rates on
Principles of Teaching and Learning
Exam.


Criterion: 85% of program
candidates will demonstrate
knowledge of classroom
management, assessment and
differentiation.


Demonstration - Pedagogical
Content Knowledge (Course-
embedded Assessment) -  Number of
candidates who met course
objectives for classroom
management, assessment, and
differentiation (assessed via
Internship A&B courses).


Demonstration - Employer/Mentor
Teacher Evaluation of Teaching Skills
- CAEP sufficient survey of student
teaching quality as evaluated by
employer or mentor teacher.


Outcome Type: Learning


effective partnerships and high-
quality clinical practice are central to
preparation so that candidates
develop the knowledge, skills, and
professional dispositions necessary to
demonstrate positive impact on all P-
12 students’ learning and
development.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Criterion: 85% of employers or
mentor teachers will rate their
student teacher as Very Good or
Excellent in terms of preparation.


Outcome Status: Active


End Date: 09/15/2022


Criterion: 80% of students will score
in the "Effective Proficient" category
or above.  90% of students will score
in the "Effective Emerging" category
or above.


Statistics - Impact on K - 12 Students
- Compass Student Outcome Scores
for all new teachers with less than
two years of teaching by LDOE
Teacher Effectiveness Levels.
(Louisiana BOR Dashboard).


Criterion: 80% of students will score
in the "Effective Proficient" category
or above.  90% of students will score
in the "Effective Emerging" category
or above.


Statistics - Demonstrated Teaching
Skill - Compass Professional Practice
Score for All New Teachers with Less
than Two Years of Teaching by LDOE
Teacher Effectiveness Levels.
(Louisiana BOR Dashboard)


Criterion: 85% of completers and
first year teachers will rate their
overall teacher preparation
experience as Very Good or
Excellent.


Survey - Completer Ratings on
Preparation - Survey of teaching
preparedness and program quality
as evaluated by completers (Alt
Route Exit Interview) and first year
teachers (CAEP sufficient survey).


Outcome Type: Learning


Performance, Clinical Placement, and
Feedback (2019-2022) - CAEP
(Standard 4), TPI (Domain 3).
Demonstrate the impact of
completers on P-12 student learning
and development, classroom
instruction, and schools, and the
satisfaction of completers with the
relevance and effectiveness of their
preparation.


Start Date: 09/15/2017
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Outcomes Assessment Methods Assessment Results Use of Results /
Improvement Plan


Outcome Status: Active


End Date: 09/15/2022


Criterion: 50% of completers will
persist to year 5.  Race/ethnicity, age
and gender will be monitored to
ensure there are no disparities.


Statistics - Teaching Employment
and Persistence: Percent of
completers by cohort and gender-
race-ethnicity, employed and
persisting in teaching 5 years after
completion, in-state and out-of-
state. (Louisiana BOR Dashboard)


Criterion: 50% of completers whose
initial placement is in a high-need
area, will persist to year 5 as a high-
need teacher.


Statistics - High-Need Employment
and Persistence: Number & percent
of completers by cohort, employed
and persisting in teaching 5 years
after completion in low-performing,
low-income, rural and suburban
schools or in a high needs subject.
(Louisiana BOR Dashboard)


Criterion: 60% of completers will
attain an advanced degree and/or a
second stage
certification/endorsement.


Statistics - Advancement in the Field:
Percent completers attaining an
advanced degree and/or a second
stage certification/endorsement.


Outcome Type: Learning


Program Productivity, Alignment to
State Workforce Needs, Performance
Management (2019-2022) - CAEP
(Standard 5), TPI (Domain 4).  Use the
results of inquiry and data collection
to establish priorities, enhance
program elements and capacity, and
test innovations to improve
completers’ impact on P-12 student
learning and development.


Start Date: 09/15/2017
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XAVIER UNIVERSITY OF LOUISIANA

Division of Education and Counseling



Strategies & Techniques for Elementary School Mathematics

SYLLABUS Fall 2019





		EDUC 3060A (3)

		Ms. Ahdija Baker Donatto, M. Ed



		Class Days: Monday & Wednesday

		Office: Library, Room 513



		Class Time: 9am – 10:15am

		Office Phone: 504-520-7533





		Fall 2019: August 19th  – December 11th



		e-mail: acbaker@xula.edu





		Brightspace: learn.xula.edu

		Office Hours: Appointment Only









Division Mission & Conceptual Framework 


The development of reflective professionals: 

Collaborative change agents toward a more just and humane society



The Division infuses all curricula with the following core values to develop the gifts and rich heritage each person brings to their respective program. These core values are related to specific learning outcomes met by each course in each undergraduate program: Spirituality, diversity, professionalism, inquiry, competence, and innovation. 



Course Description

This course is designed to prepare elementary and middle school education majors to become competent mathematics teachers who effectively implement any mathematics curriculum according to established standards. Candidates will also be able to facilitate classroom interactions to meet the learning needs of all students.  The content addressed in EDUC 3060A are exploring what it means developing number concepts and number sense; meaning for the operations, whole number place value concepts, basic facts fluency, strategies for addition and subtraction computation, 



Course Goals 

This course will help students assist children in becoming autonomous thinkers and competent human beings for a more just and humane society by developing and refining strategies and techniques for teaching mathematics to elementary and middle school students. 

Course Textbook



Required Text:   Elementary and Middle School Mathematics: Teaching Developmentally (10th ed.) By John A. Van de Walle, Lou Ann Lovin, Karen S. Karp and Jennifer Bay-Williams.



Objectives for this course:

A. Analyze how children think about mathematics.

B. Apply criteria for evaluating children’s mathematical thinking.

C. Integrate reading literacy into the mathematics curriculum.

D. Use assessment data to drive instruction.

E. Plan & implement problem-based mathematics lessons.

F. Technology Integration 



Instructional Objectives from the Professor:

1. The professor promotes an effective teaching/learning atmosphere.

2. The professor is available for consultation with students during scheduled office hours (which are before and after class).

3. The professor promotes an effective management of class time.

4. The professor is effectively prepared for class time.

5. The professor has a strong knowledge of subject matter.

6. The professor has an effective ability to communicate.

7. The professor has enthusiasm in teaching the course.

8. The professor has respect for students as individuals.

9. Compared to other professors who have taught you the professor’s overall teaching is effective.

10. The clarity of the course objectives was evident.

11. The professor effectively created assignments aligning course objectives and materials taught.

12. The professor effectively offers opportunities for learning in the class.



National Council for Teaching Mathematics (NCTM)

Guiding Principles for School Mathematics



Teaching and Learning – Requires teaching that engages students in meaningful learning through individual and collaborative experiences that promote their ability to make sense of mathematical ideas and reason mathematically.

I. Access and Equity – Requires that all students have access to a high-quality mathematics curriculum, effective teaching and learning, high expectations, and the support and resources needed to maximize their learning potential. 

II. Curriculum – Includes a curriculum that develops important mathematics along coherent learning progressions and develops connections among areas of mathematics and the real world.

III. Tools and Technology – Integrates the use of mathematical tools and technology as essential resources to help students learn and make sense of mathematical ideas, reason mathematically, and communicate their mathematical thinking.

IV. Assessment – Provides evidence of proficiency with important mathematics content and practices, includes a variety of strategies and data sources, and informs feedback to students, instructional decisions, and program improvement. 

V. Professionalism – Educators hold themselves and their colleagues accountable for the mathematical success of every student and for personal and collective professional growth toward effective teaching and learning of mathematics. 



Louisiana Competencies 

K-12 Louisiana Students Standards for Mathematics



Mathematics | Standards for Mathematical Practice. Being successful in mathematics requires that development of approaches, practices, and habits of mind are implemented as one strives to develop mathematical fluency, procedural skills, and conceptual understanding. The Standards for Mathematical Practice describe varieties of expertise that mathematics educators at all levels should seek to develop in their students. These practices rest on important “processes and proficiencies” with longstanding importance in mathematics education. The Standards for Mathematical Practice are typically developed as students solve high-level mathematical tasks that support approaches, practices, and habits of mind which are called for within these standards. 



The following are the eight Standards for Mathematical Practice and their descriptions. 



1. Make sense of problems and persevere in solving them. Mathematically proficient students start by explaining to themselves the meaning of a problem and looking for entry points to its solution. They analyze givens, constraints, relationships, and goals. They make conjectures about the form and meaning of the solution and plan a solution pathway rather than simply jumping into a solution attempt. They consider analogous problems, and try special cases and simpler forms of the original problem in order to gain insight into its solution. They monitor and evaluate their progress and change course if necessary. Older students might, depending on the context of the problem, transform algebraic expressions or change the viewing window on their graphing calculator to get the information they need. Mathematically proficient students can explain correspondences between equations, verbal descriptions, tables, and graphs or draw diagrams of important features and relationships, graph data, and search for regularity or trends. Younger students might rely on using concrete objects or pictures to help conceptualize and solve a problem. Mathematically proficient students check their answers to problems using a different method, and they continually ask themselves, “Does this make sense?” They can understand the approaches of others to solving complex problems and identify correspondences between different approaches. 

2. Reason abstractly and quantitatively. Mathematically proficient students make sense of the quantities and their relationships in problem situations. Students bring two complementary abilities to bear on problems involving quantitative relationships: the ability to decontextualize—to abstract a given situation and represent it symbolically and manipulate the representing symbols as if they have a life of their own, without necessarily attending to their referents—and the ability to contextualize, to pause as needed during the manipulation process in order to probe into the referents for the symbols involved. Quantitative reasoning entails habits of creating a coherent representation of the problem at hand; considering the units involved; attending to the meaning of quantities, not just how to compute them; and knowing and flexibly using different properties of operations and objects.

3.  Construct viable arguments and critique the reasoning of others. Mathematically proficient students understand and use stated assumptions, definitions, and previously established results in constructing arguments. They make conjectures and build a logical progression of statements to explore the truth of their conjectures. They are able to analyze situations by breaking them into cases, and can recognize and use counterexamples. They justify their conclusions, communicate them to others, and respond to the arguments of others. They reason inductively about data, making plausible arguments that take into account the context from which the data arose. Mathematically proficient students are also able to compare the effectiveness of two plausible arguments, distinguish correct logic or reasoning from that which is flawed, and—if there is a flaw in an argument—explain what it is. Elementary students can construct arguments using concrete referents such as objects, drawings, diagrams, and actions. Such arguments can make sense and be correct, even though they are not generalized or made formal until later grades. Later, students learn to K-12 Louisiana Student Standards for Mathematics: Standards for Mathematical Practice 7 determine domains to which an argument applies. Students at all grades can listen or read the arguments of others, decide whether they make sense, and ask useful questions to clarify or improve the arguments. 

4. Model with mathematics. Mathematically proficient students can apply the mathematics they know to solve problems arising in everyday life, society, and the workplace. In early grades, this might be as simple as writing an addition equation to describe a situation. In middle grades, a student might apply proportional reasoning to plan a school event or analyze a problem in the community. By high school, a student might use geometry to solve a design problem or use a function to describe how one quantity of interest depends on another. Mathematically proficient students who can apply what they know are comfortable making assumptions and approximations to simplify a complicated situation, realizing that these may need revision later. They are able to identify important quantities in a practical situation and map their relationships using such tools as diagrams, two-way tables, graphs, flowcharts and formulas. They can analyze those relationships mathematically to draw conclusions. They routinely interpret their mathematical results in the context of the situation and reflect on whether the results make sense, possibly improving the model if it has not served its purpose. 

5. Use appropriate tools strategically. Mathematically proficient students consider the available tools when solving a mathematical problem. These tools might include pencil and paper, concrete models, a ruler, a protractor, a calculator, a spreadsheet, a computer algebra system, a statistical package, or dynamic geometry software. Proficient students are sufficiently familiar with tools appropriate for their grade or course to make sound decisions about when each of these tools might be helpful, recognizing both the insight to be gained and their limitations. For example, mathematically proficient high school students analyze graphs of functions and solutions generated using a graphing calculator. They detect possible errors by strategically using estimation and other mathematical knowledge. When making mathematical models, they know that technology can enable them to visualize the results of varying assumptions, explore consequences, and compare predictions with data. Mathematically proficient students at various grade levels are able to identify relevant external mathematical resources, such as digital content located on a website, and use them to pose or solve problems. They are able to use technological tools to explore and deepen their understanding of concepts. 

6. Attend to precision. Mathematically proficient students try to communicate precisely to others. They try to use clear definitions in discussion with others and in their own reasoning. They state the meaning of the symbols they choose, including using the equal sign consistently and appropriately. They are careful about specifying units of measure, and labeling axes to clarify the correspondence with quantities in a problem. They calculate accurately and efficiently, express numerical answers with a degree of precision appropriate for the problem context. In the elementary grades, students give carefully formulated explanations to each other. By the time they reach high school they have learned to examine claims and make explicit use of definitions. 

7. Look for and make use of structure. Mathematically proficient students look closely to discern a pattern or structure. Young students, for example, might notice that three and seven more is the same amount as seven and three more, or they may sort a collection of shapes according to how many sides the shapes have. Later, students will see 7 × 8 equals the well-remembered 7 × 5 + 7 × 3, in preparation for learning about the distributive property. In the expression x2 + 9x + 14, older students can see the 14 as 2 × 7 and the 9 as 2 + 7. They recognize the significance of an existing line in a geometric figure and can use the strategy of drawing an auxiliary line for solving problems. They also can step back for an overview and shift perspective. They can see complicated things, such as some algebraic expressions, as single objects or as being composed of several objects. For example, they can see 5 – 3(x – y) 2 as K-12 Louisiana Student Standards for Mathematics: Standards for Mathematical Practice 8 5 minus a positive number times a square and use that to realize that its value cannot be more than 5 for any real numbers x and y. 

8. Look for and express regularity in repeated reasoning. Mathematically proficient students notice if calculations are repeated, and look both for general methods and for shortcuts. Upper elementary students might notice when dividing 25 by 11 that they are repeating the same calculations over and over again, and conclude they have a repeating decimal. By paying attention to the calculation of slope as they repeatedly check whether points are on the line through (1, 2) with slope 3, middle school students might abstract the equation (y – 2)/(x – 1) = 3. Noticing the regularity in the way terms cancel when expanding (x – 1)(x + 1), (x – 1)(x2 + x + 1), and (x – 1)(x3 + x2 + x + 1) might lead them to the general formula for the sum of a geometric series. As they work to solve a problem, mathematically proficient students maintain oversight of the process, while attending to the details. They continually evaluate the reasonableness of their intermediate results. 



Connecting the Standards for Mathematical Practice to the Standards for Mathematical Content

The Standards for Mathematical Practice describe ways in which developing student practitioners of the discipline of mathematics increasingly ought to engage with the subject matter as they grow in mathematical maturity and expertise throughout the elementary, middle and high school years. The Standards for Mathematical Content are a balanced combination of procedure and understanding. Expectations that begin with the word “understand” are often especially good opportunities to connect the practices to the content. Students who lack understanding of a topic may rely on procedures too heavily. Without a flexible base from which to work, they may be less likely to consider analogous problems, represent problems coherently, justify conclusions, apply the mathematics to practical situations, use technology mindfully to work with the mathematics, explain the mathematics accurately to other students, step back for an overview, or deviate from a known procedure to find a shortcut. In short, a lack of understanding effectively prevents a student from engaging in the mathematical practices. In this respect, those content standards which set an expectation of understanding are potential “points of intersection” between the Standards for Mathematical Content and the Standards for Mathematical Practice. These points of intersection are intended to be weighted toward central and generative concepts in the school mathematics curriculum that most merit the time, resources, innovative energies, and focus necessary to qualitatively improve the curriculum, instruction, assessment, professional development, and student achievement in mathematics.









Interstate Teacher Assessment and Support Consortium (InTASC) 

Model Core Teaching Standards



The Learner and Learning

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.



Content

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content. 



Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Instructional Practice

Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 



Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



 Professional Responsibility

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.





Course Intended Student Learning Outcomes



		Student Learning Outcomes 

		Core Vales 

		Assessment 



		Teaching and Learning: Understand and develop reasoning, sense making, and problem-solving strategies. Have a strong foundation of conceptual understanding as a foundation doe procedural fluency. InTASC Core Teaching Standards: #1, #2, #3, #8. 

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation Assignments, Classroom Observations to enhance Teaching and Learning. 



		Access and Equity: Will provide instructional opportunities for students to demonstrate their competence in difference ways. Enhance learning of all by celebrating students’ diversity. InTASC Core Teaching Standards: #1, #2, #3.

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation Assignments, Classroom Observations to enhance Access and Equity 



		Curriculum: Build connections across mathematics topics to capitalize on broad themes and big ideas. InTASC Core Teaching Standards: #4, #5, #7, #8.

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation Assignments, Classroom Observations to enhance Curriculum



		Tools and Technology: Include an array of technological tools and manipulatives to support the exploration of mathematical concepts, structures, and relationships. InTASC Core Teaching Standards:  #2, #5, #6, #7, #8.

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation Assignments, Classroom Observations to enhance Tools and Technology.



		Assessment: Understand, create, and use a variety of assessment tools and practices to plan and evaluate effective mathematical instruction.  InTASC Core Teaching Standards: #6, #7, #8 

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation Assignments, Classroom Observations to enhance Assessment.



		Professionalism: Recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility. InTASC Core Teaching Standards: #9, #10 

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text Reading/Writing/Visual Representation, Classroom Observations to enhance Professionalism.









Course Requirements 





1. Instructional Methods / Activities / Assessments

· Written assignments must be well-written, typed, and error-free.

· Specific assignment details will be given for each assignment. 



PLEASE NOTE

Late Assignments will be accepted with a reduction in letter grade.  Each day an assignment is late, your grade will drop a letter grade.



Dates and assignments may change without notice.  



In the event of a school closing, please log onto Bright Space (see address above) for assignments and further directions





2. Attendance, Tardiness, Contributing to the class, Professional Attitude: 

Attendance, Tardiness, Contributing to the class, and professional attitude will be monitored to ensure student success. In-person classes as well as classes done via the internet will be monitored for attendance, tardiness, contributing to the class, and professional attitude. This will include, but not limited to, being involved with web conversations during specific times indicated by the professor, full participation in individual and group work, etc.





COMMUNICATION AND SUPPORT

Interaction with Instructor Statement:

E-mail, phone, or office hours for contact. Students are encouraged to inform the instructor of concerns/previously known absences they may have pertaining to the course.



COURSE AND UNIVERSITY PROCEDURES/POLICIES

Course Specific Procedures:

Attendance is essential to your success in this class. Participants are expected to be on time and to actively and constructively participate. Contact the instructor if you anticipate an absence or are absent for any reason explaining the situation. This is a common courtesy that is expected by all teachers. It is also part of forming that “community of learners” that we need in the classroom. When you are gone, there is a “hole” at your learning tables, as you are important to your community. We are trying to encourage professional development and life-long learning skills. Remember: Class activities and group discussions cannot be made up; therefore, reinforcing the idea that attendance is important!  



Professionalism is essential to a positive learning environment. You must:

 	a. Engage in self-evaluation processes: This will be done by using the rubrics

             provided for class projects.

	b. Demonstrate professionalism: This will be done by: 

		(a) attending ALL classes, 

		(b) paying attention, 

		(c) participating actively and constructively, 

	 	(d) being responsible and prepared, 

 		(e) being an equal partner in group work, 

 		(f) showing enthusiasm and interest in being a teacher 

 		(g) following the tenets of common decency and acceptable behavior. 



Written Assignments: You should demonstrate mastery of organizing, structuring, and editing in your writing. 



a. Written Assignments should be:

*double spaced

*1” top and left side margins, 1” bottom and right-side margins

*12-point font size

*revised for clarity and meaning

edited for accuracy in grammar and mechanics

*saved on computer disk or copied on paper for your records

*formatted using APA 6th Edition. Use https://owl.english.purdue.edu/owl/resource/560/01/ as an abbreviated example of APA.





ACADEMIC INTEGRITY

Academic integrity is fundamental to the process of learning and evaluating academic performance.  Academic dishonesty will not be tolerated.  Academic dishonesty includes, but is not limited to, the following: cheating, tampering with academic records and examinations, falsifying identity and being assessors to acts of academic dishonesty.  Refer to the Xavier University Judicial Code for further information.  The code is available online at http://www.xula.edu/cas/documents/cas_academicIntegrity.pdf.





ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES

The Office of Disability Services (ODS) has two primary objectives: 1) to ensure compliance with Section 504 of the 1973 Rehabilitation Act and the Americans with Disabilities Act (ADA) in regard to equal access for qualified students to academic programs; and 2) to uphold the academic integrity of Xavier University. When these two objectives are met, those students who qualify for services based on clear, comprehensive, and relevant documentation will receive those services or academic modifications for which they are legally entitled.  It is the responsibility of the students to register with the Office of Disability Services (520-7315) each semester and follow their procedures for obtaining assistance.



ODS is considered the University's designated office for determining eligibility for services, reviewing and maintaining documentation, and recommending appropriate accommodations. Students, however, do not have to register with ODS in order to advocate for disability related accommodations. For those instructors who have students with disabilities who choose not to register for services with ODS, and who request academic accommodations, ODS is available as a resource to verify eligibility and recommend appropriate accommodations.





Course Goals and Objectives

This course will help students assist children in becoming autonomous thinkers and competent human beings for a more just and humane society by developing and refining strategies and techniques for teaching mathematics to elementary and middle school students.  



Instructional Objectives from the Professor:

13. The professor promotes an effective teaching/learning atmosphere.

14. The professor is available for consultation with students during scheduled office hours (which are before and after class).

15. The professor promotes an effective management of class time.

16. The professor is effectively prepared for class time.

17. The professor has a strong knowledge of subject matter.

18. The professor has an effective ability to communicate.

19. The professor has enthusiasm in teaching the course.

20. The professor has respect for students as individuals.

21. Compared to other professors who have taught you the professor’s overall teaching is effective.

22. The clarity of the course objectives was evident.

23. The professor effectively created assignments aligning course objectives and materials taught.

24. The professor effectively offers opportunities for learning in the class.





Resources

Common Core State Standards - Mathematics 

Louisiana Believes

National Council for Teacher of Mathematics (NCTM)

Engage New York

Sanford Inspire Program Learning Library 



Assignments

Math Philosophy                                                                                 

Final Exam								

Field Practicum								

Journal Article Reviews					

Lesson Plans	

Video Modules 								







Evaluation

90-100%				A

80-89%				B

70-79%				C

60-69%				D

0-59%				            F











Assignment Details 



Field Practicum 



Be sure to address the following:

1. General information about the lesson

a. The grade level of the students;

b. Intended student learning outcomes;

c. The teacher's selected method of instruction;

2. A description of the written lesson plan.

3. Issues of classroom management

a. Teacher behaviors contributing to an enhanced learning environment;

b. Classroom organizational features that enhance content delivery of the specific behavioral objectives for the lesson; and,

c. The role of content and instructional methodology in managing classroom behavior.

4. Personal reaction to the lesson

a. What you liked and disliked about the lesson;

b. Elements of the lesson you would use if teaching it yourself; and,

c. Elements of the lesson you would not use if teaching the lesson yourself and a justification for your alternative methods.

5. Intervention with individual student in mathematics (at least one)

a. Identify student's weakness.

b. Describe the method used to identify the student's weakness

c. Create action plan for dealing with student's weakness

d. Describe the action plan

e. Implement And describe the action plan

6. Enrichment with small group of students (3-5 students)

a. Working with teacher, plan and execute activity that will extend students’ knowledge based on teacher's plan.





Philosophy of Math Education

Philosophy is a search for wisdom.  In forming a philosophy, a teacher searches for the wisdom to maximize the learning for all students. Philosophy builds a framework for thinking and guides instructional practice. Your philosophy should address the four common features of education in Posner and Tomlison: The role of the teacher, the needs and role of the students, the process of instruction and learning and the context or environment for learning. 

Or to put it in another way, the who – teacher and student, the what – instructional matter, the how – teaching strategies and learning styles and the why – what is the goal of math education? Remember that a philosophy addresses your bellied about the ideal situation; what should be done in the ideal situations. At least one full page, Times New Roman, double-spaced, and 12 font. 

Ideas to help formulate your paper:



A. Organize your ideas according to the four common features:

a. Who: The teacher and students.

b. What: The importance of teaching mathematics. 

c. How: learning styles, classroom climate and teaching strategies.

d. Why: What you believe is the goal of math education. 

B. Content should address the following areas of reflection, or other relevant areas as supported by author:

a. Beliefs, theories and/ or methods that shape successful teaching.

b. Outcomes that you want for your students to be successful in mathematics.

c. Why mathematics makes a difference in student’s lives? 

d. How you will you create a supportive learning environment for students?  

e. What are your learning goals as a teacher?







Lesson Plans. You will prepare two full lesson plans. The guidelines appear below. 



1. Your associated materials include all necessary items to teach the lesson. Collect/prepare these materials and turn them in with your lesson plans.

2. Include all teacher-made materials (e.g. PowerPoint slides, worksheets, matching cards, etc.) and copies of any producible. 

3. You must accompany each lesson with materials. If none are necessary for   teaching the lesson, prepare a one-page report on the content of the lesson or develop a sample of a student-centered product from the lesson. 

4. Enjoy planning and preparing your lesson. 





Journal Article Review 

The journal articles critiques will be graded based upon whether you adhere to the following criteria. Investigate and evaluate recent articles about instructional methods related to elementary and middle school mathematics. 


Instructions

1. Search the library's online databases, such as EbscoHost and others, to find scholarly or peer-reviewed articles. You can also look in indexes available at the library.

2. Read the entire article. Many journal articles can be quite complex and use complicated wording and statistics. You may need to read the article a few times before you get a full grasp of it.

3. Write a citation for the journal article at the top of the review. The citation should follow the American Psychological Association's style--consult the APA-style manual or the link under Resources for citation information. You will need the title of the article, the journal where the article is published, the volume and issue number, publication date, author's name and page numbers for the article.

4. Write a summary of the article. This should be one to three paragraphs, depending on the length of the article. Include the purpose for the article, how research was conducted, the results and other pertinent information from the article.

5. Discuss the meaning or implication of the results of the study that the article is about. This should be one to two paragraphs. This is where you offer your opinion on the article. Discuss any flaws with the article, how you think it could have been better and what you think it all means.

6. Cite any direct quotes or paraphrases from the article. Use the author's name, the year of publication and the page number (for quotes) in the in-text citation. Refer to the link in the Resources section to do this correctly.



Video Modules



You will watch short video clips that illustrate keys concepts explored within the text. Most of the videos will be cased-based scenarios that invite you to apply what you have learned to authentic classroom situations. Questions to the video will be posted in Discussion Board in which you will respond to each other comments. Reading the chapters will be required for you to answer the case-based scenarios. 











Tentative Course Calendar:

Below, I have listed broad topics we will explore this fall.  Dates are tentative and subject to revision based upon the needs of the class.  



		Date

		Week 

		Topic

		Assignments



		August 19th – 23rd 

		1st 

		Chapter 1: Teaching Mathematics in the 21st Century 



		Journal Article #1


Sandford Inspire Module: Building Relationships with Students 



Math Philosophy 



		August 26th – 30th   

		2nd 

		Chapter 2: Exploring What it Means to Know and Do Mathematics 



		Journal Article #2


Sandford Inspire Module: Be the spark: Nurturing Student Inspiration 


Discussion Board: Observing and Responding to Student Thinking 





		September 2nd – 6th 

		3rd 

		Chapter 3: Teaching Through Problem Solving 



		Discussion Board: Orchestrating Classroom Discourse 



Journal Article #3





		September 9th – 13th   

		4th 

		Chapter 4: Planning in the Problem-Based 

		Sandford Inspire Module: The Basics of Differentiation



Discussion Board: A Three-Phase Lesson Format



Field Practicum 





		September 16th – 20th   

		5th 

		Chapter 5:  Creating Assessments for Learning 

		Discussion Board: Integrating Assessments into Instruction 

Field Practicum 



Journal Article #4



		September 23rd – 27th     

		6th 

		Chapter 7: Developing Early Number Concepts and Number Sense  

		Discussion Board: Number Sense in Their World



Lesson Plan #1 



Field Practicum



		September 30th – October 4th   

		7th 

		Chapter 8: Developing Means for the Operations  

		Discussion Board: Strategies for Teaching Operation Through Contextual Problems  



Field Practicum 



Journal Article #5



		October 7th – 11th   

		8th 

		Chapter 9: Developing Basic Fact Fluency 

		Discussion Board: Reasoning Strategies for Multiplication and Division Facts 



Field Practicum

 



		October 14th – 18th   

		9th 

		Chapter 10: Developing Whole-Number Place-Value Concepts 

		 Discussion Board: Base-Ten Models for Place Value



Lesson Plan #2



		October 21st -25th   

		10th 

		 Field Practicum 

		Work on Field Practicum Folder



		October 28th – November 1st   

		11th 

		Field Practicum  

		Work on Field Practicum Folder



		November 4th – 8th    

		12th 

		Field Practicum 

		Work on Field Practicum Folder



		November 11th – 15th   

		13th 

		Field Practicum 

		Work on Field Practicum Folder



		November 18th – 22nd  

		14th 

		Field Practicum 

		Work on Field Practicum Folder



		November 25th – 29th 

		15th 

		Thanksgiving Break 

		Work on Field Practicum Folder



		December 2nd – 6th  

		17th 

		Final Exam: Lesson Presentation 

		Field Practicum Folder Due 12//2/19
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XAVIER UNIVERSITY OF LOUISIANA 
DIVISION OF EDUCATION 


 
The development of reflective professionals: 


Collaborative change agents toward a more just and humane society. 
 


SYLLABUS 
 
Course Number and Name    Rachel Davis-Haley, Ph.D. 
EDCI 5282 Survey of Assessment   Phone & E-mail: 
Credit Hours: 3     504-520-7536 & rdavisha@xula.edu  
Semester: Spring 2020    Office Location: Library 516 
 
Course Days/times/Location: Tuesday, 5:00-7:40, Library 502 
Office Hours; Tuesday – 4-5   
    
Text:  Overton, T. (2016). Assessing learners with special needs: An applied approach. (8th ed.). 
Upper Saddle River, NJ:  Pearson. ISBN: 10: 0-13-159957-7.  
 
Course Goal, Objectives and Outcomes: 
 
Goal 
This course is designed to help students understand the importance of valid and reliable 
classroom assessments to support student learning and teachers’ instruction.  We will also 
explore the intersection between classroom assessments and larger scale assessments, and 
how to gather and make sense of classroom assessment data. We will also explore the 
assessment process in general education, including pre-referral strategies in the classroom 
setting, screening, and assessment of students who require additional support in the general 
education setting or other specific settings. Various types of assessment are presented along 
with considerations of assessment of the child. 
   
Objectives and Outcomes 
By the end of the course, the CANDIDATE will demonstrate the following SKILLS pertaining to 
assessment:  


 KNOW the purposes and forms of classroom assessment  


 IDENTIFY the relationship of assessment to curriculum and instruction  


 EXPLAIN the advantages and limitations of different kinds of assessments and 
assessment items for kinds of learning targets (objective, performance-based, etc.)  


 APPLY strategies to construct valid and reliable test items  


 APPLY basic statistical concepts in assessment 
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 UNDERSTAND and ANALYZE the federal/state laws and ethics concerning assessment in 
regular and special education. 


 ANALYZE assessment data  


 SYNTHESIZE assessment data for instructional decision-making 
 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 
Course Requirements: 


1. Participation in class discussions.  
2. Submit assignments electronically.  The required method will be via portal found in 


brightspace. Your final grade will be based on the timely completion of weekly 
assignments that include: readings, group and individual tasks, case studies, completion 
of a book review, quizzes, midterm exam, class discussions, class presentations and a 
final exam. 


3. Chapter review and analysis.   
4. Maintain an active Xavier email account and use brightspace. Please use email for asking 


questions or discussing points.  YOU MUST HAVE A XULA E-MAIL ADDRESS.  I will be 
using it to communicate with you FREQUENTLY.  Please check your XULA e-mail daily. 


5. Reflective Journal Logs  
6. Midterm Exam  


 
The Use of Technology: Each student will be expected to demonstrate proficiency in the use of 
MS Word processing and PowerPoint presentations.  Additionally, a Xavier University email 
address along with brightspace registration is required.  
Brightspace https://learn.xula.edu/d2l/login 
 
All course documents and assignments will be posted on Brightspace and you may have to 
respond to a question posted on the discussion board.  Therefore; your first task is to access 
your Xavier e-mail account and Brightspace.  For Brightspace you must have a Xavier e-mail 
account.  Brightspace and e-mail will be our major tools of communication.  To reset your 
Xavier and/or Brightspace password, call 520-7446. 7447, or 7449 or e-mail 
helpdesk@xula.edu. 
 
How to Access Brightspace. 
Even though this is NOT an on-line course, it is essential that you have  


 regular and dependable access to the internet (World Wide Web). 
 a Xavier e-mail address  
 an updated browser that can accommodate free downloaded copies of Acrobat Reader, 


Real Player and Java Script. 



https://learn.xula.edu/d2l/login
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 You will find the “brightspace” at the top of the Xavier home webpage. Click. It should 
take you to the log-in page. If not contact the helpdesk. 


 Log-in using your XULA webmail username and password. 
 
Companion Website 
Located at http://wps.prenhall.com/chet_overton_assessing_7/, the Companion Website (CW) 
for the old edition of your textbook includes a wealth of resources. In order to help you gauge 
your understanding of reading the chapter content you will be required to take the multiple-
choice quizzes and email the results to me according to the class schedule below. These must 
be completed before the required class meeting in order to receive credit. Each quiz is worth 
10 points. You may take the CW quizzes more than once in order to gain at least 80% mastery. 
You must submit first response by the due date in order to resubmit responses.  It is suggested 
that you review and answer the questions at the end of each chapter in the textbook and 
prepare the Check Your Understanding Activities that are located throughout the textbook. 
These will be discussed in class. 
 
Chapter Review and Analysis 
Each student will select a chapter from an assigned text, analyze the chapter and present the 
chapter to the class.  Included in the analysis, please respond to the following: 
- Include a complete summary of the chapter. (what is the chapter about?  What 


important ideas, notions must be understood to embrace the author’s view of 
assessment?  What vocabulary might be new?) 


- How does the author view assessment? 
- What is the assessment?  Please include details! 
- How are children impacted by the author’s view of assessment? 
- What does a teacher have to know and be able to do in order to participate in the 


author’s description of assessment? 
- Where does a teacher find this knowledge? 
- Is this chapter focused on a theory or belief? 
- What does the author’s description of assessment look like in an active classroom? 
- What does it sound like?  (what do you hear children doing or saying?) 
- Would you embrace this view of assessment? 
- How does this assessment benefit the community?  Society? 
- What are the long-time implications for children and their lives as a result of the use of 


this assessment? 
- What are the assessment’s strengths and weaknesses? 
- Who does this assessment benefit?  How? 
- Would you embrace this assessment? 
- What would keep educators from using this assessment? 
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- Use ERIC to locate two other products by the author.  Is this author consistent in what 
he or she says about assessment?   
* List the two articles in APA style and a summary of each along with your stance on 
whether the author has been consistent in their thoughts on assessment? 
Please provide evidence…. 
 


 Presentation should last no longer than 20 minutes with time for questions and 
answers! 


 Provide a one-page summary the day of presentation of important ideas and 
information related to the chapter. 


 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 


Interstate Teacher Assessment and Support Consortium (InTASC) Model  
Core Teaching Standards 


The Learner and Learning: 
Standard #1: Learner Development. The teacher understands how learners grow and develop, 
recognizing that patterns of learning and development vary individually within and across the 
cognitive, linguistic, social, emotional, and physical areas, and designs and implements 
developmentally appropriate and challenging learning experiences. 
 
Standard #2: Learning Differences. The teacher uses understanding of individual differences and 
diverse cultures and communities to ensure inclusive learning environments that enable each learner 
to meet high standards. 
 
Standard #3: Learning Environments. The teacher works with others to create environments that 
support individual and collaborative learning, and that encourage positive social interaction, active 
engagement in learning, and self-motivation. 
 
Content: 
Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and creates learning experiences that make the 
discipline accessible and meaningful for learners to assure mastery of the content. 
 
Standard #5: Application of Content. The teacher understands how to connect concepts and use 
differing perspectives to engage learners in critical thinking, creativity, and collaborative problem 
solving related to authentic local and global issues. 
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Instructional Practice: 
Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to 
engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and 
learner’s decision making. 
 
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in 
meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-
disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 
 
Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional 
strategies to encourage learners to develop deep understanding of content areas and their 
connections, and to build skills to apply knowledge in meaningful ways. 
 
Professional Responsibility: 
Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional 
learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her 
choices and actions on others (learners, families, other professionals, and the community), and adapts 
practice to meet the needs of each learner. 
 
Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and 
opportunities to take responsibility for student learning, to collaborate with learners, families, 
colleagues, other school professionals, and community members to ensure learner growth, and to 
advance the profession. 
 
 


Teacher Prep Inspection-US (TPI-US) Framework to Guide Teacher Preparation  
 
With the goal of improving student learning, TPI-US reviews teacher preparation programs to 
determine how the programs can expand their promising practices and address areas of improvement 
 
JUDGMENT AREA 2: Quality of Content Knowledge and Teaching Methods 
Context and Rationale:  
This judgment area focuses on how well the program ensures teacher candidates acquire:  


1. content knowledge (especially Scientifically-Based Reading Instruction) 
2. key teaching methods (particularly classroom management, assessment, differentiation, 


academic feedback, questioning skills) 
3. key teaching skills (particularly classroom management, assessment, differentiation, 


academic feedback, questioning skills) 


needed to be an effective educator. Inspection focuses on coursework and related experiences offered 
by the program to develop the content knowledge and teaching skills of teacher candidates and the 
impact these bring to improving student learning.  
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COURSE INTENDED STUDENT LEARNING OUTCOMES 
At the conclusion of this course, candidates should know and be able to: 


Student Learning Outcomes Core Values Assessment 


KNOW the purposes and forms of classroom 


assessment, which also includes InTASC Core 


Teaching Standard #1, #2 #3, #4, #5, #6, #7, 


#8, #9, TPI-US Judgement Area 2 


Spiritualty, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation  


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


IDENTIFY the relationship of assessment to 


curriculum and instruction, which also 


includes InTASC Core Teaching Standards #1, 


#2 #3, #4, #5, #6, #7, #8, TPI-US Judgement 


Area 2 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


EXPLAIN the advantages and limitations of 


different kinds of assessments and 


assessment items for kinds of learning targets 


(objective, performance-based, etc.), which 


also includes InTASC Core Teaching Standards 


#1, #2 #3, #4, #5, #6, #7, #8, TPI-US 


Judgement Area 2 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


APPLY strategies to construct valid and 


reliable test items, which also includes InTASC 


Core Teaching Standards #1, #2 #3, #4, #5, #6, 


#7, #8, TPI-US Judgement Area 2 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


APPLY basic statistical concepts in 


assessment, which also includes InTASC Core 


Teaching Standards #4, #5, #6 , TPI-US 


Judgement Area 2 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


UNDERSTAND and ANALYZE The federal/state 


laws and ethics concerning assessment in 


regular and special education, and includes 


InTASC Core Teaching #1, #2, #3, #4, #9, TPI-


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 
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US Judgement Area 2 Competence, 


Innovation 


quizzes, legal case analysis  


ANALYZE assessment data and includes 


InTASC Core Teaching Standards #5, #6, #7, 


TPI-US Judgement Area 2 


 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


 


SYNTHESIZE assessment data for instructional 


decision-making and includes InTASC Core 


Teaching Standards #1, #2 #3, #4, #5, #6, #7, 


#8, TPI-US Judgement Area 2 


 


Spirituality, 


Diversity, 


Professionalism, 


Inquiry, 


Competence, 


Innovation 


Text readings, Case study, 


exams, reflective journals, 


alternative assessment 


analysis, companion website 


quizzes, legal case analysis  


 


 
University Standards (From the Xavier University Catalog, p. 15) 
Xavier University assumes that it is a community of mature people. Xavier expects responsible 
and mature conduct that reflects credit upon the students and the University; Xavier requires 
behavior that is consistent with laws of decency and with the generally accepted morals and 
manners of our society.  
 
Absence 
Class attendance is regarded as an obligation as well as a privilege and all students are 
expected to attend regularly and punctually all classes in which they are enrolled.  
 
Students absent for any reason whatsoever are expected to do the full work of the course, and 
they are responsible to the instructor for work missed through late registration, illness, or any 
other cause. It is the responsibility of the student to contact the instructor in instances where 
there has been a legitimate and extraordinary reason for the absence that can be documented 
(University Catalog, p.43).  
 
All students will be required to swipe their Xavier University I.D. card in a card reader in 
order to be counted as present for each class.   These readers are being utilized as part of the 
University’s response to systematically record student attendance to continue institutional 
eligibility for federal financial aid. Your attendance, or lack thereof, can now impact any 
federal funding you may be receiving to attend Xavier. You are responsible for having your 
active University I.D. card with you at all times in order to swipe your card on the card 
reader. There is only a ten-minute window in which to swipe your card. The unit will beep 
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once immediately following a successful swipe. Failure to swipe before the 10-minute grace 
period or failure to swipe the card correctly will result in the student being marked absent by 
the card reader system, thus you will be considered absent for this class. Students must 
swipe their own I.D. cards. If a student swipes a card and then leaves that student is reported 
as absent by the instructor. 
 
Emergency school closings: Please visit the XU hurricane preparedness page 
http://www.xula.edu/emergency/index.php and make note of the University's toll-free 
emergency telephone number (1-866-520-XULA) and emergency web site 
http://www.xulaemergency.com where updates would be posted in the event of an 
evacuation.  
 Additionally, if you have not already done so, all XU faculty, staff and students are 
encouraged to sign up for the e2Campus emergency text-messaging service 
http://www.xula.edu/student-life/e2Campus-Signup.php. If evacuation becomes necessary, 
classes will resume on-line, thus it is necessary to have submitted a non-XULA e-mail address 
and if possible, a non-504 area code phone number to the instructor. 
 
Academic Integrity and Academic Misconduct Policy 


The integrity of academic work is a concern of all universities and Xavier University of Louisiana 
strives for a culture of integrity and respect. Ethical conduct violations or academic dishonesty 
can take several forms of Academic Misconduct. The Academic Integrity Policy of the College of 
Arts and Sciences provides a multi-level course of action by which academic misconduct is 
reported, recorded, and appropriately assessed in a fair and equitable manner. Sanctions for 
academic misconduct include academic censure, academic suspension, and permanent 
separation (expulsion) from the University.  
 
The full text of the College of Arts and Sciences’ Academic Integrity Policy includes examples of 
academic misconduct, procedural elements for reporting and subsequent actions for 
addressing academic misconduct, and the roles and responsibilities of the student, instructor, 
and the College of Arts and Sciences Academic Misconduct Hearing Committee. The full text of 
this policy can be found at http://www.xula.edu/cas/documents/cas_academicIntegrity.pdf. 
 
Reflective Journal Logs: 
Reflective journal logs (10 points each) should be submitted via the “Assignment” portal in 
Brightspace on the day following your class session.  Reflections done more than one day after 
the experience are usually somewhat inaccurate. These log entries will be evaluated on 
whether they address the following issues, not for a specific answer  


1. How have the assignments enhanced your understanding about assessment, or not? 
2. How did the style of the presentation enhance or limit your understanding of the 


information presented? 



http://www.xula.edu/emergency/index.php

http://www.xulaemergency.com/

http://www.xula.edu/student-life/e2Campus-Signup.php

http://www.xula.edu/cas/documents/cas_academicIntegrity.pdf
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3. In what ways was the information presented helpful, or not helpful? 
4. In what ways was the assignment relevant or not relevant to your professional growth? 


It is important that you answer honestly, so that adjustments in presentations can be made to 
accommodate your needs. This is not a graded assignment, but points are acquired for 
completion. 
 
Course Format:  The dominant modes of instruction will be interactive group discussions and 
lectures with emphasis on concepts and understandings. Experiences will include reflection, 
inquiry, and critical analysis of assigned readings. Candidates will complete various activities in 
individual, small and large group settings as well as in field experiences. Formative assessment 
of the course and teaching strategies will be achieved through personal and group reflection.  
Teacher candidates will examine assessment tools, curriculum guides and other types of 
materials to become aware of expected learner outcomes for students they will be assessing. A 
log will enable teacher candidates to collect reflections of their experiences. Assigned readings 
will enable candidates to see the relationship between theory and practice. Companion 
Website quizzes (http://wps.prenhall.com/chet_overton_assessing_7/) will prepare students 
for class activities and serve as a guide understanding what is read in the chapters. 
 
Field Experience 
Candidates will complete a case study diagnosing one student and develop plans for 
remediation in a school setting.  Candidates will also complete various tasks as assigned. 
 
Core Values 
The Division infuses all curricula with understandings that recognize and develop the gifts and 
rich heritage each person brings to the respective program.  The Division identifies six 
constructs: spirituality, diversity, professionalism, inquiry, competence, and technology that 
undergird its conceptual framework.  Through a process of reflection, the core concepts are 
continuously related to one another and to the goals of the Division.   
 
 
 
 
 
 
 
 
 
 
 
 



http://wps.prenhall.com/chet_overton_assessing_7/
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Class-At-A-Glance: Subject to change based on instructor or students’ needs. 
 


Jan.14 
Introductions 
- ideas to ponder 
- Revised Edition of Bloom's 
Taxonomy of Educational 
Objectives 
- goals and objectives 
-Louisiana assessment guides 
- assignments 
-questions and answers 
 


Jan. 21 
Models of Assessment 
 
Read Chapter 1 + 
Companion Website (CW) 
quiz due Jan 28, 2020 
 
Assignment 1 due Jan. 29, 
2020. 


Jan. 28 
Laws, Ethics, and Issues 
Using Electronic Resources 
Writing the Brief - 
assignment 
 
Read Chapter 2 + (CW) quiz 
due February 3, 2020 
 
Assignment 2 due February 
11, 2020 
 


Feb. 4 
Response to Intervention and 
Progress Monitoring  
 
Read Chapter 7 + CW quiz due 
Feb 10, 2020 
- Power point 
- state of Louisiana 
- -parishes in state 
- IRIS 
- Brightspace homework 


 
Reflective Log 1 due Feb. 11, 
2020 
 
½ Class to Prepare for 
Chapter Analysis 


Feb. 11 
Descriptive Statistics 
Measures of Central 
Tendency 
 
Read Chapter 3 + CW quiz 
due Feb 17, 2020 
 
RTI Brightspace Assignment 
Due – February 11, 2020 
 
In class Assignment – 
Instructional Alignment 
 
 


Feb. 18 
Reliability and Validity 
 
Read Chapter 4 +CW quiz due 
March 2, 2020 
 
½ class to work on 
Assignment 3 in computer 
lab.  Meet in room 532. 
 
Assignment 3 due February 
22, 2020 
 
Discuss 
- Table of Specifications 


- Item Analysis 


Feb. 25 
 
 
 
 
SPRING BREAK – No Class! 
 
 
 


March 3 
Norm Referenced 
Assessment 
ITBS analysis 
 
Interpreting Standardized 
Achievement Test Scores 
 
Read Chapter 5 +CW quiz 


March 10 
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due March 9, 2020 
 


March 17 
Curriculum-Based Assessment 
 
Read – C.8 Writing Supply 
Items – Brightspace - 
Contents 
 
Read Chapter 6+ CW 
Due March 19, 2020 
 
Assignment 4 due March 26, 
2020  
 
 


March 24 
 
Exam 1 (Chapters 1-6 and 7) 
due midnight – POST to 
Brightspace! 
 
Reflective Log 2 due March 
24, 2020 
 


March 31 
Academic Assessment 
 
Read - Writing Supply Items: 
Short Answer and Essay – 
Brightspace – Contents 
 
Assessing Student Learning 
Chapters 1 &2 presentations 
 
Read Chapter 8+ CW quiz due 
April 2, 2020 


April 7 
Assessment of Behavior 
 
Writing Selection Items: True-
False, Matching, and 
Interpretive Exercise 
 
Assessing Student Learning 
Chapters 3 & 4-presentations 
 
Read Chapter 9+ CW quiz due 
April 9, 2020 
 
Assignment 5 due April 16, 
2020 
 
 
  


April 14 
 
Measures of Intelligence 
and Adaptive Behavior 
 
 
Assessing Student Learning 
Chapters 5 & 6-
presentations 
 
Read Chapter 10+ CW quiz 
due April 16, 2020 
 
Special Considerations of 
Assessment 
 
Read Chapter 10 + CW quiz 
due April 16, 2020 
 
 
 
 


April 21 
Reflective Log 3 due April 28, 
2020 


 
Wrap-up – class to complete 
assignments! 
 
Assignment 6 due May 1, 
2020 
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April 28 
 
Read Chapter 11+CW quiz 
Interpreting Assessment due 
April 30, 2020 
 


Assessing Student Learning 
Chapters 7 & 8-presentations 
 


May 1 
 
Assignment 6 – May 1, 2020 - 
Post to Brightspace. 
 
Final Exam Due at Midnight.  
Post to Brightspace. 
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Assignment Expectations: 
All assignments should be submitted via the specific “Assignment” portal in Brightspace on the 
due date.  All assignments are due for every class period as noted below.  Chapter readings 
from the textbook are indicated in the Tentative Class Schedule and may be listed occasionally 
in the assignment descriptions. All written assignments, including reflective logs, are to be final 
drafts, typed and double-spaced in MSWORD.  The margins should measure 1 inch across the 
top and bottom and on the left and right.     
 
The number of pages is up to you - whatever amount it takes to answer the questions and/or 
get your point across to MY satisfaction.  A rubric will be used to evaluate the assignment and 
will be posted on BrightSpace. Pages should be numbered consecutively, beginning with the 
title page.  Use the automatic functions of your word processing program to generate headers 
and page numbers for your file. (Do NOT type these page headers repeatedly). I expect your 
response to each assignment to be comprehensive and inclusive of relevant research, theories 
and ideas.  Cite work as appropriate, following APA format (6th edition).  Plagiarism is not 
acceptable and will result in failure of the course. I take this policy very seriously.  I expect 
your work to be in your voice supported by research and cited appropriately, following APA 
format. 
 
Late Assignments: 
Assignments that are received after the due date will automatically incur a deduction of 10 
points for each day after the due date. Companion Website quizzes will not be accepted after 
the due date. 
 
APA Format: Education uses APA format for writing papers. Students are expected to follow 
APA for all papers submitted. If you do not have a copy already, you need to access the 
American Psychological Association Writing Manual (6th ed).  This resource will help with 
formatting citations. You might also use the Purdue Owl website: 
http://owl.english.purdue.edu/owl/resource/560/01/ 
 
Assignment Format: 
When submitted, each reading assignment (even if it is one page) should include your name, 
date, the name of the assignment, Course letters and numbers and course name, professor’s 
name. 
 
When submitted, each assignment should have a header that includes your last name and page 
number. 
 
 
Student Evaluation:   



http://owl.english.purdue.edu/owl/resource/560/01/
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  Assignments (#s 1-3, 5) @ 27 pts     135 pts 
  Assignment 4        54 pts  
  Assignment 6       54 pts 


  11 Companion Website quizzes  @10 pts   110 pts    
   3 Reflective Journal Logs @ 10 pts    30 pts 
   1 Exams@100 pts       100 pts 
 Chapter analysis       100 pts 
 MidTerm Exam       100 pts. 


Final Exam        100 pts. 
 TOTAL         783 pts 
 
 
Grades: Total points you can earn = 710 
            A =  90-100%    
       B =  80-89%   
       C =  70-79%           
       MUST retake course under 78% 
 
Assignments: A case report of one child is required. Teacher candidates will utilize the 
“Assignments” portal in BrightSpace to document the assessments and suggested remediation 
plan.  
 


 Assignment 1: Worth 27 points. 
Do Check Your Understanding Activities 2.3, 2.5, and 2.6 on the Companion Website and 
email your responses to the instructor.  
 
Identify one classroom of students for the Teacher Made Assessment and one student 
to assess from that classroom that you wish to diagnose and develop plans for 
remediation. Write a brief description of the student (gender, age, race, ethnicity, IEP?, 
/exceptionalities disabilities?, etc.) you chose for your case study and why you chose 
that student. Identify the grade level of the class, indicate how many students are 
enrolled in the class (# of boys,# of girls, total #), and note the subject area you plan to 
assess for student achievement. Give the student a pseudonym; do NOT use real names.  
This should be uploaded to Brightspace under the specified “Assignment 1” Portal. Due 
January 29, 2020 


 
Intasc Standards: The Learner and Learning Standard, #1: Learner Development, #2: Learning 
Differences , #3: Learning Environments  
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 Assignment 2: Worth 27 points 
 Peruse the following website: http://www.wrightslaw.com/caselaw.htm. This website 
focuses on special education cases.  Most cases involve students and IDEA. Look for the 
meaning of "least restrictive environment" as well as court findings addressing the kinds 
of special needs that should be addressed outside of the regular school program. 
Choose one of the court cases, look it up in Lexus Nexus or through wrightslaw.com and 
write up a legal brief for the case. Format to follow. Due February 12, 2020.  


 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 


 Assignment 3: Worth 27 points 
With a partner, answer the questions on the worksheet on brightspace under 
assignments titled “Scores Interpretation.” Be sure to write the names of all who are 
working on this report. Upload to the same portal. 
 
As an individual assignment, obtain any standardized scores that may be available for 
the student in your case study. Analyze results of the testing and summarize findings on 
a separate page. Submit. Due March 19, 2020 


 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 


 Assignment 4: Worth 54 points 
Develop a teacher made test in the subject area you chose for the case study. 
Administer the test to the class. Prepare a report that includes a blank copy of the test, a 
key and rubric for scoring the test, a table of specifications aligning content with 
objectives to bloom’s taxonomy and category of each question, a database containing 
actual scores of students tested, and an output file of statistical (descriptive) analysis for 
the class (means, standard deviation) and an item analysis chart that students can use to 
evaluate their performance. Summarize findings in narrative form in a WORD document. 
Due March 26, 2020 
 


Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 


 Assignment 5: Worth 27 points 
Examining the results from the teacher made test for the student chosen in your case 
study, prepare a report indicating the student’s percentile rank on the test, student’s 



http://www.wrightslaw.com/caselaw.htm
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chronological age at the day of testing, description of testing situation and 
recommendations for intervention for student assessed. April 9, 2020 


 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 


 Assignment 6: Worth 54 points 
You have been gathering data throughout this semester for your case study. Now it is 
time to write a summary of your observations, results and recommendations. Describe 
levels of academic and behavioral performance and write up a remediation plan that 
includes recommendations, discussing appropriate interventions in class, including 
determining any changes in setting or any needed additional assessment information 
based on data provided. You may include tables and graphs. (A minimum of five pages 
to be posted to Brightspace.) Due May 7, 2020 


 
Intasc Standards : #4: Content Knowledge, #5: Application of Content 
#6: Assessment, #7: Planning for Instruction  
 
 
RESOURCES:  
Louisiana Assessment guides - https://www.louisianabelieves.com/resources/library/assessment-


guidance 
 
Response to Intervention in Louisiana - 
https://pdfs.semanticscholar.org/3a63/23ea45d30fccaf50820dd1c0058e3057eee8.pdf 



https://www.louisianabelieves.com/resources/library/assessment-guidance

https://www.louisianabelieves.com/resources/library/assessment-guidance

https://pdfs.semanticscholar.org/3a63/23ea45d30fccaf50820dd1c0058e3057eee8.pdf



Syllabus Spring 2020 EDCI 5282 Survey of Assessment.pdf
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July 23, 2020 
 
Dear Candidate: 
 
Thank you for your interest in Xavier University of Louisianan’s Teacher Education Program 
(TEP).  Twice a year, the Teacher Education Admissions Committee accepts applications and 
invites potential candidates to interview for admission into Xavier’s Teacher Education 
Programs. Upon satisfactory completion of the application and interview process you will be 
eligible to take 3000 and 4000 level education courses. 
Criteria for admission into TEP are: 
 


 Achievement of at least a 2.75 cumulative grade point average in all coursework, 


 An unofficial transcript that shows at least a 2.75 cumulative GPA, 


 Achievement of at least a "C" grade and no “I” grade in every course listed in the 
student's program of study, 


 Completion of all required developmental work,  


 Achievement of passing scores on all parts of Praxis I, - PPSTR, PPSTW, PPSTM.  An ACT 
composite score of 22 or an SAT combined verbal/critical reading and math score of 
1100 or higher may be used in lieu of Praxis 1 Core Academic Skills for Educators 
exams in reading, writing and math by prospective teachers in Louisiana.  


 Satisfactory completion of the application, 


 2 faculty recommendations, 


 Membership in a professional organization specific to education (e.g., LACUE, LAE/SP,   
     LAHPERD, CEC/SP), 


 Achievement of a satisfactory rating on an interview with the Teacher  
            Education Admissions Committee, and 


 Satisfactory review of a professional development portfolio 


While in TEP, each candidate is expected to maintain membership in a professional 
organization, attend at least one conference and present at the festival of scholars.  
Additionally, each candidate is expected to take and pass Praxis II- Principles of Learning and 
Teaching and their Praxis Content Exam before being allowed to begin residency. 
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Included in this packet is information pertaining to the interview.  Be ready to explain your 
philosophy of education and how it aligns with the vision of St. Katherine Drexel, how it 
supports the mission of the university and how it addresses the Division of Education and 
Counseling’s CORE Values. 
 
If there are any questions about the material in this packet or the application and interview 
process, please contact your advisor. 
 
Sincerely, 


  
Dr. Judith Miranti, Chair 
Division of Education and Counseling 
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Division of Education and Counseling at Xavier University of Louisiana’s  


Core Framework 
 


The CORE values of Xavier University’s Division of Education and Counseling are 
designed to guide candidates to the fulfilment of our university’s principal mission 
which is the development of reflective practitioners who are collaborative change 
agents toward a more just and humane society.  Our CORE values guide the 
development of all school career programs at Xavier University and include six 
constructs: spirituality, diversity, professionalism, inquiry, competence, and 
technology.  Through a process of reflection, active teaching, learning and assessment, 
our candidates integrate these core values into their coursework where they are 
continuously exploring their inter-related relationships and achieving the goals of the 
Division.   
 
The Division infuses all curricula with understandings that recognize and develop the 
gifts and rich heritage each person brings to the respective program.  The Division 
identifies six constructs: spirituality, diversity, professionalism, inquiry, competence, 
and technology that undergird its conceptual framework.  Through a process of 
reflection, the core concepts are continuously related to one another and to the goals 
of the Division.   
 
 
1.0 Spirituality: An innate dimension of the human person from which an individual 


derives an ability to form relationships (with God, the human community and all of 
creation), values and a perceived meaning of human life and experience. 


1.1 Support the continuing development of self and others. (PD) 
1.2 Engage in advocacy in the form of service learning, community service, 


program development and volunteerism.(s) 
 
2.0 Diversity: The commitment to awareness and knowledge about human dispositions 


that leads to more respectful just and human interactions. 
2.1 Build a sense of community in the learning environment. (PD) 
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2.2 Respect individual differences of people (race/ethnicity, language, gender, 
sexual orientation, religion, class, and exceptionalities). (PD) 


2.3 Work well with individuals from varying cultural backgrounds and in diverse 
settings. (PD) 


 
3.0 Professionalism: Values and beliefs that guide thought, activities, and attitudes 


which create a more just and humane world and is expressive of the worth and 
value placed on all beings. 


3.1 Demonstrate responsibility for professional behavior both in and out of the 
professional setting.(S) 


3.2 Collaborate with peers and others to achieve professional goals. (PD) 
 
 
4.0 Inquiry: Systematic quest for truth and knowledge.  
 4.1  Investigate current issues in the professional field. (K) 
 4.2  Utilize critical thinking and data in making decisions. (K, S) 
 
  
5.0 Competence: Mastery of knowledge and procedural skills gained through 
performance to improve student learning and client services. 


5.1  Demonstrate extensive knowledge of the content.(K) 
5.3  Communicate effectively through the use of oral and written language.(S) 
5.4  Demonstrate and model reflective practice to improve student learning and 
client services.(S) 


 
 
6.0 Technology: Newly developed and emerging materials, equipment, and strategies 
that enhance curriculum, classroom instruction, field experiences, clinical practice, 
assessments and evaluation. 


6.1 Integrate a range of technology to enhance instruction and assessment. (S) 
6.2 Use technology to enhance productivity and professional practice. (S) 
 
(K) Knowledge          (S) Skill       (PD) Professional Disposition 
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XAVIER UNIVERSITY OF LOUISIANA 
DIVISION OF EDUCATION and COUNSELING 


 
Standards and Procedures for Admission to and Retention in the  


Teacher Education Program 
 
 
Portal I – Admission to the University 
 
Admission to the University or registration with the Division as a major does not constitute 
acceptance into the Teacher Education Program.  
 
Admission requirements include submission of: 
1. High school transcript that includes completion of: 


English - 4 units   Mathematics - 2 units (including Algebra) 
Science - 1 unit   Social Science - 1 unit 
Language or Other Academic Areas- 8 units 


Total - 16 units 
 
2. Scores from the Scholastic Achievement Test (SAT) or American College Testing Program (ACT). 
 
3. Recommendation from high school counselor. 
 
Transfer Students 


(a) Students who transfer from other departments within the university must have a minimum 
cumulative GPA of 2.3 and must have a grade of “C” or better in each course.  


(b) Students transferring from an accredited institution must present an official copy if his/her 
transcript from each college-level institution attended, Secondary school records and 
standardized test results (ACT or SAT) may be required if the applicant has fewer than 20 
semester hours of transferable credits.  The transfer applicant must be in good standing with 
the institution and eligible to return to it.  Transfer credits are transferable with grades of “C” 
or better.  Candidates must earn at least 25% of course credit in-residence at Xavier with 
eighteen hours in the major with a grade of “C” or better in each course to earn a degree. 
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Portal II - Criteria for Admission to the Teacher Education Program (TEP) 
 
Eligibility Requirements for student teaching are: 


1. Achievement of at least a 2.5 cumulative average in all coursework, 
2. Achievement of at least a "C" grade in every course listed in the student's program of study, 
3. Completion of all required developmental work,  
4. Achievement of passing scores on all parts of Praxis I (Praxis Core Reading, Praxis Core 


Writing, Praxis Core Mathematics) 
5. Membership in a professional organization specific to education (e.g.,  LAE/SP,   
      LAHPERD, CEC/SP), 
6. Completion of a Background Check 
7.   Achievement of a satisfactory rating on an interview with the Teacher  


            Education Admissions Committee, and 
      8. Satisfactory review of a professional development portfolio 
 
Students may be exempt from Praxis 1 if they have an ACT composite score of 22 or above or a SAT 
combined verbal/critical reading and math score of 1100 or greater. These scores may be used in lieu 
of Praxis 1 Core Academic Skills for Educators exams in reading, writing and math by prospective 


teachers in Louisiana.  
 
Students who are not initially admitted to the TEP may reapply for admission the next semester.  
However, applications from students who have been denied admission to the program twice will not 
be accepted. Students who do not get admitted into the TEP may not take junior and senior level 
education courses according to Louisiana's legal regulations for education majors. 
 
Students are eligible to continue their programs provided they meet the following strictly enforced 
criteria: 
 


1. Maintain a minimum 2.5 cumulative average for all coursework.      
2. Receive grades of "C" or above in education courses or specialized academic courses required 


by the university and the state for teacher certification; and, 
3. Remain in good standing and not be placed on academic probation for two consecutive terms. 
4. Maintain membership in at least one professional organization. 
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Portal III – Residency-Standards and Admission Procedures 
Eligibility Requirements for Residency 
 


1. Formal acceptance into the Teacher Education Program, 
2. Earn all grades of “C” and above in all core, professional, specialized academic (or content 


course for secondary majors), and other courses required by the University program of study 
or Louisiana Department of Education for graduation or teacher certification, 


3. Complete a minimum of all required courses in the prescribed program of study (senior 
standing) with a cumulative average of 2.5 in all course work and 2.5 in courses in the major 
teaching field and professional education, 


4. Maintain membership in at least one professional organization, and 
5. Complete a professional development portfolio. 
6. Pass all required Praxis II content area exams. 
7. Completion of Residency application 
8. Registration for Residency Course 
9. Complete application for Residency Certificate. 


 
The applicant should file an application with the Coordinator of Residency after securing proper 
clearance from his or her departmental advisor(s) and the registrar's office.   The deadline for 
submission of this application is the pre-registration period one full semester prior to the semester in 
which the student plans to complete residency experience. 
 
 
 
Portal IV – Teacher Education Graduation 
In order to graduate as a teacher education major and to obtain initial Louisiana teacher certification, 
each candidate must: 


1. Achieve a 2.5 cumulative average for all coursework taken, 
2. Earn all grades of “C” and above,  
3. Pass all appropriate Praxis exams including Praxis II: Principles of Learning and Teaching for 


Elementary, Middle, Secondary, or K-12 programs. 
4. Maintain membership in at least one professional organization, 
5. Complete a professional development portfolio, and  
6. Complete exit interview 
7. Complete the application for certification. 
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PORTFOLIO REQUIREMENTS 
TEACHER EDUCATION PROGRAM 


Your portfolio is a documentation of your educational experiences so far.  Your 
portfolio will grow as you complete your program of study.  Please update your 
portfolio as you progress through your undergraduate journey.  You will present your 
portfolio during your initial TEP interview and again at your exit interview, held during 
student teaching; the last step before graduation. 
 
Please include the following sections in the order listed. 


1. Introduction 


Please introduce yourself.  Tell us about your journey to education.  Sample 


items that can be included in this section, but not in this order: name, 


major/program, degree to be awarded, hometown, affiliations, experience with 


children (photos would be nice here) and any other information that you wish to 


share. 


 


2. Resume 


 


3. Philosophy of Education 


Write a narrative explaining your philosophy of education and how it relates to 


the educational philosophy of Saint Katherine Drexel. 


 


4. Field Practicum Experiences 


Copies of Field Practicum assignments (graded or ungraded) and dated 


experience logs for each education class that you have completed. (Please 


organize by class and put in chronological order) 


 


5. Research 


Please include in this section evidence that you can conduct research.  Upload a 


research paper or project. 
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6. Supplementary Materials 


In this tab, you can download artifacts that may add to your portfolio. 


 


7. Praxis 


Please include copies of all PRAXIS score reports and/or ACT scores. 


 


8. Membership 


Please include in this section evidence of membership in at least one 


Professional Educational Organization. 


 


9. Creative Expression 


This is your artistic creation.  This is evidence that you will and can include art in 


your teaching.  What can you provide to let us know that you can integrate the 


arts into teaching or that you have begun to think about how you will integrate 


the arts into your teaching practice? 


 


10. Reflection 


This a 1-2-page reflection of any teaching experience and/or reasons for 


selecting education.   
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Praxis Score Requirements 
Elementary Test Code Passing Score 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Praxis Content 
Elementary Ed – Multiple 
Subjects 
Elementary Reading/Language 
Arts 
Elementary Mathematics 
Elementary Social Studies 
Elementary Science 
 
Praxis – Principles of Learning 
and Teaching: Grades K-6 


 
5713 
5723 
5733 
 
 
5001 
 
5002 
 
5003 
5004 
5005 
 
5622 


 
156 
162 
150 
 
 
* 
 
157 
 
157 
155 
159 
 
160 


Elementary Special Education Test Code Passing Score 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Praxis Content 
Elementary Ed – Multiple 
Subjects 
Elementary Reading/Language 
Arts 
Elementary Mathematics 
Elementary Social Studies 
Elementary Science 
 
Praxis – Principles of Learning 
and Teaching: Grades K-6 


 
5713 
5723 
5733 
 
 
5001 
 
5002 
 
5003 
5004 
5005 
 
5622 
 


 
156 
162 
150 
 
 
* 
 
157 
 
157 
155 
159 
 
160 
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Special Education: Core 
Knowledge Mild to Moderate 
Applications 
 


 
5543 


 
153 


Middle School Science Test Code Passing Score 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Content 
Middle School Science 
 
Praxis – Principles of Learning 
and Teaching: Grades 5-9 


 
5713 
5723 
5733 
 
 
5440 
 
5623 


 
156 
162 
150 
 
 
150 
 
160 


Middle School Science Special 
Education 


Test Code 
 


Passing Score 
 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Content 
Middle School Science 
 
Praxis – Principles of Learning 
and Teaching: Grades 5-9 
 
Special Education: Core 
Knowledge Mild to Moderate 
Applications 


 
5713 
5723 
5733 
 
 
5440 
 
5623 
 
 
5543 


 
156 
162 
150 
 
 
150 
 
160 
 
 
153 


Middle School Mathematics Test Code Passing Score 


Praxis 1 
Core – Reading 


 
5713 


 
156 
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Core Writing 
Core Mathematics 
 
Content 
Middle School Mathematics 
 
Praxis – Principles of Learning 
and Teaching: Grades 5-9 
 


5723 
5733 
 
 
5169 
 
5623 


162 
150 
 
 
165 
 
160 


Middle School Mathematics 
Special Education 


Test Code Passing Score 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Content 
Middle School Mathematics 
 
Praxis – Principles of Learning 
and Teaching: Grades 5-9 
 
Special Education: Core 
Knowledge Mild to Moderate 
Applications 


 
5713 
5723 
5733 
 
 
5169 
 
5623 
 
 
5543 


 
156 
162 
150 
 
 
165 
 
160 
 
 
153 


Secondary Test Code Passing Score 
Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Praxis 2 -Content 
Algebra 1    


Biology: Content Knowledge 


Chemistry: Content Knowledge 


 


5713 
5723 
5733 
 
 
5162   


5235 


5245 


 
156 
162 
150 
 
 
157 


150 


151 
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English Language Arts: Content 


and Analysis    


General Science: Content 


Knowledge  


Mathematics: Content 


Knowledge  


Physics: Content Knowledge   


Social Studies – Content and 


Interpretation  


  


 
Praxis – Principles of Learning 
and Teaching: Grades 7-12 


5039 


 


 


5435 


 


5161 


 


5265 


5086 


 


 


 


 


5624 


168 


 


 


156 


 


160 


 


141 


153 


 


 


 


 


157 


Secondary Special Education Test Code Passing Score 


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Praxis 2 -Content 
Algebra 1    


Biology: Content Knowledge 


Chemistry: Content Knowledge 


English Language Arts: Content 


and Analysis    


General Science: Content 


Knowledge  


Mathematics: Content 


Knowledge  


Physics: Content Knowledge   


 
5713 
5723 
5733 
 
 
5162   


5235 


5245 


5039 


 


5435 


 


5161 


 


5265 


5086 


 
156 
162 
150 
 
 
157 


150 


151 


168 


 


156 


 


160 


 


141 


153 
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Social Studies – Content and 


Interpretation  


  


Praxis – Principles of Learning 
and Teaching: Grades 7-12 
Special Education: Core 
Knowledge Mild to Moderate 
Applications 


 


 


5624 
 
5543 


 


 


157 
 
153 


ALL-LEVEL K-12 CERTIFICATION 
AREAS 


  


Praxis 1 
Core – Reading 
Core Writing 
Core Mathematics 
 
Music: Content Knowledge   
Art: Content Knowledge  
 
Chinese: (Mandarin): World 
Language  
French: World Language  
German: World Language  
Spanish: World Language  
 
 
Praxis – Principles of Learning 
and Teaching: Grades 1-6 
Or  
Praxis – Principles of Learning 
and Teaching: Grades 5-9 
Or  
Praxis – Principles of Learning 
and Teaching: Grades 7-12 


 
5713 
5723 
5733 
 
0113 or 5113 
0134 or 5134 
 
5841 
 
5841 
5841 
5841 
 
 
5622 
 
 
5623 
 
 
5624 
 
 


 
156 
162 
150 
 
151 
159 
 
158 
 
158 
158 
158 
 
 
160 
 
 
160 
 
 
157 
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XAVIER UNIVERSITY OF LOUISIANA 
DIVISION OF EDUCATION AND COUNSELING 


TEACHER EDUCATION PROGRAM APPLICATION 
 
Candidate’s Name: _____________________  XULA ID#: _____________________ 


Address:_______________________________________________________________________ 


Cell Phone #: _________________________ E-mail: ____________________________________ 


Advisor: _______________ Major: _______________  Minor: _______________________ 


 


Criteria for Admission to TEP: 


PPSTR = _______________  Overall GPA __________________________________ 


PPSTW= _______________  Classification _____________________________ 


PPSTM = _______________   


 


TEP Checklist – Make sure the following documents are included in your completed packet! 


_________ Unofficial copy of Xavier’s transcript (print from Banner Web) 


_________ Two letters of recommendation.  They should be submitted to the Division of Education 


and Counseling, Library Resource Center Room 519. 


Recommendation Letter #1 from: ______________________________________ 


Recommendation Letter #2 from: ______________________________________ 


_________ Portfolio (see attached for portfolio requirements) 
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Xavier University of Louisiana 
Division of Education and Counseling 


Assessment of Candidate’s Professional Portfolio 
 


 
Candidate:  _______________________   Faculty Member:  __________________________ 
 
The professional portfolio of the candidate comprises many components which document the 
experiences of the candidate during years of teacher preparation as listed below. 
 
The assessment criteria of the professional portfolio of the candidate are as follows: 
 


Target –  High quality, well organized, attractive, includes all components, 
clear documentation 


 
Met -  Satisfactory quality, inclusion of necessary component, at least fair 


organization, might need a minor revision. 
 
Unmet -  Unsatisfactory organization, not all components are included; 


revisions needed.  
 
In order to receive a passing score on the PROFESSIONAL PORTFOLIO, students must score at 
least at the “met” level.  
 


 Target Met Unmet 


1. Cover Page    


2. Demographic 
Information 


   


3. Table of Content    


4. Resume    


5. Philosophy of 
Education 


   


6. Autobiographical 
Summary 
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7. Checklist of 
classes 


   


8. PRAXIS Score 
Report 


   


9. Evidence of 
membership in a 
professional 
organization 


   


10. Transcript with 
evidence of a 2.5 
cumulative 
average 


   


11. Professional 
Development 
Plan 


   


12. Faculty 
Recommendation 
Form 


   


13. Awards and 
Honors related to 
teaching 


   


14. Evidence of 
Creative 
Expression 


   


15. Documentation 
of Field 
Experiences 


   


 Signed and dated 
logs 


   


 Reflective Essay 
on each Field 
Experience 


   


 Sample of Lesson 
Plans* 
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 Sample of Unit 
Plan* 


   


 Video: sample 
teaching* 


   


 Examples of 
student work* 


   


16. Reflective Essay 
on student 
teaching 
including a self-
assessment on 
how each 
construct 
impacted your 
teaching.* 


   


17. Letters of 
recommendation 
from Cooperating 
teacher, principal, 
college 
supervisor, 
others.* 


   


*Required for exit interview portfolio once student teaching is completed. 
 
Comments: 
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
____________________________________________________________________________ 
 
Overall rating:  
____________________________________________________________________________ 
 
___________________________________________________________________________ 
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Xavier University of Louisiana 
Division of Education and Counseling 
Assessment of Candidate’s Interview  


 
Candidate ___________________________________  Date_____________________ 
Reviewer: ___________________________________ 


Ratings:  1-2=UnMet  3-5=Met  6-7=Target 


Construct UnMet Met Target Score/Evidence 


Spirituality 
INTASC 
STANDARD #1: 
LEARNER 
DEVELOPMENT  
 
INTASC 
STANDARD #2: 
LEARNING 
DIFFERENCES  
 
 INTASC 
STANDARD #3: 
LEARNING 
ENVIRONMENTS  
 
INTASC 
STANDARD #9: 
PROFESSIONAL 
LEARNING AND 
ETHICAL 
PRACTICE  
 
INTASC 
STANDARD #10: 
LEADERSHIP & 
COLLABORATION  


The candidate 
cannot identify 
his or her 
spiritual self.  
 
The candidate 
does not 
assume 
responsibility 
for the full 
development of 
others and for 
conditions in his 
or her 
community or 
world.  


The candidate 
clearly identifies 
his or her 
spiritual self and 
cannot explain 
how values 
beliefs and 
actions are 
evident in his or 
her life. 
 
The candidate 
does assume 
responsibility 
for the full 
development of 
others and for 
the conditions in 
their community 
and world.  


The candidate 
articulates 
values his/ her 
own potential 
and 
demonstrates 
dignity and 
worth in 
interacting with 
people.  
 
The candidate 
actively 
supports the full 
human 
development of 
others and acts 
as a change 
agent in their 
community and 
world. 
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Competence 
INTASC 
STANDARD #1: 
LEARNER 
DEVELOPMENT  
 
INTASC 
STANDARD #2: 
LEARNING 
DIFFERENCES  
 
INTASC 
STANDARD #4: 
CONTENT 
KNOWLEDGE  
 
INTASC 
STANDARD #5: 
APPLICATION OF 
CONTENT  
 
INTASC 
STANDARD #6: 
ASSESSMENT  
 
INTASC 
STANDARD #7: 
PLANNING FOR 
INSTRUCTION  
 
INTASC 
STANDARD #8: 
INSTRUCTIONAL 
STRATEGIES  


The candidate 
does not use 
data effectively.  
 
The candidate 
does not 
express himself 
or herself 
effectively.  
 
The candidate 
does not plan 
lessons to 
impact student 
learning. 


the candidate 
can evaluate 
students using a 
variety of 
assessment 
strategies.  
The candidate 
uses the 
appropriate 
lessons, 
practices, and 
skills to clearly 
express 
themselves in 
oral and written 
language.  
 
The candidate 
can plan a 
lesson using a 
variety of 
instructional 
strategies that 
accommodate 
individual 
differences. 
  
The candidate 
uses 
appropriate 
grammar and 
pronunciation to 
clearly express 
him themselves 


The candidate 
uses assessment 
data to plan 
effective lessons 
related to 
student 
progress.  
The candidate is 
able to 
articulate and 
use oral and 
written 
language 
affectively.  
 
The candidate 
affectively uses 
a variety of 
instructional 
strategies to 
plan lessons 
that 
accommodate 
individual 
differences. 
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 in oral and 
written 
language.  


INQUIRY 
INTASC 
STANDARD #4: 
CONTENT 
KNOWLEDGE  
 
INTASC 
STANDARD #5: 
APPLICATION OF 
CONTENT  
INTASC 
STANDARD #6: 
ASSESSMENT  
 
INTASC 
STANDARD #7: 
PLANNING FOR 
INSTRUCTION  
 
INTASC 
STANDARD #8: 
INSTRUCTIONAL 
STRATEGIES  
 


The candidate 
does not use 
information to 
solve problems  


The candidate 
demonstrate 
skills in using 
information 
effectively to 
address 
problems. 
 
 


The candidate 
uses the 
problem-solving 
process to 
analyze and 
synthesize 
information. 
 


 


Professionalism 
INTASC 
STANDARD #9: 
PROFESSIONAL 
LEARNING AND 
ETHICAL 
PRACTICE  
 


The candidate is 
not a member 
of a recognized 
professional 
organization.  
 
The candidate 
does not 


The candidate is 
a member of a 
recognized 
professional 
organization.  
 
The candidate 
recognizes his or 


The candidate 
contributes to 
his or her 
professional 
organization 
through 
leadership 
presentations 
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INTASC 
STANDARD #10: 
LEADERSHIP & 
COLLABORATION  
 


 


recognize his or 
her 
responsibility 
for continual 
professional 
development.  


her professional 
responsibility 
for engaging in 
and supporting 
appropriate 
professional 
practices for self 
and others.  


publications and 
grant writing.  
 
The candidate 
updates their 
professional 
development 
plan yearly. 


Diversity 
INTASC 
STANDARD #1: 
LEARNER 
DEVELOPMENT  
 
INTASC 
STANDARD #2: 
LEARNING 
DIFFERENCES  
 
 INTASC 
STANDARD #3: 
LEARNING 
ENVIRONMENTS  
 


The candidate 
exhibits low 
self-esteem.  
 
The candidate 
does not except 
individual 
differences.  
 
The candidate 
does not value 
his/her own 
culture 
community and 
or heritage. 


The candidate 
demonstrates 
confidence and 
has a healthy 
attitude about 
self.  
 
The candidate 
recognizes and 
respects the 
individual worth 
of human 
beings.  
 
The candidate 
shares talents 
and abilities.  


The candidate 
shares talents 
and abilities 
with others to 
promote a sense 
of community. 
 
The candidate 
respects cultural 
differences and 
works 
effectively with 
individuals from 
various cultural 
backgrounds. 
 
The candidate 
values his or her 
own culture 
community and 
heritage and 
manifests values 
inherent to his 
or her own 
culture, 
community and 
heritage. 


 







 


XAVIER UNIVERSITY OF LOUISIANA 
College of Arts and Sciences 
Division of Education and Counseling 
 


 


 
 


 


25 
 


Technology The candidate 
does not 
integrate 
technology.  


The candidate 
can use basic 
technology skills 
when preparing 
his or her 
portfolio in class 
assignments. 


The candidate 
can integrate 
technology skills 
and knowledge 
in class 
presentations 
and  lessons to 
promote 
learning for 
diverse 
students.  


 


 
Comments: 
Professional attire: 
 
 
 
 
 
Communication skills: 
 
 
 
 
 
Poise: 
 
 
 
 
 
Other comments: 
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Division of Education 
TEP Interview Questions 


 
 
Spirituality Construct 


1. How do you define yourself spiritually? 
2. What does spirituality mean to you, personally? 
3. What is the meaning of your life? 
4. What is the purpose of your being here on earth? 
5. How do you encourage others spiritually? 
6. How do you support the full human development of others?* 
7. Do you feel that you have the responsibility for conditions in your own 


community and the world? Explain your answer.* 
 


Diversity Construct 
1. Do you have family traditions that have been passed on to you? Describe, if so. 
2. What values and beliefs do you have that are related to your culture? 
3. How do you define yourself, culturally? 
4. Have the attacks on our country caused a change in your attitude toward other 


cultures?  Are you more or less accepting of other cultures? 
5. Do you believe that a person should be excluded from teaching because of his/her 


gender, sexual orientation or exceptionality? 
6. How would you build a sense of community in your classroom?* 
 


Professionalism Construct 
1. Describe yourself as a future teacher. 
2. What talents do you possess that motivated you to choose teaching as a career? 
3. Are you an active member of a professional organization? What 


activities/projects have you been affiliated with in that organization? 
4. How do you promote your professional growth? 
5. How do you promote the professional growth of others?* 
 
 
 
 







 


XAVIER UNIVERSITY OF LOUISIANA 
College of Arts and Sciences 
Division of Education and Counseling 
 


 


 
 


 


27 
 


 
Inquiry Construct 


1. Do you believe that all children can learn? Explain your answer. 
2. Do you expect all second graders to be at the same reading, writing, and 


mathematic level? If not, how would you provide for those students who are 
below and those above the level of other students in your classroom? 


3. What is your philosophy of education? 
4. Why is it important that teachers become reflective practitioners? 
5. What skills and concepts do you feel are most important in applying state 


standards? * 
6. What skills and concepts do you feel are most important in applying national 


standards for your content? (i.e., NCTM, CEC, ACEI).* 
  


Competence Construct 
1. What lessons have your field experiences taught you?* 
2. What types of management strategies have you found to work best 


with__________? (Depends on student teaching class population)* 
3. Describe how you motivated an unmotivated student.* 
4. What skills and concepts do you feel are important in applying the Division’s 


conceptual framework?* 
5. What skills and concepts do you feel are important in your area of 


certification?* 
 


Technology Construct 
1. What are some of the social, ethical, legal and human issues surrounding the use of 


technology in the classroom?  What is your stand on these issues? 
2. Discuss how you implemented technology to facilitate a variety of instructional and 


assessment strategies.* 
 
 





TEP handbook.pdf



Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.xula.edu/caep

Description of data
accessible via link: The data on this page is relevant to each Annual Reporting Measure, both Impact and Outcome.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

2
Link: https://louisianateacherprep.com/

Description of data
accessible via link:

The performance profiles provide information relative to the quality of the preparation offered by
each provider, the extent to which the provider is meeting Louisiana's educator workforce needs,
and the impact of program completers on K-12 student outcomes.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?



Due to discrepancies found in data used to calculate Growth in Student Learning Scores and Compass Teacher Evaluation Scores
for new teachers completing individual teacher preparation programs in the state of Louisiana, it was not possible to release 2019
Teacher Preparation Data Dashboards or create a 2019 Teacher Preparation Fact Book. In the past the dashboards helped us to
gauge the effectiveness of our completers in the field. The Performance Profile is new and does not yet have the capacity to
measure teacher effectiveness, especially if the program is not producing 10 completers per year (the case for our undergraduate
program).

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 1 Content and Pedagogical Knowledge

The EPP did not provide clear assessments aligned with the components of this standard.

The EPP provides clear assessments aligned with the components of this standard: Praxis Content scores; Connecting content
to practice; Student Research Projects, assessments across the EPP.

Because of COVID, we relied heavily on Praxis Exam scores to assess candidates' content and pedagogical knowledge. In 2017
and 2018, the CAEP annual reports required a review of the EPP's syllabi, which were redesigned to intentionally align with
CAEP, INTASC and content standards. The coursework is more supportive of candidates' learning and making authentic
connections to practice. Faculty meet monthly to discuss effective teaching practices that are modeled in class. For the graduate
candidates who are Teachers of Record and student teachers, the transference of these skills and knowledge are reflected in
candidates' instruction and is evident in the Principle of Learning and Teaching (PLT) scores of the EPP's candidates. The PLT is
a Praxis exam that measures the basic principles of learning and teaching that are necessary for successful classroom teaching.
The average elementary score (n = 8) for PLT was 174 (passing score = 160); for middle school (n = 6) was 175 (passing score
= 160) and for high school candidates (n = 7) it was 182.5 (passing score = 157). 

Discussions among faculty to include graduate level content courses within the MAT program continues. Praxis data indicated a
need to include content courses, particularly in high school science. In 2018, 9 candidates scored on average 162 which did not
meet the median score of 167 on the high school science content exams. This year's data (2019) shows slight improvement
without the inclusion of content courses. The average science exam score for all candidates (n = 9) was 168. When the data was
disaggregated by level, the average score for each was: elementary (n=5) = 173; middle school (n=3) = 157; secondary (n=1) =
183. Each scored, respectively, 16, 5, and 33 points above the passing score. The scores for the mathematics exam were also
strong. The elementary graduate candidates (n = 4) had an average score of 192.5 (passing score = 157), the middle school
graduate candidate (n=1) had an average score of 199 (passing score = 165), and the high school graduate candidates (n=2)
had an average score of 164.5 (passing score = 160). We observed dips in the undergraduate scores as well, particularly in the
STEM areas. Informal meetings were held with content professors to discuss the results and expectations of the Praxis exam. In
2019, undergraduates' (n=2) Praxis content scores for science were similar to the graduate students. Overall, they scored, on
average, 165, which is 6 points higher than the passing score. The content exam scores for mathematics also showed
improvements. The 2 elementary undergraduates had an average math score of 187 (passing score = 157) and the secondary
undergraduate scored 165 (passing score = 160). Similar trends are also reflected in the English/Reading/Language Arts and
Social Studies/History scores for both graduate and undergraduate candidates. Despite the increases, discussions to add
content specific courses to the MAT program will continue as planned and formal meetings are planned to be held quarterly with
content professors. 

Student teachers, as a culminating activity, are required to complete a research project that assesses their impact on student
learning. Unfortunately, because of COVID, this project was not completed.

The focus area of assessments across the EPP and the content connected to practice was differentiation. Each syllabi includes a
"differentiation strand", with theory explanation and field activities that connected the theory to the practice. The strand was
taught in each of the EPP's classes. However, because of COVID, the activity associated with differentiation was not completed.
Please see the attached syllabi. 

CAEP: Areas for Improvement (ITP) 2 Clinical Partnerships and Practice

The EPP does not have a formal process to ensure partner participation in the design, delivery, and evaluation
of field experiences and clinical practice.

The EPP has formal processes to ensure partner participation in the design, delivery and evaluation of field and clinical practice.
They include an Advisory Board, Collaborative Partnerships, Alumni and Student Supports.

The Division of Education & Counseling (DOEC) has an Advisory Board. Membership includes the following stakeholders: a
charter network administrator, a charter school principal, a Catholic School principal, a STEM Education faculty member from
Johns Hopkins University, the Director or Recruitment and Selection for a local school district, a professor emeritus of education,
a graduate student, an undergraduate student, and four community members. The serves the following roles 1.) Helps to ensure
that the EPP has a curriculum which is current and provides our candidates with the knowledge, skills and dispositions needed to
meet the needs of diverse k-12 learners; 2.) Offers suggestions to EPP of needed resources; and 3.) Ensures that the EPP



continues to meet current workforce needs through programs offered. 

The COVID-19 pandemic forced us to shift to virtual learning in the spring of 2020. The LA Department of Education waived all
practicum experiences. The EPP did not convene an advisory board meeting in the spring of 2020 as planned but contacted
advisory board members throughout the semester to provide candidates with virtual field practicums. The next meeting is
planned May 11-12, 2021. 

The EPP engages in collaborative partnerships with the stake holders to ensure workforce needs are met in the state of
Louisiana. Xavier University’s EPP collaborated with New School for New Orleans, teach NOLA of the New Teacher Project,
RELAY Graduate School, and Teach for America on a US DOE SEED grant that was awarded $13 million dollars to increase the
number of effective teachers of color in New Orleans. Xavier University is the fiscal lead on the project. Each partner is engaged
in diverse activities to meet this goal. This award allowed Xavier to create its residency program. In 2017, the first cohort of 11
candidates were accepted to the residency program. In 2018, 16 participants were accepted to cohort two. In 2019, 21 were
accepted. Survey data indicated that there is overall satisfaction with the program. This collaboration is the result of Xavier
partnering with local Charter Management Organizations to collaboratively design the teacher residency program and associated
activities.

In 2016, Louisiana adopted policies and laws designed to address their teacher shortage. The legislative body passed new laws
which require initial licensure teacher candidates to complete a full year classroom residency alongside a state credentialed and
experienced mentor. Xavier has been approved by the state of Louisianan to provide a mentor credentialing program in
collaboration with Loyola University. We will begin our teach mentor training with Loyola University in the summer of 2021.

Alumni Support.-In 2021, K-12 Teacher Education alumni will be invited to respond to a survey in which they provide feedback on
their experiences as candidates in our program. We hope to receive feedback on the usefulness of the field experiences,
undergraduate curriculum, observations and changes that we can make to improve programs. 

Undergraduate Support - At the undergraduate level, faculty members contacted schools who previously welcomed our students
in practicum experiences. We scheduled meetings with principals to create partnerships (explaining expectations, desire to co-
plan, evaluation of experiences, logistics). At this meeting, we shared information about our programs, what we needed from
them and they shared their needs. We then planned successive meetings. We took the information back to faculty to discuss
how we could include these topics in our classes and incorporate application of activities in field practicums.

In designing field experiences for Xavier students in collaboration with school partners, faculty members determined what was
expected of the experience including the following:
• Assignments that center on the Application of Knowledge (linking content learned in classroom to application in field during
Observations)
• Expectations of candidates while engaged in Observations
• Protocol of establishing contact with Observation Teachers
• Expectation of Mentor Teachers as they work with XULA students
• Details for contacting EPP during and after practicum relating concerns with candidate(s)
• Follow up with Administration Team at the completion of Observations to address successes/concerns.

The fall semester ran as expected. During the spring 2020 semester, we worked with one Catholic School and a local school
system to place all undergraduate students in virtual field practicums. As the semesters began, students were placed with
teachers selected by principals. Principals selected mentors who had a proven record of effectiveness, demonstrated they could
advance student learning, possessed mentor dispositions, and demonstrated they possessed skills in cultivating a positive
learning environment for children to learn. School Partners for the 2019 – 2020 school year were: Morris Jeff Community School,
St. Mary’s Academy and Jefferson Parish Public Schools.

Graduate Support - MAT residents have a full-time mentor assigned to them while they teach during their yearlong residency,
providing daily opportunities to receive feedback on teaching. MAT students in the STEM STARS program have a cyber mentor,
the content expert, to provide planning and feedback support. Some residents have an assigned coach from the school who
regularly visits to provide feedback, and all have a university supervisor who visits once a month to observe and provide
actionable feedback. The exit interviews with MAT candidates reveal that the frequency and quality of these kinds of supports
have helped them to become more confident as teachers by delivering more effective practices. 

CAEP: Areas for Improvement (ITP) 2 Clinical Partnerships and Practice

The EPP does not systematically and regularly evaluate school-based faculty.

The EPP systematically and regularly evaluates school-based faculty: Mentors, Mentorship Training, and Supervising Teachers.

In 2016, Louisiana’s State Board of Elementary and Secondary Education adopted policies and laws designed to address the
teacher shortage in the state. The state legislative body passed new laws which require initial licensure teacher candidates to
complete a full year classroom residency alongside a state credentialed and experienced mentor. The requirements for mentor
credentialing are as follows. As of September 2020, every teacher who serves as the Mentor of an undergraduate or post-
baccalaureate candidate must hold one of the three below: 
a. Mentor Ancillary Certificate-Mentor Teacher ancillary certificates are issued to individuals who have successfully completed a
state-approved Mentor Teacher training program, including state-led training, and have a passing score on the Louisiana Mentor



Teacher Assessment Series.
b. Provisional Mentor Ancillary Certificate - A one year provisional certificate may be issued to any individual who has completed
training or is currently enrolled in Mentor training. The provisional certificate is valid for one year and is non-renewable.
c. Supervisor of Student Teaching credential - Teachers who hold the Supervision of Student Teaching credential may serve as a
mentor until August 31, 2023
The MAT candidate who is a Teacher of Record or a resident, is assigned a credentialed mentor by the principal, based on
student achievement data, mentor coaching ability, mentor credentials and successful teaching. Mentor Teachers are the lifeline
of our MAT pathways. They help to mold and shape our students and will have a significant impact on who they are as educators.

To work with our students, Mentor Teachers must be willing to have their practice questioned and to explain their thinking behind
all curricular and logistical decisions as an educator, as well as be versed in their role and expectations. Mentor Teachers are
expected to provide daily mentoring and coaching during classroom instruction, actionable feedback in debriefing sessions,
model co-teaching strategies and culturally relevant pedagogy.

In 2018 we launched summer mentor teacher training and continues. The training provides coaching and mentoring resources,
discussions on relationship building, and modeling behaviors of support. The teacher mentors also learn how to transition MAT
candidates from small group instruction to whole class instruction through a gradual release model designed to improve the
teaching capacity of the assigned candidate.

Mentor Teachers are required to participate in a three-day training on best practices for mentoring Residents. The three-day
training is centered on the concepts of co-teaching strategies, critical observation and actionable feedback. On Day 3 of training,
the Mentor Teachers are introduced to their assigned resident and they both participate in structured bonding activities.

Mentors also meet quarterly throughout the year. These meetings are meant to build mentoring and coaching skills, identify and
resolve challenges and network with other mentors. These meetings can be in-person or online and through modules or
independent assignments.
Session topics included:
• Residency Requirements
• Current education events
• Case studies
• Relevant scenarios
• Effective mentoring practices
• Challenging conversations
• Actionable Feedback
• Observation
• Pedagogical Content Knowledge
• Building relationship
• Culturally relevant pedagogy
• Trauma-informed practices

Mentor Teachers were given an opportunity to assess the training sessions at the end of each session.

At the undergraduate level, student teachers formally evaluate the Supervising Teacher. The information is used by the Student
Teacher Coordinator to determine which schools student teachers will be placed. In the spring of 2020, there were three student
teachers; two completed student teaching in elementary grades and one completed student teaching in Secondary Mathematics.
Each completed a 20 item Likert-scale survey evaluating their supervising teacher with two questions to capture qualitative data.
The students were asked if they would recommend the Supervising Teacher for future student teachers; 100 % answered yes. 

At Xavier, the undergraduate teacher residency experience begins with students admitted to our program in the fall of 2018.
Xavier has been approved by the state of Louisianan to provide a mentor credentialing program in collaboration with Loyola
University. We will begin our teach mentor training with Loyola University in the summer of 2021.
 

CAEP: Areas for Improvement (ITP) 4 Program Impact

The EPP does not formally analyze data from multiple measures of candidates' impact on student learning.

The EPP formally analyzes data from multiple measures of candidates’ impact on student learning: COMPASS, Student Teacher
Capstone Project, Classes, Observation and Feedback. 

The Louisiana teacher evaluation system is called COMPASS and it measures quantitatively, the impact a teacher, with 2 years
or
less teaching experience, has on student growth, and qualitatively, the teacher’s classroom practices based on school personnel
observations. Unfortunately, "due to discrepancies found in data used to calculate Growth in Student Learning Scores and
Compass Teacher Evaluation Scores for new teachers completing individual teacher preparation programs, it was not possible to
release 2019 Teacher Preparation Data Dashboards". 

To help student teachers understand the teacher's impact on student learning, they engage in a short research project in the
Student Teacher Seminar course. The assignment is to talk to their supervising teacher about the research project and to ask



permission to conduct the project with the class. The candidate is required to administer pre- and post-test (s) to measure
whether or not the student learned from the lesson (s) that was/were prepared. Once the candidates select which content area
they will administer each test, they must decide how they will assess student learning and what kind of methodology will be used.
The next step is to write an abstract that summarizes the research problem. The body of the paper introduces the problem,
presents the hypothesis, develops the background based on a mini-literature review, state the purpose, describe the
methodology and summarizes the results. The discussion and concluding remarks follow. The candidates present their research
at Xavier’s Festival of Scholars, which is a university-wide undergraduate research fair. Unfortunately, due to COVID-19, the
project was not completed and Festival of Scholars was cancelled. 

EDCI 5282 Survey of Assessment was offered Spring 2020 and is a graduate level course. During the spring 2020 semester,
twenty students enrolled in EDCI 5282, Survey of Assessment. This is a sample class assignment that is used to show students
how to apply assessment results to improve student learning.

Candidates identify one classroom of students for the Teacher Made Assessment and one student who will be diagnosed and
receive remediation. 
The teacher candidate begins by writing a brief description of the student rationale for student selection. Description should
include behaviors exhibited by student, age, learning context and a brief description of student as an academic student.

Candidates obtain any standardized scores that may be available for the student and analyze and summarize the results. 

Next, student develops and administers a teacher made test in the subject area they chose for the case study. They prepare a
report that includes a blank copy of the test, a key and rubric for scoring the test, a table of specifications explaining content and
category of each question, a database containing actual scores of students tested, and an output file of statistical (descriptive)
analysis for the class. 

Once the results are examined candidates prepare a report indicating the student’s percentile rank on the test,
student’s chronological age at the day of testing, the description of testing situation, an error analysis of difficulties on
assessment, and recommendations for intervention for the student assessed. 

They might also conduct an interview with the student, if
possible. Finally, they develop a plan of intervention for the student assessed based on the recommendations. 

Ninety-five percent of the class (n=19) met or exceeded the Emerging Proficient Performance level. 
Standard Deviation, σ: 12.162756906045
Count, N: 18
Sum, Σx: 1707.78
Mean, μ: 94.876666666667
Variance, σ2: 147.93265555556

The mean score was 94 and the Standard deviation was 12.16, indicating that the candidates are more than proficient in
assessing students and using the results to impact student learning. There was one outlier. Student failed the course because he
stopped coming midpoint (the stress of the pandemic was too much) and did not drop the class. His grade of 45.61 is included in
the calculation.

Please see attachments for "Impacting student learning with math strategies", which is another course that has activities which
measure candidates' impact on student learning.

https://drive.google.com/drive/folders/12uz9z6MhE5cVMc4ZS5_DTSm9nlAZuHty?usp=sharing. This link leads to observation
write-ups of candidates who are residents in NOLA public schools. The write ups capture what the University Supervisors
observed around the candidates' content and pedagogical knowledge. They also provide actionable feedback. Moving forward,
University Supervisors will engage in activities to better help calibrate scoring, analyze the data and use it to consistently improve
the observation and feedback process. 

CAEP: Areas for Improvement (ITP) 4 Program Impact

The EPP does not systematically and regularly analyze data on employers' satisfaction with completers'
effectiveness.

The EPP systematically and regularly analyzes data on employers' satisfaction with completers' effectiveness: Employer Survey

The EPP emailed an Employer Survey form to ten (10) principals in 2019 and received only one response. A follow- up email did
not move the response rate beyond 10%. The Employer who responded was a principal whose school was housed in a
correctional facility. Among the strengths listed for our graduates were their ability to “build rapport with students, and their deep
understanding of the content.” As an area for improvement, the principal suggested that the EPP provide a course, or a track that
prepares teachers to work in juvenile and/or adult correctional facilities. Faculty have begun thinking about offering an MAT track
to meet this need. To improve the Principal response rate, the EPP developed an online form for assessing the employers’
satisfaction with
program completers. 



In 2020, the EPP shared a Google link to the Employer Survey to ten (10) principals and received a 90% response rate (n=9);
however, not all principals answered all questions. The number responded per question is in parenthesis and the responses are
summarized below:

While reflecting on your experiences working with Xavier University of Louisiana graduates, please respond to the following
statements that best describes your response. (strongly agree; agree; disagree; strongly disagree). 
Xavier University graduates: 
• Display mastery of their subject areas. (6)
o 30% strongly agreed 70% agreed

• Use the best pedagogical approaches to meet the needs of diverse learners. (5)
o 40% agree 60 % disagree

• Effectively design and implement lesson plans and units to meet the needs of diverse learners. (8)
o 88% strongly agree 12% agree

• Effectively design and implement lesson plans and units based on the district’s current performance standards. (5)
o 100% agree

• Effectively use a variety of assessment tools to evaluate the growth of diverse learners. (5)
o 100% agree

• Provide diverse learners with real world applications of the concepts and ideas they present in class. (5)
o 100% agree

• Integrate technology into the grade level and subject they are teaching. (8)
o 88% strongly agree 12% disagree

• Believe all students can learn. (9)
o 100% strongly agree

• Advocate on behalf of all students. (9)
o 100% strongly agree

• Work well with parents and the community. (9)
o 100% strongly agree

• Work well with colleagues. (9)
o 100% strongly agree

• Manage the classroom environment. (5)
o 100% agree

• What strengths do Xavier University graduates possess? (5)
o Knowledge and passion 20%
 

CAEP: Areas for Improvement (ITP) 4 Program Impact

The EPP does not formally assess candidates' perception of their readiness to fulfill job responsibilities.

The EPP formally assesses candidates' perception of their readiness to fulfill job responsibilities.

At the end of the academic year, the university administers an institutional created exit survey to all university-wide completers.
Below are the survey results for the 2020 MAT completers. Completers are satisfied with the program; however,
recommendations were shared to help strengthen the program.

Master of Arts in Teaching (Total = 15)
Poor Fair Satisf Good Excellent
Faculty implemented curriculum that exemplified equity and diversity 0% 0% 7% 13% 80%
Faculty implemented curriculum that included methods and strategies for applying technology 7% 0% 7% 13% 73%
Faculty evaluated and used data effectively to assess the needs of all students 0% 0% 7% 27% 67%
Faculty was available for advising 0% 0% 13% 20% 67%
The program included texts and other resources that were useful 0% 0% 20% 20% 60%
The field/practicum experiences were meaningful 0% 7% 7% 20% 67%

MAT: Perceived Strengths of the Program 
Amazing professors are Xavier’s greatest strength.
Caring and understanding faculty
Comprehensive program with revealing classes on the state of education from perspectives of race, gender, SES, etc.



Diversity of staff
Everything was super relevant
Faculty
Preparation and professionalism
Professors are very knowledgeable and available when you need. Also, they have given me great tools to use in my classroom.
Professors and NCFTR staff
Professors were always available when I needed help.
Professors were knowledgeable and very helpful.
Rigor
The faculty were all very hands on with the learning and made sure that we knew the material as well as were prepared for the
road ahead of us.
The program provided a great support system.
The professors are great.

MAT: Perceived Weaknesses of the Program
Financial aid complications, lack of information and updates during the internship, inability to get into last class needed for the
reading specialist endorsement
I didn't encounter any weaknesses in the program.
I think it would have been beneficial to actually practice teaching strategies or design student facing materials. Much of the
program was theoretical study, and I think it would have helped to do more practical things. I also found that the rigor of the
classes were fairly low.
I would have preferred a more hands on approach to teaching. Instead of learning history of education I would have liked to learn
how to teach.

 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP does not have a formal system designed to use data for program improvement. Stakeholders are not
involved in program evaluation and improvement.

The EPP has a formal system designed to use data for program improvement: Improve and the Portal System. 

The University’s assessment system, Improve, is the central repository for all assessment reporting across campus. Programs in
each Division self-select the learning outcomes to be evaluated through various assessments that monitor candidate and
program performance. The university’s assessment coordinator works with the C & I Team to improve the assessment plans to
better capture data from multiple sources, for quality assurance and continuous program improvements. Improve runs on 3-year
reporting cycles. This includes an examination of the results from the previous three years to assess progress. Program
coordinators are asked to complete the assessment report for the previous academic year in the fall semester. At the end of the
spring semester, the Program Coordinator and the C & I team review the status of the outcomes to determine if they were met
and what are the next action steps. In addition to the Four-Column Report, the Teacher Preparation Program 2020 Key
Effectiveness Indicators (Louisiana Board of Regent, 2020) are also used as a component of our assessment system and for
quality assurance. The objectives of this system are to 1). capture all measures necessary for the accreditation renewal process;
2). assess candidate performance with data; and, 3). better collect, analyze, and disaggregate data for continuous program
improvements.

In addition to the university-wide assessment system, the EPP developed a timeline of formal processes to ensure that all
candidates: (1) develop the knowledge, skills, and professional dispositions appropriate for their specialty field; and, (2) have
field and clinical experiences of sufficient depth, breadth, diversity, coherence, and duration. Candidates cannot move to the next
portal, until all requirements are met and documented. Please see the attached TEP Handbook for a complete description of the
Portal System.

The EPP continues to identify data that can drive continuous improvement. One area of focus for the upcoming academic year is
better, more consistent collection and analysis of observation data. During the first year of implementation of the EPPs
observation and feedback system, one lesson learned included the need to better calibrate scores by University Supervisors and
use that data to consistently monitor program performance. See attached observation data from our University Supervisors. 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

Stakeholders are not involved in program evaluation and improvement.

Stakeholders are involved in program evaluation and improvement: Advisory Board, Mentor Teacher (residency and student
teaching), State of Louisiana and Education Students.

Advisory Board
The Division of Education & Counseling (DOEC) has an Advisory Board. The membership of the Advisory board includes the
following stakeholders: a charter network administrator, a charter school principal, a Catholic School principal, a STEM Education
faculty member from Johns Hopkins University, the Director or Recruitment and Selection for a local school district, a professor
emeritus of education, a graduate student, an undergraduate student, and four community members. The advisory board



advocates and offers support to the EPP and serves the following roles 1.) Helps to ensure that the EPP has a curriculum which
is current and provides our candidates with the knowledge, skills and dispositions needed to meet the needs of diverse k-12
learners; 2.) Offers suggestions to EPP of needed resources; and 3.) Ensures that the EPP continues to meet current workforce
needs through programs offered. 

The COVID-19 virus and pandemic forced education in the State of Louisiana to shift to virtual learning in the spring of 2020. The
EPP did not convene an advisory board meeting in the spring of 2020 as planned but contacted advisory board members
throughout the spring 2020 semester to seek advice on various issues and provide candidates with virtual field practicums to
ensure seamless experiences for candidates and k-12 learners. The next meeting is planned virtually for May 11-12, 2021. 

Mentor Teachers
The LA DOE defines mentor teachers as, “…local educators who have the knowledge and skills to effectively coach and support
new and resident teachers in their district.” Louisianabelives.com/teaching/Louisiana-mentor-teachers. Mentor teachers are an
important part of our program. They participate in teacher formation and are heavily involved in evaluating our programs’
outcomes – our teacher candidates. In 2016, Louisiana’s State Board of Elementary and Secondary Education adopted policies
and laws designed to address the teacher shortage in the state. The state legislative body passed new laws which require initial
licensure teacher candidates to complete a full year classroom residency alongside a state credentialed and experienced
mentor. As of September 2020, every teacher who serves as the Mentor of an undergraduate or post-baccalaureate candidate
must hold one of the three below: 
a. Mentor Ancillary Certificate-Mentor Teacher ancillary certificates are issued to individuals who have successfully completed a
state-approved Mentor Teacher training program, including state-led training, and have a passing score on the Louisiana Mentor
Teacher Assessment Series.
b. Provisional Mentor Ancillary Certificate - A one year provisional certificate may be issued to any individual who has completed
training or is currently enrolled in Mentor training. The provisional certificate is valid for one year and is non-renewable.
c. Supervisor of Student Teaching credential - Teachers who hold the Supervision of Student Teaching credential may serve as a
mentor until August 31, 2023

The MAT candidate who is a Teacher of Record or a resident, is assigned a credentialed mentor by the principal, based on
student achievement data, mentor coaching ability, mentor credentials and successful teaching. Mentor Teachers are the lifeline
of our MAT pathways. They help to mold and shape our students and will have a significant impact on who they are as educators.

To work with our students, Mentor Teachers must be willing to have their practice questioned and to explain their thinking behind
all curricular and logistical decisions as an educator, as well as be versed in their role and expectations. Mentor Teachers are
expected to provide daily mentoring and coaching during classroom instruction, actionable feedback in debriefing sessions,
model co-teaching strategies and culturally relevant pedagogy.

In 2018 we launched summer mentor teacher training and continues. The training provides coaching and mentoring resources,
discussions on relationship building, and modeling behaviors of support. The teacher mentors also learn how to transition MAT
candidates from small group instruction to whole class instruction through a gradual release model designed to improve the
teaching capacity of the assigned candidate.

Mentor Teachers are required to participate in a three-day training on best practices for mentoring Residents. The three-day
training is centered on the concepts of co-teaching strategies, critical observation and actionable feedback. On Day 3 of training,
the Mentor Teachers are introduced to their assigned resident and they both participate in structured bonding activities.

Mentors also meet quarterly throughout the year. These meetings are meant to build mentoring and coaching skills, identify and
resolve challenges and network with other mentors. These meetings can be in-person or online and through modules or
independent assignments.
Session topics included:
• Residency Requirements
• Current education events
• Case studies
• Relevant scenarios
• Effective mentoring practices
• Challenging conversations
• Actionable Feedback
• Observation
• Pedagogical Content Knowledge
• Building relationship
• Culturally relevant pedagogy
• Trauma-informed practices

Mentor Teachers were given an opportunity to assess the training sessions at the end of each session.

At the undergraduate level, student teachers are mentored by the Supervising Teacher. The supervisor of student teaching must
meet the following requirements:
PLEASE SEE ENTIRE REPORT LABELED "STAKEHOLDERS..." AS AN ATTACHMENT to this report. 

CAEP: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement



The EPP assessment instruments do not meet the "sufficient level" as defined by the CAEP assessment rubric.

The EPP assessment instruments meet the "sufficient level" as defined by the CAEP assessment rubric: Assessments, Course
Syllabi, Observation Tools, and TORSH Talent. 

Between 2018 and 2019, to improve assessments and bring rubrics to CAEP "sufficient level" standards, the C & I team first had
to redesign course
syllabi to be more comprehensive and to include alignment of content and INTASC standards, CAEP standards, state teacher
competencies, course objectives and student learning outcomes (SLO), and, course assessments with rubrics to measure SLOs.
Professors developed diagnostic, formative, and summative assessments, using the CAEP Evaluation Framework as a guide.
Professors piloted the syllabi, assessments and rubrics in the spring 2019 semester. Data from each programs’ assessments
(reading, special education, elementary and middle school, and secondary) were collected, analyzed and disaggregated by
program faculty after the end of the spring 2019 semester. Following the course and syllabi redesign, the EPP digitized and
aligned the observation tool with state teacher competencies, INTASC standards and CAEP standards. During the summer of
2019, faculty tested the reliability and validity of the observation tool. We used the CAEP, Louisiana State Department of
Education’s Standards and the Charlotte Danielson's framework to guide our work. To improve the data collected from our
students during the field experiences, the TORSH Talent platform was adopted and implemented Fall, 2019. All professors and
graduate students enrolled in the MAT internship class were trained to use TORSH, which came in very handy during the
pandemic. To get the most out of the TORSH system, we will revisit our observation, feedback and instructional coaching
practices, which were not implemented consistently by University Supervisors. A state review of our program found that feedback
sessions, tools and data reflected inconsistency in both approach and quality. In a focus group concerning observation and
feedback, students were not able to to communicate specifically how actionable feedback helped them to improve their practice.
During a summer retreat, University Supervisors will further standardized the observation, feedback and instructional coaching
practices to better ensure consistency and targeted support. Please see attachments for an example of a 2019-2020 "sufficient
level" CAEP assessment rubric. 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

Point 1



Xavier’s EPP is using the TORSH (Today’s One Room School House- data system) Talent platform. TORSH is a system which
allows the EPP to collect data from candidates in the field as they teach k-12 students in real time. TORSH is a video capturing
platform that provides our faculty, candidates and school leaders with access to data we use to track whether or not our candidates
are reaching professional goals. Using TORSH allows us to OBSERVE candidates in action, MEASURE the effectiveness of their
classroom instruction, COACH candidates, REFLECT on instructional practice and COLLABORATE with our students and their
mentors in real-time.

TORSH allows for video submission of candidates’ teaching and allows the ease of providing results and providing actionable
feedback. TORSH aids the instructors see whether coursework is transferred to effective k-12 instruction. TORSH provides
candidates with real-time focused feedback that directly connects to their coursework.

TORSH was implemented in the fall of 2019. At the undergraduate level, TORSH is used by the supervisor of student teaching
when observing student teachers. At the post Bac Level, candidates who are members of the NCF Residency Program are
unobserved using TORSH during the first year of their 2 year program. These candidates co teach with a mentor teacher. All MAT
candidates are observed using TORSH in the internship class. During the pandemic when schools moved to virtual instruction, the
TORSH system provides an excellent opportunity to view how candidates apply their learning in the classroom with possibilities to
receive additional feedback from their instructors using annotated notes in the submitted video assignments.

Point 2
Xavier University Program Completers continue to positively impact the achievement of diverse k-12 students. The Louisianan
Department of Education recently released the results of the Teacher Preparation Quality Rating System. The rating system is
designed to provide teacher preparation providers with meaningful information for improvement, to identify programs of excellence
and to reward providers for meeting Louisiana’s educator workforce needs. Please follow the link to see the effectiveness of Xavier
University’s completers in the 2018-2019 and 2019-2020 school years. https://louisianateacherprep.com/

Point 3
As a component of CAEP accreditation, every Education Preparation Provider (EPP) must report and prominently display data on
its website relating to the eight Annual Reporting Measures established by CAEP. Our CAEP Data Display page is now live. You
can access our data at https://www.xula.edu/caep.

Point 4
Xavier University’s EPP engages in intentional, targeted and results-oriented recruitment efforts. Our teacher candidates reflect the
diversity of local communities and meets teacher workforce needs in all areas especially STEM and Special Education. Our EPP an
essential provides a pipeline of well-rounded teachers who meet community and workforce needs. On the state's performance
profile, the EPP scored a 4 out of 4 for meeting workforce needs.

Point 5
Xavier University of LA’s EPP strengthened the systems used to provide and receive feedback at the institutional level to provide
continuous improvement for our EPP. Xavier University of LA has an Institutional Effectiveness & Research office that analyzes
data related to performance indicators. Working with the effectiveness and research office, the EPP aligned key indicators to meet
accreditation needs across accrediting bodies. These accrediting bodies include SACS, CAEP and The State of Louisiana. The
information gathered is needed by the university to gauge the EPP’s effectiveness. The Institutional Effectiveness & Research
office also collects yearly data from the EPP’s graduates in the form of an effectiveness survey. The analysis is reported to the EPP
and the results are used to improve program. Xavier has other systems which are used for collecting and analyzing a variety of
data that can be leveraged for continuous improvement such as the Improve analysis and reporting platform, the EAB student
information system, SASO (Student Academic Success Office –six week surveys on student progress).

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of InTASC Standards
2.1 Partners co-construct mutually beneficial P-12 partnerships
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
2.3 Partners design high-quality clinical experiences
3.1 Recruits and supports high-quality and diverse candidate pool
3.2 Sets selective admission requirements
4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction
4.4 Completer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.3 Results for continuous program improvement are used
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions



A.2.1 Partnerships for Clinical Preparation
A.2.2 Clinical Experiences
A.3.1 Admission of Diverse Candidates who Meet Employment Needs
A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete Preparation Successfully
A.4.1 Satisfaction of Employers
A.4.2 Satisfaction of Completers
A.5.3 Continuous Improvement
x.1 Diversity
x.4 Previous AFI / Weaknesses

Upload data results or documentation of data-driven changes.

 Section_5_Stakeholders_are_not_involved_in_program_evaluation_and_improvement._(1).docx

 Student_Teacher_Syllabus_2019.docx

 Impacting_student_learning_using_math_strategies.docx

 Four_Column_Report_Education_Undergraduate_(1)__Copy.pdf

 Four_Column_Report_Education_Graduate_(MAT)_(1)__Copy.pdf

 Syllabus_EDUC3060A_Fall2019.docx

 Syllabus_Spring_2020_EDCI_5282_Survey_of_Assessment.pdf

 TEP_handbook.pdf

 brochure_rubricDavis.docx

 model_presentation_rubricDavis.doc

 tech_evaluation_presentation_rubricDavis.doc

 EDCI_5140Spring2021SyllabusPage.docx

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

The CAEP coordinator, in collaboration with Xavier's IT department, developed the CAEP Data Display web page which publicly
displays the data that addresses
the eight CAEP annual measures.

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2021
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Renee Akbar

Position: Associate Professor

Phone: 5045207536

E-mail: rvakbar@xula.edu



I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


