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Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings O ®

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
http://catalog.xula.edu/preview_entity.php?catoid=21&ent_oid=610

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2018-2019 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 21
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 15

schools (Do not include those completers counted above.)?

Total number of program completers 36

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2018-2019 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements
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XAVIER UNIVERSITY OF LOUISIANA


DIVISION OF EDUCATION & COUNSELING


Course Syllabus:


EDUC-2040-01- Intro to Exceptional Child (Spring 2019)


MW: 9:35-10:50


Division Mission-The development of reflective professions: Collaborative change agents toward a more just and humane society

Core Values-Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation: Reflective Professionals Passing It On


Professor: J.R. Caldwell, Jr., PhD 


Office: Library Building, Division of Education & Counseling #508

Phone: 504-520-7273 

Email: jcaldwe1@xula.edu

Office Hours: 


Monday 11:00-12:30


Wed 11:00-12:30; 4-5pm


Or by Appointment 


COURSE INFORMATION


Materials-Textbooks, Readings, Supplementary Readings:


Why Are So Many Minority Students in Special Education?: Understanding Race & Disability in Schools: Beth Harry


Learning While Black: Creating Educational Excellence for African American Children: Janice Hale


The Afrocentric Praxis of Teaching for Freedom 1st Edition: Joyce E. King


National Center on Response to Intervention. (2010) Essential Components of RTI: A Closer Look at Response to Intervention. Retrieved from http://www.rti4success.org/index.php?option=com_content&task=blogcategory&id=22&Itemid=79 

Additional materials and readings will be obtained 


via On-Line Resources through the Xavier University Library (links or in person) and/or the technology based resources 


Course Description:

This course is a broad introduction to exceptionality, at-risk, and diverse student populations with a particular emphasis on the educational aspects in the field of special education.  It is designed to provide general educators and others with basic information about integrating students with special needs into general education classrooms. Strategies for working with students in general education settings and for identifying and referring students when they cannot succeed in the classroom are included.  Particular attention is given to strategies for individualizing instruction, classroom organization, and behavior management in inclusive settings.  


Council for Exceptional Children (CEC) Standards: 


Standard 1: Foundations 


Special educators understand the field as an evolving and changing discipline based on philosophies, evidence-based principles and theories, relevant laws and policies, diverse and historical points of view, and human issues that have historically influenced and continue to influence the field of special education and the education and treatment of individuals with exceptional needs both in school and society. Special educators understand how these influence professional practice, including assessment, instructional planning, implementation, and program evaluation. Special educators understand how issues of human diversity can impact families, cultures, and schools, and how these complex human issues can interact with issues in the delivery of special education services. They understand the relationships of organizations of special education to the organizations and functions of schools, school systems, and other agencies. Special educators use this knowledge as a ground upon which to construct their own personal understandings and philosophies of special education.


 Standard 2: Development and Characteristics of Learners 


Special educators know and demonstrate respect for their students first as unique human beings. Special educators understand the similarities and differences in human development and the characteristics between and among individuals with and without exceptional learning needs (ELN). Moreover, special educators understand how exceptional conditions can interact with the domains of human development and they use this knowledge to respond to the varying abilities and behaviors of individual’s with ELN. Special educators understand how the experiences of individuals with ELN can impact families, as well as the individual’s ability to learn, interact socially, and live as fulfilled contributing members of the community. 


Standard 3: Individual Learning Differences 


Special educators understand the effects that an exceptional condition can have on an individual’s learning in school and throughout life. Special educators understand that the beliefs, traditions, and values across and within cultures can affect relationships among and between students, their families, and the school community. Moreover, special educators are active and resourceful in seeking to understand how primary language, culture, and familial backgrounds interact with the individual’s exceptional condition to impact the individual’s academic and social abilities, attitudes, values, interests, and career options. The understanding of these learning differences and their possible interactions provide the foundation upon which special educators individualize instruction to provide meaningful and challenging learning for individuals with ELN. 


Standard 4: Instructional Strategies 


Special educators possess a repertoire of evidence-based instructional strategies to individualize instruction for individuals with ELN. Special educators select, adapt, and use these instructional strategies to promote challenging learning results in general and special curricula3 and to appropriately modify learning environments for individuals with ELN. They enhance the learning of critical thinking, problem solving, and performance skills of individuals with ELN, and increase their self-awareness, self-management, self-control, self-reliance, and self-esteem. Moreover, special educators emphasize the development, maintenance, and generalization of knowledge and skills across environments, settings, and the lifespan. 


Standard 5: Learning Environments and Social Interactions 


Special educators actively create learning environments for individuals with ELN that foster cultural understanding, safety and emotional well-being, positive social interactions, and active engagement of individuals with ELN. In addition, special educators foster environments in which diversity is valued and individuals are taught to live harmoniously and productively in a culturally diverse world. Special educators shape environments to encourage the independence, self-motivation, self-direction, personal empowerment, and self-advocacy of individuals with ELN. Special educators help their general education colleagues integrate individuals with ELN in regular environments and engage them in meaningful learning activities and interactions. Special educators use direct motivational and instructional interventions with individuals with ELN to teach them to respond effectively to current expectations. When necessary, special educators can safely intervene with individuals with ELN in crisis. Special educators coordinate all these efforts and provide guidance and direction to paraeducators and others, such as classroom volunteers and tutors. 


Standard 6: Language 


Special educators understand typical and atypical language development and the ways in which exceptional conditions can interact with an individual’s experience with and use of language. Special educators use individualized strategies to enhance language development and teach communication skills to individuals with ELN. Special educators are familiar with augmentative, alternative, and assistive technologies to support and enhance communication of individuals with exceptional needs. Special educators match their communication methods to an individual’s language proficiency and cultural and linguistic differences. Special educators provide effective language models, and they use communication strategies and resources to facilitate understanding of subject matter for individuals with ELN whose primary language is not English. 


Standard 7: Instructional Planning 


Individualized decision-making and instruction is at the center of special education practice. Special educators develop long-range individualized instructional plans anchored in both general and special curricula. In addition, special educators systematically translate these individualized plans into carefully selected shorter-range goals and objectives taking into consideration an individual’s abilities and needs, the learning environment, and a myriad of cultural and linguistic factors. Individualized instructional plans emphasize explicit modeling and efficient guided practice to assure acquisition and fluency through maintenance and generalization. Understanding of these factors as well as the implications of an individual’s exceptional condition, guides the special educator’s selection, adaptation, and creation of materials, and the use of powerful instructional variables. Instructional plans are modified based on ongoing analysis of the individual’s learning progress. Moreover, special educators facilitate this instructional planning in a collaborative context including the individuals with exceptionalities, families, professional colleagues, and personnel from other agencies as appropriate. Special educators also develop a variety of individualized transition plans, such as transitions from preschool to elementary school and from secondary settings to a variety of postsecondary work and learning contexts. Special educators are comfortable using appropriate technologies to support instructional planning and individualized instruction. 


Standard 8: Assessment


Assessment is integral to the decision-making and teaching of special educators and special educators use multiple types of assessment information for a variety of educational decisions. Special educators use the results of assessments to help identify exceptional learning needs and to develop and implement individualized instructional programs, as well as to adjust instruction in response to ongoing learning progress. Special educators understand the legal policies and ethical principles of measurement and assessment related to referral, eligibility, program planning, instruction, and placement for individuals with ELN, including those from culturally and linguistically diverse backgrounds. Special educators understand measurement theory and practices for addressing issues of validity, reliability, norms, bias, and interpretation of assessment results. In addition, special educators understand the appropriate use and limitations of various types of assessments. Special educators collaborate with families and other colleagues to assure non-biased, meaningful assessments and decision-making. Special educators conduct formal and informal assessments of behavior, learning, achievement, and environments to design learning experiences that support the growth and development of individuals with ELN. Special educators use assessment information to identify supports and adaptations required for individuals with ELN to access the general curriculum and to participate in school, system, and statewide assessment programs. Special educators regularly monitor the progress of individuals with ELN in general and special curricula. Special educators use appropriate technologies to support their assessments. 


Standard 9: Professional and Ethical Practice 


Special educators are guided by the profession’s ethical and professional practice standards. Special educators practice in multiple roles and complex situations across wide age and developmental ranges. Their practice requires ongoing attention to legal matters along with serious professional and ethical considerations. Special educators engage in professional activities and participate in learning communities that benefit individuals with ELN, their families, colleagues, and their own professional growth. Special educators view themselves as lifelong learners and regularly reflect on and adjust their practice. Special educators are aware of how their own and others attitudes, behaviors, and ways of communicating can influence their practice. Special educators understand that culture and language can interact with exceptionalities, and are sensitive to the many aspects of diversity of individuals with ELN and their families. Special educators actively plan and engage in activities that foster their professional growth and keep them current with evidence-based best practices. Special educators know their own limits of practice and practice within them. Standard 


10: Collaboration 


Special educators routinely and effectively collaborate with families, other educators, related service providers, and personnel from community agencies in culturally responsive ways. This collaboration assures that the needs of individuals with ELN are addressed throughout schooling. Moreover, special educators embrace their special role as advocate for individuals with ELN. Special educators promote and advocate the learning and well-being of individuals with ELN across a wide range of settings and a range of different learning experiences. Special educators are viewed as specialists by a myriad of people who actively seek their collaboration to effectively include and teach individuals with ELN. Special educators are a resource to their colleagues in understanding the laws and policies relevant to Individuals with ELN. Special educators use collaboration to facilitate the successful transitions of individuals with ELN across settings and services.


Objectives of this Course:


After reading course materials and participating in class discussions, assignments, and activities, all students will be able to understand the following CEC and INTASC Standards:


Special Education Standard #1:

Foundations

		Knowledge:

		

		INTASC, CEC-IPS, TPI 



		CC1K1


CEC IPS 1.0

		Models, theories, and philosophies that form the basis for special education practice. 


1.0 Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 


Key Elements 


1.1 Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities. 


1.2 Beginning special education professionals use understanding of development and individual differences to respond to the needs of individuals with exceptionalities.




		INTASC: 1.01, 2.04 


CEC IPS: 1.0, 1.1, 1.2


TPI-US Judgement Area 2, 3


CAEP Standard 1



		CC1K2


CEC IPS 6.0

		Laws, policies, and ethical principles regarding behavior management planning and implementation. 


6.0 Beginning special education professionals use foundational knowledge of the field and their professional ethical principles and practice standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 


Key Elements


6.1 Beginning special education professionals use professional ethical principles and professional practice standards to guide their practice. 


6.2 Beginning special education professionals understand how foundational knowledge and current issues influence professional practice. 


6.3 Beginning special education professionals understand that diversity is a part of families, cultures, and schools, and that complex human issues can interact with the delivery of special education services. 




		INTASC: 1.04, 1.13


CEC IPS: 6.0, 6.1, 6.2, 6.3


CAEP Standard 1

TPI-US Judgement Area 2, 3






		CC1K3


CEC IPS 7.0

		Relationship of special education to the organization and function of educational agencies. 


7.0 Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences. 


Key Elements 


7.1 Beginning special education professionals use the theory and elements of effective collaboration. 


7.2 Beginning special education professionals serve as a collaborative resource to colleagues. 


7.3 Beginning special education professionals use collaboration to promote the well being of individuals with exceptionalities across a wide range of settings and collaborators.




		INTASC: 1.04, 1.13


CEC IPS: 7.0, 7.1, 7.2, 7.3


CAEP Standard 1

TPI-US Judgement Area 2, 3



		CC1K4


CEC IPS 1.0, 7.0

		Rights and responsibilities of students, parents, teachers, and other professionals, and schools related to exceptional learning needs. 


1.0 Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 


Key Elements 


1.1 Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities. 


7.0 Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences. 


Key Elements 


7.1 Beginning special education professionals use the theory and elements of effective collaboration. 


7.2 Beginning special education professionals serve as a collaborative resource to colleagues. 


7.3 Beginning special education professionals use collaboration to promote the well being of individuals with exceptionalities across a wide range of settings and collaborators.




		INTASC: 1.04, 1.11, 1.13, 8.08, 10.07


CEC IPS: 1.0, 1.1, 7.0, 7.1, 7.2, 7.3


CAEP Standard 1


TPI-US Judgement Area 2, 3



		CC1K5


CEC IPS 2.0

		Issues in definition and identification of individuals with exceptional learning needs, including those from culturally and linguistically diverse backgrounds.


2.0 Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional well being, positive social interactions, and self-determination. 


Key Elements 


2.1 Beginning special education professionals, through collaboration with general educators and other colleagues, create safe, inclusive, culturally responsive learning environments to engage individuals with exceptionalities in meaningful learning activities and social interactions. 


2.2 Beginning special education professionals use motivational and instructional interventions to teach individuals with exceptionalities how to adapt to different environments. 


2.3 Beginning special education professionals know how to intervene safely and appropriately with individuals with exceptionalities in crisis.




		INTASC: 1.04, 1.13, 3.04, 8.07, 8.09


CEC IPS: 2.0, 2.1, 2.2, 2.3


CAEP Standard 1


TPI-US Judgement Area 2, 3



		CC1K6


CEC IPS 4

		Issues, assurances and due process rights related to assessment, eligibility, and placement within a continuum of services.)


Assessment 4.0 Beginning special education professionals use multiple methods of assessment and data sources in making educational decisions. 


Key Elements 


4.1 Beginning special education professionals select and use technically sound formal and informal assessments that minimize bias. 


4.2 Beginning special education professionals use knowledge of measurement principles and practices to interpret assessment results and guide educational decisions for individuals with exceptionalities. 


4.3 Beginning special education professionals, in collaboration with colleagues and families, use multiple types of assessment information in making decisions about individuals with exceptionalities. 


4.4 Beginning special education professionals engage individuals with exceptionalities to work toward quality learning and performance and provide feedback to guide them.




		INTASC: 1.04, 8.07


CEC IPS: 4.0, 4.1, 4.2, 4.3, 4.4


CAEP Standard 4

TPI-US Judgement Area 2, 3



		CC1K7


CEC IPS 7

		Family systems and the role of families in the educational process. 


1.0 Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 


Key Elements 


1.1 Beginning special education professionals understand how language, culture, and family background influence the learning of individuals with exceptionalities. 


7.0 Beginning special education professionals collaborate with families, other educators, related service providers, individuals with exceptionalities, and personnel from community agencies in culturally responsive ways to address the needs of individuals with exceptionalities across a range of learning experiences. 


Key Elements 


7.1 Beginning special education professionals use the theory and elements of effective collaboration. 


7.2 Beginning special education professionals serve as a collaborative resource to colleagues. 


7.3 Beginning special education professionals use collaboration to promote the well-being of individuals with exceptionalities across a wide range of settings and collaborators.




		INTASC: 1.11, 3.07, 10.10


CEC IPS: 1.0, 1.1 7.0, 7.1, 7.2, 7.3


CAEP Standard 1


TPI-US Judgement Area 2, 3



		CC1K8


CEC IPS 

		Historical points of view and contribution of culturally diverse groups.


2.0 Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination. 


Key Elements 


2.1 Beginning special education professionals, through collaboration with general educators and other colleagues, create safe, inclusive, culturally responsive learning environments to engage individuals with exceptionalities in meaningful learning activities and social interactions. 




		INTASC 10.04


CEC IPS 2.0, 2.1


TPI-US Judgement Area 2, 3



		CC1K9


CEC IPS 3.0

		Impact of the dominant culture on shaping schools and the individuals who study and work in them.


3.0 Beginning special education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities. 


Key Elements 


3.1 Beginning special education professionals understand the central concepts, structures of the discipline, and tools of inquiry of the content areas they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful learning progressions for individuals with exceptionalities. 


3.2 Beginning special education professionals understand and use general and specialized content knowledge for teaching across curricular content areas to individualize learning for individuals with exceptionalities. 




		INTASC 3.04, 10.04



CEC IPS: 3.0, 3.1, 3.2


TPI-US Judgement Area 2, 3



		CC1K10


CEC IPS 5.0

		Potential impact of differences in values, languages, and customs that can exist between the home and school. 



5.0 Beginning special education professionals select, adapt, and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities.


Key Elements 


5.1 Beginning special education professionals consider individual abilities, interests, learning environments, and cultural and linguistic factors in the selection, development, and adaptation of learning experiences for individuals with exceptionalities. 


5.4 Beginning special education professionals use strategies to enhance language development and communication skills of individuals with exceptionalities. 




		INTASC: 3.03, 3.04, 6.03, 10.02, 10.04


CEC IPS: 5.1, 5.4


CAEP Standard 1

TPI-US Judgement Area 2, 3





Instructional Objectives from the Professor:


1. The professor promotes an effective teaching/learning atmosphere.


2. The professor is available for consultation with students during scheduled office hours (which are before and after class).


3. The professor promotes an effective management of class time.


4. The professor is effectively prepared for class time.


5. The professor has a strong knowledge of subject matter.


6. The professor has an effective ability to communicate.


7. The professor has enthusiasm in teaching the course.


8. The professor has respect for students as individuals.


9. Compared to other professors who have taught you the professor’s overall teaching is effective.


10. The clarity of the course objectives was evident.


11. The professor effectively created assignments aligning course objectives and materials taught.


12. The professor effectively offers opportunities for learning in the class.


Interstate Teacher Assessment and Support Consortium (InTASC) Model Core Teaching Standards


The Learner and Learning:


Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.


Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.


Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.


Content:


Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.


Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.


Instructional Practice:


Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.


Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.


Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.


Professional Responsibility:


Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.


Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.


Teacher Prep Inspection-US (TPI-US) Framework to Guide Teacher Preparation 


for this Course


With the goal of improving student learning, TPI-US reviews teacher preparation programs to determine how the programs can expand their promising practices and address areas of improvement

JUDGMENT AREA 1: Quality of Selection


Context and Rationale: 


This judgment area addresses the program’s responsibility to select candidates that show potential and/or fit for the teaching profession. This can be demonstrated in a variety of ways including standardized tests, pre-admission GPA, auditions, interviews, etc. 


JUDGMENT AREA 2: Quality of Content Knowledge and Teaching Methods


Context and Rationale: 


This judgment area focuses on how well the program ensures teacher candidates acquire: 


1. content knowledge (especially Scientifically-Based Reading Instruction)


2. key teaching methods (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)


3. key teaching skills (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)


needed to be an effective educator. Inspection focuses on coursework and related experiences offered by the program to develop the content knowledge and teaching skills of teacher candidates and the impact these bring to improving student learning. 


Note on elementary reading and math criteria:


The specific criteria set forth in the framework are included as core, scientifically-based/research-based components of developing children’s literacy/reading instruction and skills. As such, inspectors will look for the specific aspects of reading and math as outlined.


Note on online learning:


The online program teaching faculty knows the primary concepts and structures of effective online instruction and is able to create learning experiences to enable teacher candidate success. This includes providing clear expectations, timely accurate feedback on assignments and assessments, active learning opportunities and use of assessments, projects, and assignments that meet learning goals and assess learning progress by measuring candidate achievement of the learning goals. 


Note on alternate certification programs (MAT, Post-Bacc Certification-Only): 


Inspection will assess how the program determines that its candidates have mastered relevant content knowledge before they complete the program, and how the program responds to any content knowledge improvement that may be needed for admitted candidates as a result of the program’s assessment of their content knowledge.


JUDGMENT AREA 3: Quality of Clinical Placement, Feedback, and Candidate Performance


Context/Rationale: 


The final clinical experience (often referred to as student teaching or internship) offers candidates the opportunity to apply the knowledge acquired through program coursework, prior field experiences, and other activities.


JUDGMENT AREA 4: Quality of Program Performance Management


Rationale/Context: 


This judgment area examines whether and how program leadership-at all levels-utilize 


data to continually improve the quality of teacher preparation and outcomes for all teacher candidates. Program performance management gives careful attention to quantitative and qualitative data, review of data quality (e.g., reliable and valid measures of clinical performance and student learning), well-established processes for performance review and action steps based on that review, and broad involvement of faculty and administrators at all levels of the program in these monitoring and improvement processes. Program performance management also includes systematic and 


regular attention to the quality of program coursework and faculty teaching, taking into account their impact on relevant program outcomes and to the ability of all candidates to teach well as a result of the quality of course content and faculty teaching.


COURSE INTENDED STUDENT LEARNING OUTCOMES

At the conclusion of this course, candidates should know and be able to:


		Student Learning Outcomes

		Core Values

		Assessment



		1. Foundational Knowledge: Understand the theoretical and evidence-based foundations of special education, legal history, and contemporary methods of inclusion these include: 


InTASC Core Teaching Standards  1.01, 2.04, CEC IPS 1.0, 1.1, 1.2, and also includes TPI-US Judgement Area 2, 3

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation 

		Text reading/Writing/Listening/


Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		2. Curriculum and Instruction: Understand and use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in understanding students with disabilities which also includes InTASC Core Teaching Standards 1.04, 1.11, 1.13, 8.08, 10.07, CEC IPS, 1.0, 1.1, 7.0, 7.1, 7.2, 7.3, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/


Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		3. Assessment and Evaluation: Understand and use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction which also includes InTASC Core Teaching Standards #6, #7, #8, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/


Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		4. Diversity: Understand, create, and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society which also includes InTASC Core Teaching Standards INTASC: 1.04, 1.11, 1.13, 8.08, 10.07, CEC IPS, 1.0, 1.1, 7.0, 7.1, 7.2, 7.3, also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/


Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		5. Professional Learning and Leadership: Recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility, and also includes InTASC Core Teaching Standards INTASC: 1.04, 1.13, CEC IPS: 7.0, 7.1, 7.2, 7.3, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/


Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge





COURSE REQUIREMENTS


1. Instructional Methods/Activities/Assessments


a. Written assignments must be well-written, typed, and error-free.


b. No late assignments. You will receive 0% if it is late. 


c. Specific assignment details will be given for each assignment. 


2. Attendance, Tardiness, Contributing to the class, Professional Attitude: 


Attendance, Tardiness, Contributing to the class, and professional attitude will be monitored to ensure student success. In-person classes as well as classes done via the internet will be monitored for attendance, tardiness, contributing to the class, and professional attitude. This will include, but not limited to, being involved with web conversations during specific times indicated by the professor, full participation in individual and group work, etc.


COMMUNICATION AND SUPPORT


Interaction with Instructor Statement:


E-mail, phone, or office hours for contact. Students are encouraged to inform the instructor of concerns/previously known absences they may have pertaining to the course.


COURSE AND UNIVERSITY PROCEDURES/POLICIES


Course Specific Procedures:


1. Attendance is essential to your success in this class. Participants are expected to be on time and to actively and constructively participate. Contact the instructor if you anticipate an absence or are absent for any reason explaining the situation. This is a common courtesy that is expected by all teachers. It is also part of forming that “community of learners” that we need in the classroom. When you are gone, there is a “hole” at your learning tables, as you are important to your community. We are trying to encourage professional development and life-long learning skills. Remember: Class activities and group discussions cannot be made up; therefore, reinforcing the idea that attendance is important!  


**Missed Class: In the event of a missed class, you are responsible for obtaining class materials/assignments/notes and being prepared for the next class meeting. I will not bring additional copies of handouts from previous classes; therefore, it is your responsibility to get the necessary materials and assignments from a designated class member. Select a buddy and exchange telephone numbers and e-mail with him/her. By exchanging information, your buddy agrees to collect all handouts for you and to explain any class materials/assignments/notes; however, it is your responsibility to contact your buddy for this information.


		Name of Peer

		Phone Number

		E-mail Address



		

		

		



		

		

		





2. Professionalism is essential to a positive learning environment. You must:


 
a. Engage in self-evaluation processes: This will be done by using the rubrics


             provided for class projects.



b. Demonstrate professionalism: This will be done by: 




(a) attending ALL classes, 




(b) paying attention, 




(c) participating actively and constructively, 



 
(d) being responsible and prepared, 


 

(e) being an equal partner in group work, 


 

(f) showing enthusiasm and interest in being a teacher 


 

(g) following the tenets of common decency and acceptable behavior. 


Remember: You need to come prepared to class. For every 3 credit hour course you take, you are expected to spend 6-9 hours on homework each week. So, if you are taking 12-15 credit hours, you will be spending 24-36 hours on homework. Thus, you need to plan according. 



c. Cell phones: These items must be turned off during class time. If you are


 
expecting an emergency call let the teacher know and your group know.  



Also, the phone must be on vibrate and set on the table. If the phone vibrates, pick it 



up and leave the room. If you are using a phone without letting the teacher know you   



have an emergency situation, ten points will be deducted each time. It is important to    


 
keep your phone put away, as it disrupts your learning and the learning of those around


 
you. In addition, it is disrespectful.


d. Arriving to class on Time: You are expected to be in your seats and ready to start when class is ready to convene. Class will start on time and you will be dismissed on time. Therefore, if you are late to class, you are expected to enter the class quietly and not to disrupt your table members by talking. Remember if you are late and/or leave 


 
early two times, it is considered one absence.



e. Leaving During Class: This is not acceptable behavior, as you are here to learn 


 
as much as possible. When you are gone from class, you are missing both the lecture  


 
and the class discussion.  If, for some reason you have an emergency (being sick, 


 
phone call or bathroom) your business is expected to be conducted in a timely manner 


 
with you returning to class quietly and quickly. Remember if you are late and/or leave 


 
early two times, it is considered one absence.


3. Written Assignments: You are undergraduate students and with that fact all written assignments are expected to exhibit professional quality. You should demonstrate mastery of organizing, structuring, and editing in your writing. 


a. Written Assignments should be:


*double spaced


*1” top and left side margins, 1” bottom and right side margins


*12 point font size


*revised for clarity and meaning


*edited for accuracy in grammar and mechanics


*saved on computer disk or copied on paper for your records


*formatted using APA 6th Edition. Use https://owl.english.purdue.edu/owl/resource/560/01/ as an abbreviated example of APA.


Academic Integrity/Honest Statement:


This course demands a high level of scholarly behavior and academic honesty on the part of students. Examples of academic dishonesty include but are not limited to: (1) turning in work as original that was used in whole or part for another course and/or instructor without obtaining permission from this instructor in advance; (2) turning in another person's work, in part or in whole, as your own; (3) copying from professional works without citing them; and (4) any form of cheating on exams. Violations of academic integrity/honesty while carrying out academic assignments may, at the discretion of the instructor, receive a zero on the particular work in question, receive an F in the course, or will be brought before a higher level of governance for possible dismissal from the university.


University Specific Procedures:


1. ADA Statement: The Americans with Disabilities Act (ADA) is a federal anti-discrimination statute that provides comprehensive civil rights protection for persons with disabilities.  Among other things, this legislation requires that all students with disabilities be guaranteed a learning environment that provides for reasonable accommodation of their disabilities.  If you have a disability requiring an accommodation, please contact the Office of Student Disability Resources and Services.


2. Student Conduct: All students enrolled at the University shall follow the tenets of 


common decency and acceptable behavior conducive to a positive learning environment. If you display disruptive behavior, you may be asked to leave class and/or drop the class. 


3. Xavier University of Louisiana will comply in the classroom, and in online courses, with all federal and state laws prohibiting discrimination and related retaliation on the basis of race, color, religion, sex, national origin, disability, age, genetic information or veteran status.  Further, an environment free from discrimination on the basis of sexual orientation, gender identity, or gender expression will be maintained.


4. Hurricane Preparedness Plan: If the university closes for an extended amount of time due to a hurricane or other emergency, we will use the Xavier email system to communicate.  Instructional activities will continue through the use of Blackboard.  Log on to www.xula.edu for announcements and instructions. You will receive assignments and other instructions from Dr Caldwell.  


Grading Criteria:

Grades will be determined based on the following scale:


Evaluation


Plagiarism Tutorial




25 pts.


Class Observations




100 pts.


Philosophy of Special Education 


50pts 


Brisghtspace/ Weekly reflective responses

25pts each x 10=250 pts.


Assistive Technology Paper



75 pts.


Weekly IRIS Modules



25pts each x10=250 pts.


Final Presentation




100 pts. 


Total






850 pts.


Grading Scale

Point Averages translates as follows:


90-100 %=A



80-89%=B




70-79 %=C



60-69%=D


Below 59%=FAILURE


Assignment of plus or minus grades may be implemented per university guidelines.


A=750-850


B=700-749


C=650-699


D=600-649


F= <500 Pts.


Note: In addition, the assignment of plus or minus grades will be implemented per university guidelines.


In order to earn an A, you must have an A average in all work, full participation, activities, readings, responses, and presentations. 


Assignments must be turned in on time. Students must display a professional attitude in all classes.   


SPECIAL NOTE: ALL ASSIGNMENTS MUST BE TURNED IN DURING CLASS ON THE 


DUE DATE. 


Keep in mind, if you are absent and do not turn in your assignment you will lose 100% of your points if it is not turned in on the due date.


Assignments


Plagiarism Tutorial (25 points)


In order to assist you with referencing and appropriately citing material complete the online tutorial and provide documentation by uploading a screen shot of your plagiarism tutorial post-test scores and upload a copy of it in the assignment to BRIGHTSPACE by midnight January 23, 2019 for credit.  The tutorial is at: http://lib.usm.edu/plagiarism_tutorial

Reflection-See Brightspace for each reading (25 pts per article)

Students are required to read assigned articles for each week.  Please see BRIGHTSPACE to download the article(s) or view reading assignments.


Reflections are to be a minimum of at least two full pages (minimum 650 words), Note:  Do not provide just a summary of what the article states. Reflections must be posted to the discussion board in Brightspace EVERY Monday by 11:59 the due date and then you must respond to at least three other classmates by the following class.


It is expected that you will critique the article and provide support for your position. 

Address the following:

· What did I learn?

· What was relevant about what I learned? 

· Why is it important?

· What were some limitations to the article?

· Was the article beneficial?

Special Education Philosophy Paper  (50 pts.)


This semester you will begin to think about and develop your special education philosophy and plan. As you read texts, engage in discussions and complete other assignments for this course, highlight ideas that you would like to incorporate into your philosophy and plan to educate students with disabilities.  You may already have your own ideas, great.  This is your plan; you should design it to meet your needs.  


If you borrow ideas from readings, resource books or other places, please cite them as references.  


Assistive Technology IRIS STAR Legacy Module (75 points)


Students are to complete the IRIS STAR Legacy Modules on assistive technology.  This assignment is a key assessment for your program as well.  The assessment has been aligned with the Council for Exceptional Children Knowledge and Skill Standards.


Assistive Technology Rubric:  Students must demonstrate mastery on each criterion on the rubric with a score of 3 or above.  If a student does not receive a 3 or above on any criterion, the student must revise their work to address those indicators below a 3. The grade the student receives on their initial submission remains even if revisions are needed. 


When completing this assignment, please provide support from the module to strengthen your responses. Your summary and questions should be a minimum of 5 typed double spaced pages.

Class/School Observations 100pts


This semester you will be expected to successfully complete a field practicum. (Successful completion of the field practicum is mandatory). You cannot pass this course unless you successfully complete the field practicum. All field experience assignments must be kept in electronic format and a hard copy. Since no system is fool proof, please log the hours from your field experience in a different location also. 


This packet contains the assignments you will need to complete during your field experience this semester. It may be also helpful to:


Create a field experience binder


Place dividers in your binder for each course’s field experience materials


Place extra sheets of paper for notes, journaling, etc.


Create a calendar of field experience hours and due date.


Reflective SPED Observations (worth 20 points each). 


You will need to engage in 5 non-sequential reflective observations of teachers as they deliver class curricula. Complete each reflection immediately following the observation so it is fresh in your mind.  You have to submit a total of 5 observations, and they are due every Friday.


Be sure to address the following:


1. General information about the lesson


a. The grade level of the students;


b. Intended student learning outcomes;


c. The teacher's selected method of instruction;


2. A description of the written lesson plan.  (If Available)


3. Observation of SPED class management (MAJOR KEY!!)


a. Teacher behaviors contributing to an enhanced learning environment;


b. Classroom organizational features that enhance content delivery of the specific behavioral objectives for the lesson; and,


c. The role of content and instructional methodology in managing classroom behavior.


4. Personal reaction to the lesson


a. What you liked and disliked about the lesson;


b. Elements of the lesson you would use if teaching it yourself; and,


c. Elements of the lesson you would not use if teaching the lesson, yourself and a justification for your alternative methods.


5. Intervention with individual student in lesson (at least one)


a. Identify student's weakness.


b. Describe the method used to identify the student's weakness


c. Create action plan for dealing with student's weakness


d. Describe the action plan


e. Implement And describe the action plan


6. Enrichment with small group of students (3-5 students)


a. Working with teacher, plan and execute activity that will extend students’ knowledge based on teacher's plan.


To maintain confidentiality, do not use the name of the school, teacher, and students' names. Be sure to note in the text if you use a pseudonym


Final Exam/ What I Learned (100 points)


The final exam will be completed at the conclusion of the course.  


The “What I Learned” final exam will consist of students presenting what they learned throughout the course.  This project should include reflection of the course and the strategies or skills learned in the course.  This project can be presented in any medium, e.g. (Spoken word, YouTube video, music presentation, painting etc).  Try to be creative and think outside of the box for this presentation.  It is STRONGLY encouraged that you DO NOT submit PowerPoint or Prezi-presentations solely.  If using a PowerPoint or Prezi to present your final presentation, students must do more than simply read from the slides.  Collectively as a class, we will design a rubric for the Final.  


Assessment Rubric: See Attached

Assignment Objectives Align With:    (Assignment Objective that Align will be HIGHLIGHTED)


Core Values of Divisions of Education & Counseling-


1. Spirituality 



2. Diversity 


3. Professionalism 


4. Inquiry


5. Competence


6. Innovation

Course Objectives & Student Learning Outcomes-


After reading course materials and participating in class discussions, assignments, and activities, all graduate students will be able to:

1. enhance understanding of Foundational Knowledge. (Understand the theoretical and evidence-based foundations of reading and writing processes and instruction, which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5,  #6, #7, #8, #9, #10, and also includes TPI-US Judgement Area 2, 3)


2. enhance understanding of Curriculum and Instruction (Understand and use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3) 


3. enhance understanding of Assessment and Evaluation (Understand and use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction which also includes InTASC Core Teaching Standards #6, #7, #8, and also includes TPI-US Judgement Area 2, 3)


4. enhance understanding of Diversity (Understand, create, and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society which also includes InTASC Core Teaching Standards #1, #2, #3, and also includes TPI-US Judgement Area 2, 3)


5. enhance understanding of Special Education (Understand and create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3)


6. enhance understanding of Professional Learning and Leadership (Recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility, and also includes InTASC Core Teaching Standards #9, #10, and also includes TPI-US Judgement Area 2, 3) 


International Literacy Association (ILA) Reading Specialist/Literacy Coach Standards-


Assignment Addresses Standard 1: Foundational Knowledge


Reading Specialist/Literacy Coach Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction.


Assignment Addresses Standard 2: Curriculum and Instruction


Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.


Assignment Addresses Standard 3: Assessment and Evaluation


Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction.


Assignment Addressed Standard 4: Diversity


Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.


Assignment Standard 5: Literate Environment


Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.


Assignment Addressed Standard 6: Professional Learning and Leadership


Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility


Interstate Teacher Assessment and Support Consortium (InTASC) Model Core Teaching Standards-


Assignment addresses The Learner and Learning:


Standard 1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.


Standard 2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.


Standard 3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.


Assignment addresses Content:


Standard 4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.


Standard 5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.


Assignment addresses Instructional Practice:


Standard 6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.


Standard 7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.


Standard 8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.


Assignment Addresses Professional Responsibility:


Standard 9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.


Standard 10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.


Teacher Prep Inspection-US (TPI-US) Framework to Guide Teacher Preparation-


JUDGMENT AREA 1: Quality of Candidate Selection


JUDGMENT AREA 2: Quality of Content Knowledge and Teaching Methods


Context and Rationale: 


Assignment ensures teacher candidates acquire: 


4. content knowledge (especially Scientifically-Based Reading Instruction) needed to be an effective educator and improve student learning.


5. By teaching methods (particularly classroom management, assessment, differentiation, academic feedback, questioning skills) needed to be an effective educator and improve student learning.


6. key teaching skills (particularly classroom management, assessment, differentiation, academic feedback, questioning skills) needed to be an effective educator and improve student learning.


JUDGMENT AREA 3: Quality of Clinical Placement, Feedback, and Candidate Performance Context/Rationale: 


1. Assignment offers candidates the opportunity to apply the knowledge acquired through program coursework, prior field experiences, and other activities.


JUDGMENT AREA 4: Quality of Program Performance Management


Rationale/Context: 


1. Assignment utilizes qualitative data to continually improve the quality of teacher preparation and outcomes for all teacher candidates. 


2. Assignment utilizes quantitative data to continually improve the quality of teacher preparation and outcomes for all teacher candidates. 


3. Data from assignment is quality (e.g., reliable and valid measures of clinical standards and/or performance standards and indicates student learning)


4. Assignment allows for well-established processes for performance review and action steps based on that review


5. Assignment contributes to the ability of all candidates to teach well as a result of the quality of course content and faculty teaching


TENTATIVE COURSE SCHEDULE (Subject to Change)


		

		Part I. Foundations



		

		Dates

		TOPICS

		ASSIGNMENTS DUE


*See Brightspace for due date times



		

		1/14


 Introductions


Syllabus


Chapter assignments

		Syllabus review; 


Administrative Information for course; Get to know your peers; Fully utilizing the XULA Library Resources; 


Understand the Constant Thread Throughout Semester which is Pedagogy as it relates to: 


Full Understanding of Component/Concept/Topic Covered to Effectively Teach It


Evidenced based strategies for teaching students with disabilities


Instructional Techniques to Apply/Implement Component/Concept/Topic (including Differentiation and Activities to Enhance Student Learning)

What Feedback is Given to you from Professor to ensure effective instruction

What Feedback is needed from you to Guide Professor for his additional help



		



		

		1/16


· Historical Overview

· SPED & Behavior Overview

		-Historical Overview of SPED


-Cover relevant SPED Court Cases


-Introduce SPED Terminology & 13 categories of disability


What is Special Education?




		Due: Post on Brightspace your article reflection (min. 650 words) on “The evolution of Special Education in week 2 module.” 25 points.






		

		Part II. Who Are These Students?

		



		

		1/21


No Class Dr. King Holiday




		

		



		

		1/23




		Disability Rights/ Awareness

People-First Language


Models of Disability


Discuss Observations


Morris Jeff




		Due: Post on Brightspace your article reflection (min. 650 words) on: 


Plagiarism Tutorial Due






		

		1/28




		Discuss Beth Harry Chapter 1: Ethnic Disproportionality in Special Education:



		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmates’ reflections - 25 points






		

		1/30




		IRIS Module Assessment 


Accessing the General Education Curriculum: Inclusion Considerations for Students with Disabilities




		Due: IRIS Module 


 


ALSO, respond to at least three of your classmates’ reflections - 25 points






		

		2/4




		Discuss Beth Harry Chapter 2: 


Classroom Diversity


Cultural and linguistic diversity


Exceptionalities


Socioeconomic factors




		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmates’ reflections - 25 points






		

		2/6




		IRIS Module Assessment: Content Standards: Connecting Standards-Based Curriculum to Instructional Planning




		Due: IRIS Module Assessment






		

		2/11




		Beth Harry Chapter 3:


Classroom Diversity


Cultural and linguistic diversity


Exceptionalities


Socioeconomic factors


Arrange/Discuss Special Education Fieldwork Assignment



		Due:


Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmates’ reflections - 25 points


 



		

		2/18-3/22


School Practicum

		Class Room Observation Assignment

		Due: Observations every week






		

		3/4-3/8   Mardi 




		Gras

		Spring Break





		

		3/25




		Discuss Chapter 1: Janice Hale


Read Chapter 1 Joyce King


What is the Process of Special Education?


Steps in referral identification


IEPs and IFSPs Disability categories




		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmates’ reflections - 25 points





		

		3/27




		IRIS Module Assessment


Discuss Joyce King Chapter 1


inclusive Education


What does it look like


Barriers to inclusive education




		Due:



IRIS Module



		

		4/1




		Discuss Janice Hale Chapter 2


Read Joyce King Chapter 2



Differentiated Instruction and Strategies for Teaching Students with Disabilities




		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmate’s reflections - 25 points


Due: 


SPED Philosophy Paper



		

		4/3




		Introduction to Universal Design for Learning


IRIS Module Assessment


Discuss Joyce King Chapter 2


Discuss AT Assignment

		 Due IRIS Module



		

		4/8 




		Discuss Janice Hale Chapter 3


Read Joyce King Chapter 3


Positive Behavioral Interventions and Supports Classroom Management




		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmate’s reflections - 25 points



		

		4/10




		Discuss Joyce King Chapter 3


IRIS Module


Assessment

		Due:


IRIS Module



		

		4/15




		Discuss Chapter 4 Janice Hale


Read Joyce King Chapter 4

Autism Spectrum Disorders


Characteristics


Evidence-based practices (EBPs)



		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmate’s reflections - 25 points



		

		4/17


 

		Discuss Joyce King Chapter 4


IRIS Module Assessment


Collaborating with Families


Roles of parents/ families in special education


Working effectively with parents/families


Cultural and linguistic differences





		Due:


IRIS Module



		

		4/22




		Discuss Janice Hale Chapter 5


Read Joyce King Chapter 5


Co-Teaching


Working effectively with other teachers




		Due: Discussion Post on Brightspace your article reflection (min. 650 words) on 


ALSO, respond to at least three of your classmate’s reflections - 25 points


AT Paper



		

		4/24




		Discuss Joyce King Chapter 5


IRIS Module Assessment




		Due:


IRIS Module



		

		4/29




		Final Presentation

		





Research-Based, Evidence-Based Chapter(s)/Article(s)/Video(s)/Website(s) Notes 


Rubric 

Instructor Name:   Dr. J.R. Caldwell, Jr



Student Name:        ________________________________________


		CATEGORY 

		20 pts each

		10 pts each 

		0 pts each



		Knowledge 

		Contains the following elements:  1) able to analyze Chapter(s)/


Article(s)/Video(s)/Website(s) from a teacher AND undergraduate student  perspective; 2) connects content of chapter(s)/article(s)/


video(s)/website(s) to coursework, field experience, and theory; 3) relates content of article(s) to own practices and/or ideas, giving specific details. 

		One element insufficient. 

		Two or more elements insufficient. 



		Sources 



		Realizes the following elements: 1) chapter(s)/article(s)/video(s)/


website(s) is from a research or practitioner source; 


2) chapter(s) article(s)/video(s)/


website(s) date no earlier than 2008; 3) full text article(s) used.

		One element insufficient. 

		Two or more elements insufficient.



		Mechanics 



		Contains the following elements: 1) there are no spelling errors/typos; 2) there are no grammatical errors or awkward sentences; 3) headings are used; 


4) A minimum of two pages in length.

		One element insufficient. 

		Two or more elements insufficient. 



		APA Format 

		Contains the following elements: 1) New Times Roman 12-point font; 2) double-spaced; 3) complete article(s) reference listed at top of paper. 

		One element insufficient. 

		Two or more elements insufficient.



		Written Reader Response  

		Contains the following elements: 1) response is in-depth using enhanced summarization or synthesizing skills with a focus on Main Idea(s); 2) response 

		One element insufficient. 

		Two or more elements insufficient.





Total ____/100


Learning Enhancement Graded Activities In-Class

Instructor Name:   Dr. J.R. Caldwell, Jr



Student Name:        


		CATEGORY 

		25 pts each

		10 pts each 

		0 pts each



		Knowledge 


Proficiency

		Student offers knowledge proficiency that indicates the following:  1) able to discuss the analyzed activity(ies)/chapter(s)/


article(s)/video(s)/website(s) from a teacher AND undergraduate student  perspective; 2) connects content to coursework, field experience, and theory; 3) relates content to own practices and/or ideas, giving specific details. 

		One element insufficient. 

		Two or more elements insufficient. 



		Communicates Knowledge of Main Idea(s) 


Effectively for Understanding to Others




		Student communicates knowledge effectively for understanding to others indicating the following:  1) the activity(ies)/chapter(s)/article(s)


/video(s)/ website(s) is analyzed & Main Idea(s) communicated; 2) can connect Main Idea(s) to content to coursework, field experience, and theory; 3) can relate Main Idea(s) to own practices in classroom/future classroom.

		One element insufficient. 

		Two or more elements insufficient.



		Communicates Knowledge of Supporting Details 


Effectively for Understanding to Others




		Student communicates knowledge effectively for understanding to others that indicates the following:  1) activity(ies)/chapter(s)/article(s)/


video(s)/website(s) is analyzed & Supporting 
Details are communicated; 2) can connect Supporting Details to content to coursework, field experience, and theory; 3) can relate Supporting Details to own practices in classroom/future classroom.

		One element insufficient. 

		Two or more elements insufficient. 



		Speaks Effectively Enough to Communicate Knowledge of Main Idea(s) & Supporting Details

		Student speaks effectively enough to communicate knowledge of Main Idea(s) & Supporting Details indicated by the following: 1) speaks enough to share knowledge of Main Idea(s) & Supporting Details; 2) understands the balance of conversation (without dominance) during discussion/activities; 3) understands conversation during discussion/activities should occur to enhance knowledge of self & others. 

		One element insufficient. 

		Two or more elements insufficient.





Total ____/100
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XAVIER UNIVERSITY OF LOUISIANA

DIVISION OF EDUCATION & COUNSELING



Course Syllabus:

EDCI 5130-Foundations in Reading Instruction (Fall 2018)

Monday 5:00pm-7:40pm         Bldg 37, Rm. 160        



Division Mission-The development of reflective professions: Collaborative change agents toward a more just and humane society



Core Values-Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation: Reflective Professionals Passing It On



Professor: Larkin Page, PhD 

Office: Library Building, Division of Education & Counseling #520

Phone: 504-520-7273 

Email: jpage1@xula.edu

Office Hours: 

Monday-10:30am-11:00am & 12:15pm-12:45pm;  

               4:00pm-5:00pm & 7:40pm-8:10pm;

Tuesday-8:55am-9:25am & 10:40am-11:10am;

Wednesday-10:30am-11:00am & 12:15pm-12:45pm;

Thursday-8:55am-9:25am & 10:40am-11:10am;

                1:05pm-1:35pm

Or by Appointment (If Dr. Page is not available for these hours he is conducting research and/or writing his research. He can be contacted via phone or email for guidance/information).



COURSE INFORMATION

Textbooks Required: 

All materials, concepts covered, reading, supplementary readings will be obtained 

via On-Line Resources/XULA Library/XULA On-Line Library utilizing your library and technology fee.











Course Description:

This course is a comprehensive overview of the cognitive processes (thinking), linguistic processes (speaking), and affective processes (feelings, emotions) involved in reading and of reading/literacy methods, reading/literacy strategies, and reading/literacy materials of instruction.



Objectives of this Course:

After reading course materials and participating in class discussions, assignments, and activities, all graduate students will be able to:

1. enhance understanding of Foundational Knowledge. (Understand the theoretical and evidence-based foundations of reading and writing processes and instruction, which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5,  #6, #7, #8, #9, #10, and also includes TPI-US Judgement Area 2, 3)

2. enhance understanding of Curriculum and Instruction (Understand and use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3) 

3. enhance understanding of Assessment and Evaluation (Understand and use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction which also includes InTASC Core Teaching Standards #6, #7, #8, and also includes TPI-US Judgement Area 2, 3)

4. enhance understanding of Diversity (Understand, create, and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society which also includes InTASC Core Teaching Standards #1, #2, #3, and also includes TPI-US Judgement Area 2, 3)

5. enhance understanding of Literate Environment (Understand and create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3)

6. enhance understanding of Professional Learning and Leadership (Recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility, and also includes InTASC Core Teaching Standards #9, #10, and also includes TPI-US Judgement Area 2, 3) 



Instructional Objectives from the Professor:

1. The professor promotes an effective teaching/learning atmosphere.

2. The professor is available for consultation with students during scheduled office hours (which are before and after class).

3. The professor promotes an effective management of class time.

4. The professor is effectively prepared for class time.

5. The professor has a strong knowledge of subject matter.

6. The professor has an effective ability to communicate.

7. The professor has enthusiasm in teaching the course.

8. The professor has respect for students as individuals.

9. Compared to other professors who have taught you the professor’s overall teaching is effective.

10. The clarity of the course objectives was evident.

11. The professor effectively created assignments aligning course objectives and materials taught.

12. The professor effectively offers opportunities for learning in the class.



International Literacy Association (ILA) Reading Specialist/Literacy Coach Standards

Standard 1: Foundational Knowledge

Reading Specialist/Literacy Coach Candidates understand the theoretical and evidence-based foundations of reading and writing processes and instruction.



Standard 2: Curriculum and Instruction

Candidates use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing.



Standard 3: Assessment and Evaluation

Candidates use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction.



Standard 4: Diversity

Candidates create and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society.



Standard 5: Literate Environment

Candidates create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments.



Standard 6: Professional Learning and Leadership

Candidates recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility.





















Interstate Teacher Assessment and Support Consortium (InTASC) Model Core Teaching Standards

The Learner and Learning:

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.



Content:

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.



Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Instructional Practice:

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.



Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



Professional Responsibility:

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and

opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.









Teacher Prep Inspection-US (TPI-US) Framework to Guide Teacher Preparation 

for this Course



With the goal of improving student learning, TPI-US reviews teacher preparation programs to determine how the programs can expand their promising practices and address areas of improvement



JUDGMENT AREA 1: Quality of Selection

Context and Rationale: 

This judgment area addresses the program’s responsibility to select candidates that show potential and/or fit for the teaching profession. This can be demonstrated in a variety of ways including standardized tests, pre-admission GPA, auditions, interviews, etc. 



JUDGMENT AREA 2: Quality of Content Knowledge and Teaching Methods

Context and Rationale: 

This judgment area focuses on how well the program ensures teacher candidates acquire: 

1. content knowledge (especially Scientifically-Based Reading Instruction)

2. key teaching methods (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)

3. key teaching skills (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)

needed to be an effective educator. Inspection focuses on coursework and related experiences offered by the program to develop the content knowledge and teaching skills of teacher candidates and the impact these bring to improving student learning. 



Note on elementary reading and math criteria:

The specific criteria set forth in the framework are included as core, scientifically-based/research-based components of developing children’s literacy/reading instruction and skills. As such, inspectors will look for the specific aspects of reading and math as outlined.



Note on online learning:

The online program teaching faculty knows the primary concepts and structures of effective online 

instruction and is able to create learning experiences to enable teacher candidate success. This includes providing clear expectations, timely accurate feedback on assignments and assessments, active learning opportunities and use of assessments, projects, and assignments that meet learning goals and assess learning progress by measuring candidate achievement of the learning goals. 



Note on alternate certification programs (MAT, Post-Bacc Certification-Only): 

Inspection will assess how the program determines that its candidates have mastered relevant content knowledge before they complete the program, and how the program responds to any content knowledge improvement that may be needed for admitted candidates as a result of the program’s assessment of their content knowledge.







JUDGMENT AREA 3: Quality of Clinical Placement, Feedback, and Candidate Performance

Context/Rationale: 

The final clinical experience (often referred to as student teaching or internship) offers candidates the opportunity to apply the knowledge acquired through program coursework, prior field experiences, and other activities.



JUDGMENT AREA 4: Quality of Program Performance Management

Rationale/Context: 

This judgment area examines whether and how program leadership-at all levels-utilize 

data to continually improve the quality of teacher preparation and outcomes for all teacher candidates. Program performance management gives careful attention to quantitative and qualitative data, review of data quality (e.g., reliable and valid measures of clinical performance and student learning), well-established processes for performance review and action steps based on that review, and broad involvement of faculty and administrators at all levels of the program in these monitoring and improvement processes. Program performance management also includes systematic and 

regular attention to the quality of program coursework and faculty teaching, taking into account their impact on relevant program outcomes and to the ability of all candidates to teach well as a result of the quality of course content and faculty teaching



























































COURSE INTENDED STUDENT LEARNING OUTCOMES

At the conclusion of this course, candidates should know and be able to:

		Student Learning Outcomes

		Core Values

		Assessment



		1. Foundational Knowledge: Understand the theoretical and evidence-based foundations of reading and writing processes and instruction, which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5,  #6, #7, #8, #9, #10, and also includes TPI-US Judgement Area 2, 3

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation 

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		2. Curriculum and Instruction: Understand and use instructional approaches, materials, and an integrated, comprehensive, balanced curriculum to support student learning in reading and writing which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		3. Assessment and Evaluation: Understand and use a variety of assessment tools and practices to plan and evaluate effective reading and writing instruction which also includes InTASC Core Teaching Standards #6, #7, #8, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		4. Diversity: Understand, create, and engage their students in literacy practices that develop awareness, understanding, respect, and a valuing of differences in our society which also includes InTASC Core Teaching Standards #1, #2, #3, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		5. Literate Environment: Understand and create a literate environment that fosters reading and writing by integrating foundational knowledge, instructional practices, approaches and methods, curriculum materials, and the appropriate use of assessments which also includes InTASC Core Teaching Standards #1, #2, #3, #4, #5, #6, #7, #8, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge



		6. Professional Learning and Leadership: Recognize the importance of, demonstrate, and facilitate professional learning and leadership as a career-long effort and responsibility, and also includes InTASC Core Teaching Standards #9, #10, and also includes TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Text reading/Writing/Listening/

Speaking/Viewing/Visual Representation Assignments to enhance knowledge of specific course concepts; Mini Celebrations of Knowledge







COURSE REQUIREMENTS

1. Instructional Methods / Activities / Assessments

· Written assignments must be well-written, typed, and error-free.

· No late assignments. You will receive 0% if it is late. 

· Specific assignment details will be given for each assignment. 



2. Attendance, Tardiness, Contributing to the class, Professional Attitude: 

Attendance, Tardiness, Contributing to the class, and professional attitude will be monitored to ensure student success. In-person classes as well as classes done via the internet will be monitored for attendance, tardiness, contributing to the class, and professional attitude. This will include, but not limited to, being involved with web conversations during specific times indicated by the professor, full participation in individual and group work, etc.



COMMUNICATION AND SUPPORT

Interaction with Instructor Statement:

E-mail, phone, or office hours for contact. Students are encouraged to inform the instructor of concerns/previously known absences they may have pertaining to the course.



COURSE AND UNIVERSITY PROCEDURES/POLICIES

Course Specific Procedures:

1. Attendance is essential to your success in this class. Participants are expected to be on time and to actively and constructively participate. Contact the instructor if you anticipate an absence or are absent for any reason explaining the situation. This is a common courtesy that is expected by all teachers. It is also part of forming that “community of learners” that we need in the classroom. When you are gone, there is a “hole” at your learning tables, as you are important to your community. We are trying to encourage professional development and life-long learning skills. Remember: Class activities and group discussions cannot be made up; therefore, reinforcing the idea that attendance is important!  



**Missed Class: In the event of a missed class, you are responsible for obtaining class materials/assignments/notes and being prepared for the next class meeting. I will not bring additional copies of handouts from previous classes; therefore, it is your responsibility to get the necessary materials and assignments from a designated class member. Select a buddy and exchange telephone numbers and e-mail with him/her. By exchanging information, your buddy agrees to collect all handouts for you and to explain any class materials/assignments/notes; however, it is your responsibility to contact your buddy for this information.



		Name of Peer

		Phone Number

		E-mail Address



		

		

		



		

		

		







2. Professionalism is essential to a positive learning environment. You must:

 	a. Engage in self-evaluation processes: This will be done by using the rubrics

             provided for class projects.

	b. Demonstrate professionalism: This will be done by: 

		(a) attending ALL classes, 

		(b) paying attention, 

		(c) participating actively and constructively, 

	 	(d) being responsible and prepared, 

 		(e) being an equal partner in group work, 

 		(f) showing enthusiasm and interest in being a teacher 

 		(g) following the tenets of common decency and acceptable behavior. 

 

Remember: You need to come prepared to class. For every 3 credit hour course you take, you are expected to spend 6-9 hours on homework each week. So, if you are taking 12-15 credit hours, you will be spending 24-36 hours on homework. Thus, you need to plan according. 

 

	c. Cell phones/IPODs: These items must be turned off during class time. If you are

 	expecting an emergency call let the teacher know and your group know.  

	Also, the phone must be on vibrate and set on the table. If the phone vibrates, pick it 

	up and leave the room. If you are using a phone without letting the teacher know you   

	have an emergency situation, ten points will be deducted each time. It is important to    

 	keep your phone put away, as it disrupts your learning and the learning of those around

 	you. In addition, it is disrespectful.



d. Arriving to class on Time: You are expected to be in your seats and ready to start when class is ready to convene. Class will start on time and you will be dismissed on time. Therefore, if you are late to class, you are expected to enter the class quietly and not to disrupt your table members by talking. Remember if you are late and/or leave 

 	early two times, it is considered one absence.



	e. Leaving During Class: This is not acceptable behavior, as you are here to learn 

 	as much as possible. When you are gone from class, you are missing both the lecture  

 	and the class discussion.  If, for some reason you have an emergency (being sick, 

 	phone call or bathroom) your business is expected to be conducted in a timely manner 

 	with you returning to class quietly and quickly. Remember if you are late and/or leave 

 	early two times, it is considered one absence.



3. Written Assignments: You are graduate students and with that fact all written assignments are expected to exhibit professional quality. You should demonstrate mastery of organizing, structuring, and editing in your writing. 



a. Written Assignments should be:

*double spaced

*1” top and left side margins, 1” bottom and right side margins

*12 point font size

*revised for clarity and meaning

*edited for accuracy in grammar and mechanics

*saved on computer disk or copied on paper for your records

*formatted using APA 6th Edition. Use https://owl.english.purdue.edu/owl/resource/560/01/ as an abbreviated example of APA.



Academic Integrity/Honest Statement:

This course demands a high level of scholarly behavior and academic honesty on the part of students. Examples of academic dishonesty include but are not limited to: (1) turning in work as original that was used in whole or part for another course and/or instructor without obtaining permission from this instructor in advance; (2) turning in another person's work, in part or in whole, as your own; (3) copying from professional works without citing them; and (4) any form of cheating on exams. Violations of academic integrity/honesty while carrying out academic assignments may, at the discretion of the instructor, receive a zero on the particular work in question, receive an F in the course, or will be brought before a higher level of governance for possible dismissal from the university.



University Specific Procedures:

1. ADA Statement: The Americans with Disabilities Act (ADA) is a federal anti-discrimination statute that provides comprehensive civil rights protection for persons with disabilities.  Among other things, this legislation requires that all students with disabilities be guaranteed a learning environment that provides for reasonable accommodation of their disabilities.  If you have a disability requiring an accommodation, please contact the Office of Student Disability Resources and Services.

2. Student Conduct: All students enrolled at the University shall follow the tenets of 

common decency and acceptable behavior conducive to a positive learning environment. If you display disruptive behavior, you may be asked to leave class and/or drop the class. 

3. Xavier University of Louisiana will comply in the classroom, and in online courses, with all federal and state laws prohibiting discrimination and related retaliation on the basis of race, color, religion, sex, national origin, disability, age, genetic information or veteran status.  Further, an environment free from discrimination on the basis of sexual orientation, gender identity, or gender expression will be maintained.

4. Hurricane Preparedness Plan: If the university closes for an extended amount of time due to a hurricane or other emergency, we will use the Xavier email system to communicate.  Instructional activities will continue through the use of Blackboard.  Log on to www.xula.edu for announcements and instructions. You will receive assignments and other instructions from Dr. Page.  





















 

EVALUATION PLAN



		Evaluation Matrix



		Graduate Course Components

		Point Value



		Graded Notes of Articles/Activities/Assignments (12)

		1200



		Graded Mini Celebration of Knowledge (6)

		600



		Graded Learning Enhancement In Class Activities/Assignments (12)

		1200



		

		



		Final

		200



		

		



		

		



		                    TOTAL

		3200



		

		







Grading Scale

The grading scale will be as follows:

A=3200-2880 pts

B=2879-2591 pts			

C=2590-2331 pts

D=2330-2097 pts	        	

F=Below 2096 pts



In order to earn an A, you must have an A average in all work, full participation, activities, readings, responses, and presentations. 

Assignments must be turned in on time, students must display a professional attitude in all classes.   

 

SPECIAL NOTE: ALL ASSIGNMENTS MUST BE TURNED IN DURING CLASS ON THE 

DUE DATE. 

Keep in mind, if you are absent and do not turn in your assignment you will lose 100% of your points if it is not turned in on the due date.











TENTATIVE COURSE CALENDAR

(Can be adjusted by Dr. Page as needed)

		#

		DATE

		Reading & Literacy Concepts Covered

		ASSIGNMENTS

DUE



		1

		8/20/18



		Syllabus review; Administrative Information for course; Get to know your peers; Fully utilizing the XULA Library Resources;

Understand the Constant Thread Throughout Semester: Pedagogy, Literacy Research, Assessment Drives Instruction, Instructional Techniques, Activities to Enhance Student Learning;

Overview of Literacy Components/Concepts;

Overview of Reading Components/Concepts; 

Overview of Reading Sub-Components/Sub-Concepts;

Overview of the 6 Elements of Literacy/21st Century Literacies;

Broaden your understanding of the misused term illiteracy; Understand reading & literacy in the context of the Continuum of Literacy;

School-based literacy and home based literacy

		Take notes, learn information, & complete activities on ALL  components/ concepts covered during lectures and discussions



		2

		8/27/18



		Continue learning of all Components/Concepts from above;

National Reading Panel;

Clarifying Differences Between Reading Skills and Reading Strategies;

Assessment Drives Instruction (Informal/Formal Assessments);

Reading Comprehension/Reading Comprehension Strategies & Skills



		Continue activities/assignments from above;



Read, take note, learn information, & be ready for discussions and to turn in notes for a grade on article: Clarifying Differences Between Reading Skills and Reading Strategies;



Read, take note, learn information, & be ready for discussions and to turn in notes for a grade on articles/activities/videos: Reading Comprehension;



Graded Activity- Literacy Components/Concepts;

Reading Components/Concepts; 

Reading Sub-Components/Sub-Concepts;

6 Elements of Literacy/21st Century Literacies;

Literacy/Reading in the context of the Continuum of Literacy;

Difference between Reading Skills & Reading Strategies



		3

		9/3/18





		University Holiday

(See Assignments Section to be FULLY prepared for next class.)









		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:

Reading Comprehension

(these will be turned in on 9/10/18)



		4

		9/10/18

		Continue learning of all Components/Concepts from above;

Reading Comprehension/Reading Comprehension Strategies & Skills;

Reading Comprehension Assessments (Informal/Formal & Formative/Summative)



		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos: Reading Comprehension;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Reading Comprehension Assessments;

Mini Celebration of Knowledge #1-Reading Comprehension & Reading Comprehension Assessments



		5

		9/17/18



		Continue learning of all Components/Concepts from above if needed;

Phonemic Awareness

 

		Mini Celebration of Knowledge #2-Phonemic Awareness;



Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Phonemic Awareness;



		6

		9/24/18



		Continue learning of all Components/Concepts from above if needed;

Phonics

















		Mini Celebration of Knowledge #3-Phonics;



Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos: Phonics



		7

		10/1/18

 

		Continue learning of all Components/Concepts from above if needed;

Phonics;

Dyslexia;



		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos: Phonics;



Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:

Dyslexia;



		8

		10/8/18

		Continue learning of all Components/Concepts from above if needed;

Vocabulary

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos: Vocabulary;



Mini Celebration of Knowledge #4-Vocabulary



		9

		10/15/18



		Review ALL reading all Components/Concepts from above if needed; 

Vocabulary

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos: Vocabulary;



		10

		10/22/18

		Review ALL reading all Components/Concepts from above if needed;

Fluency;

English Language Learners and Reading 

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Fluency;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:English Language Learners and Reading



		11



		10/29/18

		Review ALL reading all Components/Concepts from above if needed;

Fluency

		Mini Celebration of Knowledge #5-Fluency;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Fluency



		12

		11/5/18

		Review ALL reading all Components/Concepts from above if needed;

Writing

		Mini Celebration of Knowledge #6-Writing;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Writing



		13

		11/12

		Review ALL reading all Components/Concepts from above if needed;

Writing

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Writing



		14

		11/19

		Review ALL reading all Components/Concepts from above if needed;

Engagement & Motivation in Reading;

Adolescent Readers

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Engagement & Motivation in Reading;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Adolescent Readers



		15

		11/26

		Review ALL reading all Components/Concepts from above if needed;

Struggling Readers;

Literacy Leadership/Literacy Coaching/Reading Specialist

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Struggling Readers;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Literacy Leadership/Literacy Coaching/Reading Specialist



		16

		12/3

		Review ALL reading all Components/Concepts from above if needed;

21st Century Literacies;

Reading Comprehension Strategies & Skills: A Follow Up









	

		Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:21st Century Literacies;

Read, take notes, learn information, & be ready for discussions, and to turn in notes for a grade on articles/activities/videos:Reading Comprehension Strategies & Skills: A Follow Up





		17

		12/10

		Final Exam

		







ASSIGNMENTS  

Read, Take Notes & Ready to Turn in Information on Literacy/Reading Concepts: 

Graduate Students are responsible for completing all readings with notes taken and be ready to turn in for a grade. 



Mini Celebrations of Knowledge

Graduate Students will complete Mini Celebrations of Knowledge from readings for a grade. 



Various Learning Enhancement Activities In Class (potential examples of differentiated activities are listed below) 

Graduate Students will complete activities for a grade based on specific learning goals.

Discussions; Educational Enhancement Circles; Performance Assessments

Summative Assessments; Formative Assessments

Educational Scenarios; Webinars; Learning Enhancement Videos

Lesson Plans

Research Articles; Education Articles

Reader Responses/Reflections





































Educational Article(s)/Video(s)/Website(s) Notes Rubric (EDCI 5130)



Instructor Name:   Dr. Larkin Page


Student Name:        ________________________________________



		CATEGORY 

		20 pts each

		10 pts each 

		0 pts each



		Knowledge 

		Contains the following elements:  1) able to analyze article from a teacher AND graduate student  perspective; 2) connects content of Article(s)/Video(s)/Website(s) to coursework, field experience, and theory; 3) relates content of article(s) to own practices and/or ideas, giving specific details. 

		One element insufficient. 

		Two or more elements insufficient. 



		Sources 









		Contains/Realizes the following elements: 1) Article(s)/Video(s)/Website(s) is from a research or practitioner journal; 2) article(s) date no earlier than 2013; 3) full text article(s) used.

		One element insufficient. 

		Two or more elements insufficient.



		Mechanics 





		Contains the following elements: 1) there are no spelling errors/typos; 2) there are no grammatical errors or awkward sentences; 3) headings are used; 

4) A minimum of two pages in length.

		One element insufficient. 

		Two or more elements insufficient. 



		APA Format 

		Contains the following elements: 1) New Times Roman 12-point font; 2) double-spaced; 3) complete article(s) reference listed at top of paper. 

		One element insufficient. 

		Two or more elements insufficient.



		Written Reader Response  

		Contains the following elements: 1) Article(s)/Video(s)/Website(s) response is in-depth using summarization or synthesizing to connect to other relevant research information, knowledge, experiences; 2) connected research is cited within response. 

		One element insufficient. 

		Two or more elements insufficient.







Total ____/100

Journal Article(s) Review Rubric (EDCI 5130)



Instructor Name:   Dr. Larkin Page


Student Name:        ________________________________________



		CATEGORY 

		20 pts each

		10 pts each 

		0 pts each



		Knowledge 

		Contains the following elements:  1) able to analyze article from a teacher AND graduate student  perspective; 2) connects content of article(s) to coursework, field experience, and theory; 3) relates content of article(s) to own practices and/or ideas, giving specific details. 

		One element insufficient. 

		Two or more elements insufficient. 



		Sources 









		Contains the following elements: 1) journal article(s) is from a research or practitioner journal; 

2) article(s) date no earlier than 2013; 3) full text article(s) used.

		One element insufficient. 

		Two or more elements insufficient.



		Mechanics 





		Contains the following elements: 1) there are no spelling errors/typos; 2) there are no grammatical errors or awkward sentences; 3) headings are used; 

4) A minimum of two pages in length.

		One element insufficient. 

		Two or more elements insufficient. 



		APA Format 

		Contains the following elements: 1) New Times Roman 12-point font; 2) double-spaced; 3) complete article(s) reference listed at top of paper. 

		One element insufficient. 

		Two or more elements insufficient.



		Written Reader Response  

		Contains the following elements: 1) article(s) response is in-depth using enhanced summarization or synthesizing to connect to other relevant research information, knowledge, experiences; 2) connected research is cited within response. 

		One element insufficient. 

		Two or more elements insufficient.







Total ____/100





Learning Enhancement Graded Activities In-Class (EDCI 5130)

Instructor Name:   Dr. Larkin Page


Student Name:        

		CATEGORY 

		25 pts each

		10 pts each 

		0 pts each



		Knowledge 

Proficiency

		Student offers knowledge proficiency that indicates the following:  1) able to discuss the analyzed Activity(ies)/ Article(s)/

Video(s)/Website(s) from a teacher AND graduate student perspective; 2) connects content to coursework, field experience, and theory; 3) relates content to own practices and/or ideas, giving specific details. 

		One element insufficient. 

		Two or more elements insufficient. 



		Communicates Knowledge of Main Idea(s) 

Effectively for Understanding to Others



		Student communicates knowledge effectively for understanding to others that indicates the following:  1) the article(s)/video(s) is analyzed & Main Idea(s) communicated; 2) can connect Main Idea(s) to content to coursework, field experience, and theory; 3) can relate Main Idea(s) to own practices in classroom/future classroom.

		One element insufficient. 

		Two or more elements insufficient.



		Communicates Knowledge of Supporting Details 

Effectively for Understanding to Others





		Student communicates knowledge effectively for understanding to others that indicates the following:  1) Activity(ies)/ Article(s)/

Video(s)/Website(s) is analyzed & Supporting Details are communicated; 2) can connect Supporting Details to content to coursework, field experience, and theory; 3) can relate Supporting Details to own practices in classroom/future classroom.

		One element insufficient. 

		Two or more elements insufficient. 



		Speaks Effectively Enough to Communicate Knowledge of Main Idea(s) & Supporting Details

		Student speaks effectively enough to communicate knowledge of Main Idea(s) & Supporting Details indicated by the following: 1) speaks enough to share knowledge of Main Idea(s) & Supporting Details; 2) understands the balance of conversation (without dominance) during discussion/activities; 3) understands conversation during discussion/activities should occur and does this to enhance knowledge of self & others. 

		One element insufficient. 

		Two or more elements insufficient.







Total ____/100





Education Enhancement Circles



Discussion Director-

Your job is to develop a list of questions that your group might want to discuss about the readings. Usually the best discussion questions come from your own reactions and concerns as you read.  Frame your questions as Higher Order Thinking Questions/Bloom’s Taxonomy Questions using Higher Order Thinking stems/Bloom’s Taxonomy Question stems. Do not be afraid to develop questions that are thought provoking for your group. You may make this list of questions before, during, and/or after you read. (You will turn these in to Dr. Page so type these questions on a WORD document)

Creative Connector-

Your job is to assist ALL members of the group make connections to other learning such as in this course to other courses, this class to other classes within this course, in-service teaching experiences, experiences as a student at different points in your life, experiences as a parent/caregiver. To assist with “connecting” create questions for your group. Consider framing your questions from Higher Order Thinking Question stems/Bloom’s Taxonomy Question stems. You must create questions that ensure enhanced connective understanding. (You will turn these in to Dr. Page so type these questions on a WORD document)

Educational Luminary-

Your job is to pick several passages (minimum of 4) from the assigned readings that you find especially interesting, challenging, and/or meaningful. You are to read these to the group and seek their concerns, thoughts, and/or views. (On a WORD document type the page number and the first few words of each passage. You will turn these in to Dr. Page)

Readings Summarizer/Readings Synthesizer-

Your job is to summarize (to give brief statements of the main points of what you have read) and/or to synthesize (to combine different ideas, thoughts, or systems into a single idea or system based on what you have read). Bring this in-depth/detailed summarization and/or synthesis and discuss this with your group. Create questions/thoughts for the group based on this summarization and/or synthesis. (You will turn these in to Dr. Page so type these questions/thoughts on a WORD document)  
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DIVISION OF EDUCATIONAL & COUNSELING

Course Syllabus:

EDUC 3040– Educational Psychology

Spring 2019

Tuesday, Thursday 11:00AM-12:15PM

Convocation Annex – Rm. 318



Division Mission- The development of reflective professionals: Collaborative change agents toward a more just and humane society. 



Core Values – Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation: Reflective Professionals Passing It On



Associate Professional:  Sr. Jean Marie Craig, Ed.D.



Office:  Convocational Annex # 201

Phone:  504-520- 7328

Email:  jcraig@xula.edu                               

Office Hours:

Monday –         9:00 – 10:45AM

                           3:30 – 5:00PM

Tuesday –         9:00AM – 1:00PM (if not supervising teachers)

Wednesday -– 9:00 – 10:45AM

                           3:30 – 5:00PM

Thursday -        9:00AM – 1:00PM (if not supervising student teachers)

Friday -             8:00 -10:00AM

Anytime I am in my office and no one is with me, feel free to come in.



Instructional Objectives from the Professor:

	1.  The professor promotes an effective teaching/learning atmosphere.

	2.  The professor effectively communicates goals, expectations, and objectives to help all  

                    teacher candidates reach high level goals. 

	3.  The professor is available for consultation with teacher candidates during office hours and

                     most evenings until 6:00 -6:30PM.

	4.  The professor promotes an effective management of class time.

	5.  The professor is effectively prepared for class time

              6.   The professor has a strong knowledge of subject matter and uses a range of instructional  

                    strategies, appropriate to student teaching, to help make preparing for student teaching

                    clearer and more assessable.

	7.  The professor has enthusiasm in teaching the course.

	8.  The professor monitors and assesses teacher candidate progress to ensure that their work 

                     meet the requirements of the course and student teaching.                     

	9.  The professor effectively creates assignments aligning course objectives and materials 

                     taught.

	10. The professor designs and executes quality assignments that are consistent with the 

                     concepts of student teaching and student learning.





				Course Information

Pre-Requisite:



	 Fully admitted to the Teacher Education Program                               

               Cumulative 2.5 in all education courses with no grade lower than a C

	 A minimum cumulative GPA 2.5 for Undergraduates

               A minimum cumulative GPA 3.0 for Graduates                 

               Completed all education courses and department requirements prior to student teaching

               Submitted Student Teaching Application by mid-term the semester before student

               Background check – needed for Field Experience



Textbook Required:

Woolfolk, A. (2016). Educational Psychology, 13,  United States of America. Pearson.	                                                                                                                                                                                                                                                                                                                      					

Course Description:  

This course will explore internal and external factors as facilitators or inhibitors of human development, especially cognitive. Also, psychological factors that influence instruction, learning management, assessment and motivation  

This course will facilitate students’ ability to apply psychological principles to the learning process in the classroom   



Core Concepts Specific Learning Outcomes met by this course:

2.0- Diversity:

2.1 – Build a sense of community in the learning environment (D)

2.2 – Understand and respect individual differences of people (race/ethnicity, language, gender, sexual    

          orientation, religion, class and exceptionalities) (D)

3.0 – Professionalism: 

3.2 – Collaborate with peers and others to achieve professional goals (P)

4.0 – Inquiry:

4.1 – Investigate current issues in the professional field (I)

4.2 – Utilize critical thinking and data in making decisions (I)

5.0: Competence:

5.0 – Demonstrate extensive knowledge of the content (C)

5.3 – Communicate effectively through the use of oral and written language (C)



Course Objectives/Learning Outcomes/Competence



In this course, we will explore the nature of cognitive development in the educational setting, the study of how people learn including topics such as, student outcomes, instructional process, and individual differences in learning.  Include social, emotional and cognitive processes. We will be guided by the following objectives and learning outcomes:



1.  Identify, describe, summarize, analyze and critique the major theories and theories that have 

     Impacted child development, educational psychology, and classroom management. Which include 

     InTASC Teaching Standards #1, #2, #3, #4, #5 and TPI-US Judgement Areas 2 and 3.



2.   Engage in discussion regarding current research in education today. Rationale – to introduce the 

       teacher candidate to research methods and help with  understands communication modes and skills

       as vehicles for learning (i.e. information gathering and processing)across disciplines as well as 

      vehicles for expressing learning. 5(s) - The teacher values flexible learning environment that 

      encourage learning exploration, discovery, and expression across content areas. Includes InTASC  

      Core Teaching Standards #1, #2, #3, #4, #5, #6, and includes TPI-US Judgement Area 1,2,3,4.



3.  Describe, define, analyze and evaluate trends, issues, critical issues and controversial issues that 

      impact Educational Psychology: past and present. Rationale – to encourage updating teacher 

     candidate knowledge base with the current theories and to help cultivate thinking skills.  Includes 

      InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, and also includes TPI-US Judgement Area 1,2,3,4.



4.  Explore Uriel Bronfenbrenner’s bioecological theory and use it as a framework for examining three 

     Major influences on children’s personal and social development: families, peers, and teachers.

     Chapter 3.  Rationale: Provides a clear approach to answering the question “How is a child’s 

     development affected by the social relationships and the world around them?”   Includes InTASC 

     Standards #4, #5, #6, also includes TPI-US Judgement Areas 2, 3 4.



 5. Recognize the importance of the prepared, knowledgeable, integrated teacher in the classroom 

     through use of observation, and analysis of classroom assessments and observations of teachers.

     (Five week Field Experience). Rationale – should provide professional development which includes

     observation of effective teaching practices and hopefully leads to optimal learning and 

     on the part of the teacher candidate. Includes InTASC Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10, 

     also includes TPI-US Judgements Areas 1,2,3,4.



5.  Field Experience (February 26, March 12, 14, 19,21,26,28)





Course Requirements Details:



Participation and Professionalism.  Minimum expectation for professional behavior includes physical actions those of a professional, no cell phones, texting, feet in chairs, sleeping in class, etc.

Reading all assigned text prior to class, being prepared to discuss and engage in activities based on the readings, and participating in class discussions and activities.  All assignments typed in word.  Case Studies and Research Paper APA Style. Field Experience will take place during regular class time, date and school have not been set yet.  

1.  Daily attendance and participation in class                             10 pts per day (280 –field experience included)

2.  Being prepared and willing to take part in the class                   

3.  Pop quizzes when necessary                                                       100 pts (10 quizzes +?)

4. Mid-term exam                                                                               100 pts

5.  Final Exam                                                                                        150pts

6.  Field Experience

	*case Study                                                                             100 pts Finished project (10 per week)

	*Observations – Written                                                       100 pts Finished project (10 per week)

7.  Research Presentation - Oral Class Presentation                         100 pts = Research project

	                                                                                                   100 pts = Oral Presentation

8.  Critical Issues in Educational Psychology                                     100 pts = Oral Discussion

  

Students who do not earn at least a C on the Field Experience and Observation Project will receive an incomplete until the work is at least acceptable = C.

8.   Field Experience Reflections                                                                                               50 pts.   Total 1080.

A = 1180-1062    B = 1061 – 944    C – 943 – 826    D = 825 - 708



Course Experiences/Expectation:



Required Textbook: 

Woolfolk, A. (2016). Educational Psychology. 13th ed. Pearson: Columbus

The textbook can be purchased on-line, placed on your computer or phone.  The digital text may be used in class for textbook purposes only! Students misusing this privilege will no longer be permitted to use the phone/computer/tablet, etc. during class, no exceptions!  



Rubric and directions for all assignments will be handed out in class.



1.  Research Project:  Purpose/Rationale:

· To open the door to research experience early in the program.

· Provides an opportunity for teacher candidates to broaden their knowledge base through exposing them to a topic or area of education that extends program learning.

· Helps build the teacher candidate’s repertoire of skills in a way that can enhance professional placement after finishing the program.

· Research writing should help teacher candidates prepare for more complex reading, research, thinking and writing skills they will need as a teacher. Includes InTASC Core Teaching Standards #4, #5, #9, #10 and TPI-US Judgement Areas 1, 2, 3, 4. 



     Research and Oral Class Participation: Research and present one of the following options:

· Study the chapters - in your book, select a chapter.  Using a PowerPoint on the chapter – at least 15 – 20 informative slides.  Make sure you do not have too much writing on an individual slide. If you select a chapter from the text book the presentation must be given on one of the following dates: April 2, 4, 9, 11, and 16.

· Select an original research topic – ex:  How does a new addition (birth, marriage, grandmother moves in, etc.) affect learning in the classroom.

· Research a chosen theory/theories and provide information to the class on the ideas/theories for which the person is known and the impact/influence the theory has on teaching and learning.   

·  Research projects:  must Be a topic used in Educational Psychological 

	* APA style, at least 7 typed pages (Title page, index page, introduction, hypothesis, 

                 body of paper, conclusion)

	*At least 5 resources.  Show proof in the research as to where the source was 

                educational used.

	* Due:  April 16 – beginning of class.

             *If you select a research paper or a research project, the class presentation will take place April 22 or 24.



2.  Getting to Know you (Ice Breaker): Purpose/Rationale:

· Helps develop classroom community, putting students in conversation with each other.

· Helps teacher candidate’s develop meeting (conversation) skills.



    Getting to know you - Place 5 items in a bag/box that represent your life, goals, interest, 

     hobbies and exhibit them to the class.  Includes InTASC Core Teaching Standards # 3, #9, #10.

                    - tell the class one thing that no one knows about you.  (25 pts)  Due second day of

                      class.  January 15?



3.  Mid-term exam – multiple choice, true and false, matching, short essay.  No make-up exam 

     and no re-take of the exam.  Please make sure you study throughout the semester.

     Rationale:

· To evaluate teacher candidate’s understanding of the course content and main ideas.

· Feedback that both professor and students can use to improve student learning.  Includes InTASC Teacher Standards #1, #2, #3, #4, #5, #6 and TPI-US Judgement Area 2. 

       



4.  Final Exam - Will cover the entire semester.  Multiple choice, true and false, matching, short  answer, compare/contrast, short essay.

Rationale:

· To measure what teacher candidates have learned in a few months.

· Educational Psychology is a specific body of knowledge teacher candidates are expected to learn and make use of in the future.  The final exam enables the professor to accurately test the teacher candidate’s understanding of the subject. Includes:  InTASC Teacher Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 also TPI-US Judgement Areas 2, 3, 4.



3.  Field experience is a must for all teacher candidates at Xavier University. It is also required by the State for teacher certification.

      Rationale:

· Gives the teacher candidate guided and controlled experience with professional teachers in the elementary and secondary settings.

· An opportunity for the teacher candidate to experience a significant measure of “Hands on” real classroom setting, pre-k – 12, and apply knowledge learned in the classroom.

· Opportunity to experience, study, explore and question “Is teaching right for me.”  Includes:  InTASC Teacher Standards #1, #2, #3, #4, #5, #6, #7, #8, #9, #10 and TPI-US Judgement Areas 1, 2, 3.



    Field Experience - Time & School TBA Students observe/help in classrooms for 20 clock hours.  The following assignments will be completed.  

· 20 clock hours  (5 weeks) will be spent in the school.  The Field experience will be held during regular class hours.  

· First two weeks, students will do Classroom Observation- forms will be handed out to you before the Field Experience = Four observations

       Observation first hour, working with students the second hour

· Second two weeks students will write a case study, selecting a teacher or a student.  Once you make your selection you may not change your person.  Case Study first hour, work with students the second hour. 4 case study papers and final reflection.

· Written work for the week will be turned in Tuesday of the following week.  Late papers will not be accepted.



Field Experience:  Students observe, work with the teacher, and complete the assigned work in a classroom.  The Observation requirement 20 hours or 5 weeks, two hours for each observation.  The first 5 days, students will complete an observation sheet, hand in the next day of class.  The last 5 days students will complete a teacher case study. Observations sheets and case study sheets will be handed out the class day before the Field Experience starts.  Late papers will be deducted one letter grade.  Field Practicum will be held the same day and time as class.



4.  Critical Issues:

      Rationale:

· Critical issues have a big impact on all aspect of education today.

· Critical issues are important because the demands and pressures on schools today are growing.  Teacher candidates need to be, as far as possible, ready for the challenge.

Include InTASC Teacher Standards #7, #8, #9, #10. Also include TIP-US Judgement Areas 1, 2, 3, 4.



Critical Issues in Educational Psychology – Discussion (100 pts)

· Your role is to discuss the Ed Psych concept with your classmates. Please state the concept clearly. Provide some background.  Make sure your audience knows what the concept is.

· Feel free to use technology.

· Describe and/or define the issue.  What is it?

· Why is it important in educational psychology?

· State the implications for teachers and school professionals.  Please state specific implications

· How can your topic/concept be used in the classroom?

· What questions are raised as a result of researching and presenting this issue?

· Where do you stand on this issue?

· Use at least 10 references (textbook may not be a reference)

· Present a well-organized and thoroughly planned discussion

· Include a one page summary of the issue

· Please reference the work in APA (5th ed)

· 30 minute presentation.



5.  Student Reflection:

     Rationale:

· A great way to improve teaching.

· Helps identify strengths and weakness in a lesson.

· Reflection, if done correctly, encourages a level of self-awareness that reveals mistakes in teaching, plus positive things to celebrate.  Includes TPI-US Teacher Standards #1, #3, #6, #7, #8, #9, #10. Also includes TPI-US Judgement Areas 1, 2, 3, 4.



  6. Final Report- Student Reflection about the experience.  The following questions must be: (Suggestion – jot notes as you work through the Field Experience.)



1.  What did I observe that will assist me as a future teacher?

2.  How have I changed because of the observation and work of this field experience?

FOCUS ON CLASSROOM ENVIRONMENT, TEACHER STYLE/MANNERISMS/DRESS, CLASSROOM RULES AND PROCEUDRES.

Four pages, answering the questions only.  Please refrain from pointing fingers at anyone, criticism of the teacher, principal, students, school.  Do not make judgements, unnecessary pointed remarks.  This report should consist of you and you alone!  What did you learn? How have you changed?  Include a cover page, four pages of YOURSELF, APA style, typed, neat and educational. 



Mid-term and Final Exam:  You will have two written exams.  Mid-term and Final worth 100 points each.  The test will primarily consist of true/false, multiple choice, matching, short essay and one critical thinking question.  The test will be based heavily on material covered in class given by the instructor and students, plus chapter assigned throughout the Field Experienced. NO MAKE-UP EXAM WILL BE GIVEN EXCEPT FOR SERIOUS REASONS BEYOND THE STUDENT’S CONTROL.  If students do well on the mid-term exam the final will not be cumulative. 



Tentative Calendar – Dates may change throughout the semester depending on the needs of the class.



Week 1

January 10

        Introductions

          Chapter 1 – Learning, Teaching, and Educational Psychological



Week 2

January 15-17

         Chapter 2 – Cognitive Development

Week 3

January 22 -24 

        Chapter 3 – The self, Social, and Moral Development

	                Bronfenbrenner: The Social Context for Development

Week 4

January 29 -31

     Chapter 4 – Learning Differences and Learning needs 

     Critical Issue Presentations



Week 5

February 5 -7

      Chapter 5 – Language Development

      Critical Issue Presentations



Week 6

February 12 -14

    Chapter 7 -Behavioral views of Learning

    Chapter 8 – Cognitive Views of learning



Week 7

February 19 – 21

      YMTF

      Research presentations



Week 8

February 25

        Research Presentations

       Chapter 9 – Complex Cognitive Processes



Week 9

February 27 – Mid-Term Exam 

Week 10



March 4 – 8 Spring Break        Happy Easter!

Week 11



March 12 - 14

    Field Practicum       

   1st hour – Teacher Observation

   2nd hour – Working with teacher.  

   Chapter 14 – Teaching Every Student



Week 12

March 19 – 21

    Field Practicum

       1st hour – Teacher Observation

       2nd hour – Working with teacher. 

       Chapter 15 – Classroom Assessment, Grading, and Standardized Test



Week 13

March 26 – 28

Field Practicum

         1st hour – Case Study

         2nd hour- Working with teacher. 

         Chapter 13 Creating Learn Environments



Week 14

April 2 -4

    Field Practicum

    1st hour – Case Study

    2nd hour- Working with teacher. 



Week 15

April 8 -10

      Field Practicum

      1st hour – Case Study

      2nd hour- Working with teacher. 

      Complete Assignment for Case Study – Due Date – April 16 – Beginning of class (Late, unfinished assignments will be deducted one letter grade)



Week 16

April 16           (April 18 – Easter Break)

     Research Projects – Oral



Week 17

     April 23 – 25

      Review- Case Books – 4/23

      Review Questions/answers







   Academic Integrity:

Academic integrity is of all universities and Xavier University of Louisiana strives for a culture of integrity and respect.  Ethical conduct violations or academic dishonest will not be tolerated. Academic Dishonest includes but not limited to; cheating, tampering with academic records and examinations, falsifying identity and being assessors to acts of academic dishonesty.  At Xavier sanctions for academic misconduct include academic censure, academic suspension, and permanent separation (expulsion) from the University. 



Participation and Professionalism:

Attendance is mandatory.  Students missing three or more classes will result is a reduction of your final grade.  Reduction depends on the numbers of days absent and/or tardy.  Students are expected to real all chapter assignment and be ready and willing and in fact-engage in all discussions and activities.  Class attendances consists of coming and staying in class, taking an active part in all classes.



All assignments give in the syllabus must be typed and handed in on time.  Please make sure you are professional both in class and with your assignments.  Please buy the textbook, it should be in the Book Store now.  



If you have problems or need help please come to my office.                                                                  





Remember, Field  Experience is a must.  The Observations and Case Study is a must.  Need help- asked for it.

Missing Field Experience must make the day up.   This includes you (the student) make arrangements with the teacher and principal to visit the class and do your work.  All Field  Work, including the Case Study must be turned in no later than April 7, 2019 beginning of class.



Class attendance is a must.  Missing 5 days a student may not earn an A in the course.

Participation, oral, active participation, cooperation, and working together in partner and/or group projects is a must.  Quizzes, Exams and Oral Reports may not be made up.

Rules and rubrics for assignments will be handed out in class as the assignments are due.



Assignments and course content may change without prior notice to the students.

Reminder:  late work will be deducted one letter grade.  No doing homework over.
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Multicultural Education

Course Syllabus



The Development of reflective professionals: collaborative change agents toward a more just and humane society.



EDUC 	2200	Multicultural Education		Dr. Rachel T. Davis-Haley

(3 semester hours)					Office: Library, Room 519

MW, 11:00 – 12:15					office phone: 504-520-7536

Classroom: Convocation Annex Room 318		office hours: 

E-mail: rdavisha@xula.edu						

Spring 2019: January 10 – May 14, 2019				

BrightSpace address: https://learn.xula.edu/d2l/login





Course Description:  

This course will emphasize the pluralistic aspects of society relating to schools, teaching, learning and the development of curriculum for elementary, middle and secondary schools.  Candidates will be introduced to learning styles and various teaching techniques to meet the needs of diverse learners at their appropriate grade levels.  A minimum of fifteen field experience hours are required.





Course Goals/Learning Outcomes:

 This course welcomes pre-service teachers to explore frameworks, materials and strategies that will assist them in creating and transforming their philosophy of multicultural education into everyday practice!  More specifically, this class is designed to:



Disposition/awareness:



At the end of this course students will understand how:

1. issues of culture, power, authority, privilege, equity, and democracy survive in schools;

2. personal cultural assumptions, beliefs and values about oneself, “others,” children, and teaching influence the teaching/learning process;

3. prejudices (even one’s own prejudices) manifest themselves in the teaching and learning processes.

Knowledge:



At the end of this course, students will have knowledge of:

1. the Common Core Language Arts Standards

2. Language Development 

3.   controversies in the field of multicultural education including, but not limited to diversity, multiculturalism, equity, equality, stereotype, culture, cultural assimilation, acculturation, ethnocentrism, bilingual education, culturally relevant education, White privilege, classism, ableism, and race;

4.   the impact of social, political and economic issues on majority and linguistically and culturally diverse groups and their educational status and attainment;

5.   student achievement levels as they relate to ethnic/cultural/racial identities

6.   factors that produce national and statewide educational opportunity gaps.



Behavior/Skills:



At the end of this course, students will be able to:

1. evaluate authors’ points of view on the same historical event or

issue by assessing the authors’ claims, reasoning, and evidence;

3. recognize and address prejudice in educational contexts; 

4. analyze personal beliefs and practices relating to teaching diverse student populations;

3.   integrate ethnic/cultural content into subject matter content areas;

5.   identify evidence of socio-cultural, institutional, and individual inequities in schools and classrooms;

6. identify racism, classism, sexism, homophobia, ableism, and ability bias in education;

7. evaluate multicultural curriculum resources and apply those resources;

8. apply theories, frameworks, and research of multicultural education to classrooms and school systems.



Division of Education and Counseling at Xavier University of Louisiana’s Core Framework: 



The development of reflective professionals: Collaborative change agents toward a more just and humane society.



The Division infuses all curricula with understandings that recognize and develop the gifts and rich heritage each person brings to the respective program.  The Division identifies six constructs: spirituality, diversity, professionalism, inquiry, competence, and technology that undergird its conceptual framework.  Through a process of reflection, the core concepts are continuously related to one another and to the goals of the Division.  



1.0 Spirituality: An innate dimension of the human person from which an individual derives an ability to form relationships (with God, the human community and all of creation), values and a perceived meaning of human life and experience.

1.1 Support the continuing development of self and others. (PD)



2.0 Diversity: The commitment to awareness and knowledge about human dispositions that leads to more respectful just and human interactions.

2.1 Build a sense of community in the learning environment. (PD)

2.2 Respect individual differences of people (race/ethnicity, language, gender, sexual orientation, religion, class, and exceptionalities). (PD)

2.3 Work well with individuals from varying cultural backgrounds and in diverse settings. (PD)



3.0 Professionalism: Values and beliefs that guide thought, activities, and attitudes which create a more just and humane world and is expressive of the worth and value placed on all beings.

3.1 Demonstrate responsibility for professional behavior both in and out of the professional setting.(S)

3.2 Collaborate with peers and others to achieve professional goals. (PD)



4.0 Inquiry: Systematic quest for truth and knowledge. 

	4.1  Investigate current issues in the professional field. (K)

	4.2  Utilize critical thinking and data in making decisions. (K, S)

	

5.0 Competence: Mastery of knowledge and procedural skills gained through performance to improve student learning and client services.

5.1  Demonstrate extensive knowledge of the content.(K)

5.3  Communicate effectively through the use of oral and written language.(S)

5.4  Demonstrate and model reflective practice to improve student learning and client services.(S)



6.0 Technology: Newly developed and emerging materials, equipment, and strategies that enhance curriculum, classroom instruction, field experiences, clinical practice, assessments and evaluation.

6.1 Integrate a range of technology to enhance instruction and assessment. (S)

6.2 Use technology to enhance productivity and professional practice. (S)



(K) Knowledge         	(S) Skill     		(PD) Professional Disposition









Interstate Teacher Assessment and Support Consortium (InTASC) Model 

Core Teaching Standards

The Learner and Learning:

Standard #1: Learner Development. The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.



Standard #2: Learning Differences. The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.



Standard #3: Learning Environments. The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.



Content:

Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.



Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



Instructional Practice:

Standard #6: Assessment. The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.



Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.



Standard #8: Instructional Strategies. The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



Professional Responsibility:

Standard #9: Professional Learning and Ethical Practice. The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.



Standard #10: Leadership and Collaboration. The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.





Teacher Prep Inspection-US (TPI-US) Framework to Guide Teacher Preparation 



With the goal of improving student learning, TPI-US reviews teacher preparation programs to determine how the programs can expand their promising practices and address areas of improvement



JUDGMENT AREA 1: Quality of Selection

Context and Rationale: 

This judgment area addresses the program’s responsibility to select candidates that show potential and/or fit for the teaching profession. This can be demonstrated in a variety of ways including standardized tests, pre-admission GPA, auditions, interviews, etc. 



JUDGMENT AREA 2: Quality of Content Knowledge and Teaching Methods

Context and Rationale: 

This judgment area focuses on how well the program ensures teacher candidates acquire: 

1. content knowledge (especially Scientifically-Based Reading Instruction)

2. key teaching methods (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)

3. key teaching skills (particularly classroom management, assessment, differentiation, academic feedback, questioning skills)

needed to be an effective educator. Inspection focuses on coursework and related experiences offered by the program to develop the content knowledge and teaching skills of teacher candidates and the impact these bring to improving student learning. 



Note on elementary reading and math criteria:

The specific criteria set forth in the framework are included as core, scientifically-based/research-based components of developing children’s literacy/reading instruction and skills. As such, inspectors will look for the specific aspects of reading and math as outlined.



Note on online learning:

The online program teaching faculty knows the primary concepts and structures of effective online instruction and is able to create learning experiences to enable teacher candidate success. This includes providing clear expectations, timely accurate feedback on assignments and assessments, active learning opportunities and use of assessments, projects, and assignments that meet learning goals and assess learning progress by measuring candidate achievement of the learning goals. 



Note on alternate certification programs (MAT, Post-Bac Certification-Only): 

Inspection will assess how the program determines that its candidates have mastered relevant content knowledge before they complete the program, and how the program responds to any content knowledge improvement that may be needed for admitted candidates as a result of the program’s assessment of their content knowledge.



JUDGMENT AREA 3: Quality of Clinical Placement, Feedback, and Candidate Performance

Context/Rationale: 

The final clinical experience (often referred to as student teaching or internship) offers candidates the opportunity to apply the knowledge acquired through program coursework, prior field experiences, and other activities.



JUDGMENT AREA 4: Quality of Program Performance Management

Rationale/Context: 



This judgment area examines whether and how program leadership-at all levels-utilize 

data to continually improve the quality of teacher preparation and outcomes for all teacher candidates. Program performance management gives careful attention to quantitative and qualitative data, review of data quality (e.g., reliable and valid measures of clinical performance and student learning), well-established processes for performance review and action steps based on that review, and broad involvement of faculty and administrators at all levels of the program in these monitoring and improvement processes. Program performance management also includes systematic and regular attention to the quality of program coursework and faculty teaching, considering their impact on relevant program outcomes and to the ability of all candidates to teach well as a result of the quality of course content and faculty teaching.

Course Requirements and Grading

Required Text

Nieto, S. & Bode, P. (2008). Affirming Diversity: The Sociopolitical Context of 

	Multicultural Education.(5th edition). New York, NY: Pearson.



Other Assigned Readings – See Brightspace

Christensen, L. (1990). Teaching Standard English: Whose standard? The English Journal, 79(2), 36-4. 

 

Delpit, L. (1995). Education in a multicultural society: Our future's greatest challenge. In Other people's children: Cultural conflict in the classroom (pp. 167-183). New York: The New Press. 

 

Dow, J., & Slakin, B. Deconstructing the myths of the “First Thanksgiving.” Retrieved May 11, 2011, from http://www.oyate.org/resources/longthanks.html  



Haynes, Charles (2004). Religious liberty in public schools. Electronically available at the Freedom Forum's Web site, first amendment section. Retrieved May 11, 2011 from: http://www.firstamendmentcenter.org/rel_liberty/publicschools/overview.aspx 

 

Ladson-Billings, G. (1995). But That's Just Good Teaching! The Case for Culturally Relevant Pedagogy. Theory into Practice, 34(3), 159-165. 



McIntosh, P. (2000). White Privilege: Unpacking The Invisible Knapsack. Retrieved May 11, 2011, from www.iub.edu/~tchsotl/part2/McIntosh%20White%20Privilege.pdf 

 

Miner, H. (1956). Body Ritual Among the Nacirema. American Anthropologist, 58(3), 503-507



Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: Using a qualitative approach to connect homes and classrooms. Theory into Practice, 31(2), 132141. Retrieved May 11, 2011 from http://www.sonoma.edu/users/f/filp/ed415/moll.pdf 



Oakes, J. (1986) Keeping Track, Part 1: The Policy and Practice Of Curriculum Inequality, Phi Delta Kappan, 68(1),12-17. 



Other text as assigned.

Assignments



Active Participation:  

Your participation in activities and discussions is important and necessary not only for your own learning, but for the learning of others.  All participants have different and rich background knowledge and experiences.  The success of EDUC 2200 relies heavily on what you bring to this course and how you present it.  To do so effectively, all participants will need to complete assigned readings from the textbook.   Class participation includes: (1) providing evidence that you have read assigned readings; (2) thoughtful and reflective responses to questions and brightspace assignments; and (3) completion of all assignments.   To increase participation, quizzes will be administered weekly.  

	

Exam







Other People’s Children Presentation

This assignment is designed to broaden your knowledge about various cultural and social groups you may encounter in teaching and working in diverse school contexts. Early in the semester you will join two other classmates and choose a social group and prepare a creative presentation about the selected group. 



Attach a handout for your classmates and the instructor. The handout should include an overview of the presentation, major points you want to share with the class, plus additional resources about the issue or group presented. The presentation should be well referenced and documented.

 

Use the following questions as a prompt to prepare for your presentation: 

· What group have you selected?  Why?  Describe the group?  What makes them unique?

· What are the demographics about the group you present, both nationally and locally in the State, Parish, and the local school district? 

· What are some of the cultural traditions that are important to the group?

· How has this group been treated in the United States? 

· What are some of the stereotypical beliefs that are associated with this group?  

· What social and institutional issues are unique to this group?

· What is the national and local school performance of this group?



Book Review – 7 Page Summary and Reflection

· This short paper should focus on the multicultural text chosen.  Please select a title form the list provided.  It should not exceed 7 pages.  Please incorporate the following:

· Please summarize the key issues discussed in the text.  How does it relate to multicultural education?  What does the text say about culture, prejudice, history, assimilation, pluralism, individualism, learning styles, racism, sexism, ageism, multicultural education?

· Address the author; tell him or her about the impact on students their text will make.  Be honest with the author but provide some proof.

· Discuss the strengths and weakness of the text.  How appropriate is it as a multicultural text?

· What ideas or notions will you take from the text relating to student’s development as you begin to teach?

· Please include the description of at least three multicultural activities that you would use with your class from your chosen text.

· You will be graded on grammar, spelling, style, and clarity of ideas.

Book Review Titles

Sing down the moon by Scott O’Dell

Numbering all the bones by Ann Rinaldi

When my name was Keoko by Linda Sue Park

Day of tears by Julis Lester

Billy the kid by Theodore Taylor

Under the Persimmon tree by Suzanne F/ Staples

A girl called boy by Belinda Hurmence

…And now Miguel by Joseph Krumgold

Journey to Topaz by Yoshiko Uchida

Farewell to Manzanar by Jeanne Houston

Parrot in the oven: Mi Vida by Victor Martinez

Esperanza Rising by Pam Munoz Ryan

Redemption by Julie Chibbaro

Chanda’s Secrets by Allen Stratton

A jar of dreams by Yoshiko Uchida

Shadows on the Sea by Joan H. Harlow

Copper Sun by Sharon Draper

47 by Walter Mosley

I lived a thousand years by Livia Bitton-Jackson

The Hummingbird’s Daughter by Alberto Urrea

The Devil’s Highway by Alberto Urrea

Kira-Kira by Cynthia Kadohta

Unseen companion by Denise Orenstein

The river between us by Richard Peck

Milkweed by Jerry Spinelli

The Devil’s Arithmetic by Jane Yolen

The borrowed house by Hilda Van Stockam

The Massacre at Fall Creek by Jessamyn West

Bud, not Buddy by Christopher Paul Curtis

The Watsons go to Birmingham by Christopher Paul Curtis

Out of the dust by Karen Hesse

Letters from a slave Girl by Mary Lyons

The Skin I’m In by Sharon Flake

Monster by Walter Dean Myers



Field Practicum:  

This semester you will be expected to successfully complete a field practicum. (Successful completion of the field practicum is mandatory.  You can not pass this course unless you successfully complete the field practicum!)  All field experience assignments must be saved electronically and tuned in as a hard copy.  Since no system is fool proof, please log the hours from your field experience in several locations.  The details will follow.



Weekly Responses:



BrightSpace Assignments:



Final Exam Project:

The Final Project has two parts.  For part one, you are to select one of the following projects and complete. (75 pts.)



· The Multicultural Woman

· Women have played a central role throughout American history, but information about them has often been missing from history books and curricula.  Address the historical role of women in America, including current changes in gender roles, and how this information can be presented in elementary, middle and high school classrooms.  



· Multicultural Literature for Young People

· Children’s and young adult literature can be used to teach many contexts and subject areas.  In spite of the growing diverse population in schools, children’s literature about certain diverse groups is limited (Japanese American, Latinos, Puerto Rican American).  For this project, locate children’s and young adult books that focus on Japanese American, Latino American, Puerto Rican American, African American history and culture.  Describe some of the issues that this literature focuses on, and mention some of the criteria that can be used to evaluate it.  You should also describe how it can be used in classrooms, you can also develop some related interdisciplinary curriculum for this literature. 



· Parent and Family Involvement

· Should parents and families be involved in schools?  If so, what is the appropriate role in schools for them?  From the community involvement of the 1960s to Title VII PAC’s, parents have been at the center of education of their children.  For this project, give and overview of the reasons for and against parental involvement.  Discuss some of the ways in which parents can be involved, what skills teachers need to develop in order to work with parents and some specific strategies for meaningful parent involvement!

· Cooperative Learning

· Some instructional strategies may be more appropriate for multicultural classrooms than others.  Cooperative learning, for instance, has been suggested as one effective way of incorporating varying academic levels and learning styles.  Discuss the rationale for cooperative learning and describe some of the strategies that come under this general heading.  Give examples of each, providing specific ideas for lessons.  Alternatively, you may want to discuss other instructional strategies including debates, journal and diary writing, use of technology, individualized instruction, oral histories and so on.



· Cultural Differences in Learning

· Some research suggests that certain cultural differences in the learning styles and patterns of cognitive processing exist among different ethnic groups.  Consequently, some researchers argue that students who differ from the dominant group fail in school because their culture at home is different from the culture of the classroom – they fail because of cultural discontinuities.  Other researchers have suggested that the major barrier to educational achievement for children from poor and working –class families is that they are not familiar with the discourse of power.  Still others believe that it is primarily the sociopolitical context in which students live and learn that determines whether they learn.  And some believe that all of these factors are at work.  Do you believe this to be true?  Present a case for or against this position.  In your presentation, describe how cultural differences can be addressed in the school’s curriculum.  You might want to focus on a particular group (i.e., on schools for African American makes or in single-sex schools) or on cultural differences in a multicultural setting.  Address the controversies, advantages and pitfalls of using such a framework in curriculum development.





Part two: For the second part of your final, you will complete a final Reflection.  Your final written reflection for this class will be a two-page, single-spaced critical reflection on how and what you will take with you, in terms of multicultural education, when you leave this class. (25pts.)



• Your first page will be your Multicultural Education Plan of Action (answer the questions below).

• For your second page you will: Consider the possibilities and challenges of multicultural education.



Reflect on your quiz questions, your practicum journals, your course work, the class discussions and activities and the readings particularly from Affirming Diversity. Write a letter or “I Am From” poem to yourself that reflects your hopes and dreams for your future as a multicultural person/educator. Use your plan of action to assist you in writing your personal (narrative) letter or poem. (Keep a copy of this letter and Plan of Action. My hope is that you will refer back to your thoughts and add to it over time! Think of it as a gift to yourself rather than an assignment.)



Multicultural Education Plan of Action:



· What was something that surprised you about multicultural 	education?

· What new insights have you had as a result of this class? 

· What has challenged you? 

· What will you take with you into your classroom?

· What are your hopes for becoming a multicultural person and 	teacher? 

· What are your fears of becoming a multicultural person and 	teacher? 

· Now that you know what you know, what are you going to do about 	it? 

· Personal reflections:





COURSE INTENDED STUDENT LEARNING OUTCOMES

At the conclusion of this course, candidates should know and be able to:

		Student Learning Outcomes

		Core Values

		Assessment



		[bookmark: _gjdgxs]evaluate authors’ points of view on the same historical event or issue by assessing the authors’ claims, reasoning, and evidence; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spiritualty, Diversity, Professionalism, Inquiry, Competence, Innovation 

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		recognize and address prejudice in educational contexts; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		analyze personal beliefs and practices relating to teaching diverse student populations; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		integrate ethnic/cultural content into subject matter content areas; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		identify evidence of socio-cultural, institutional, and individual inequities in schools and classrooms; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		identify racism, classism, sexism, homophobia, ableism, and ability bias in education; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3

		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		evaluate multicultural curriculum resources and apply those resources; InTASC Core Teaching Standard #1, #2 #3, #4, #5, #6, #7, #8, #9, #10 TPI-US Judgement Area 2, 3



		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 



		apply theories, frameworks, and research of multicultural education to classrooms and school systems. InTASC Core Teaching Standards #1, #2 #3, #4, #5, #6, #7, #8, TPI-US Judgement Area 2, 3  



		Spirituality, Diversity, Professionalism, Inquiry, Competence, Innovation

		Daily Class Discussions, assigned readings and Weekly Quizzes, Other People’s Children Presentation,

Book Review, Final Project, Field Practicum, Exam 





  

Student Departmental Meetings (10pts. Each)

Attendance at monthly student meetings guarantees that you are aware of everything that occurs in the Division of Education.  



EVALUATION

Your final grade will be determined as follows:

Daily Quizzes								100 pts.

Examination								100 pts.

BrightSpace Assignments						100 pts.

Final Exam Project							100 pts.

Student Meetings	(BONUS PTS.)					30pts.

Book Review								100pts. 

Field Practicum							200 pts.

Other People’s Children Presentation				100 pts.



[bookmark: _30j0zll]Total					 				800 pts.



Final Grade Assignment

93%-100%	A				

86%-92%	B				

78%-85%	C				

70%-77%	D				

Below 70%	F				



Participation and Professionalism:

 Minimum expectations for professional behavior include reading all assigned texts prior to class, being prepared to discuss and engage in activities based upon the readings and participating in class discussions and activities. Attendance is mandatory.  Anything over three absences will result in a reduction of your final grade.  Additionally, all assignments unless otherwise specified should be typed on a word processor.  Your participation in activities and discussions is important and necessary not only for your own learning, but for the learning of others.  All participants have different and rich background knowledge and experiences.  The success of EDUC 2200 relies heavily on what you bring to this course and how you present it.  



ACADEMIC INTEGRITY:

Academic integrity is fundamental to the process of learning and evaluating academic performance.  Academic dishonesty will not be tolerated.  Academic dishonesty includes, but is not limited to, the following: cheating, tampering with academic records and examinations, falsifying identity and being assessors to acts of academic dishonesty.  Refer to the Xavier University Judicial Code for further information.  The code is available online at http://www.xula.edu/student-handbook/handbookcoc.php



PLEASE NOTE:

Late Assignments will be accepted with a reduction in letter grade.  Each day an assignment is late, your grade will be reduced by ten points.  



Dates and assignments may change without notice.  



In the event of a school closing, please log onto BrightSpace (https://learn.xula.edu/d2l/login) for assignments and further directions.



ACCOMMODATIONS FOR STUDENTS WITH DISABILITIES:

The Office of Disability Services (ODS) has two primary objectives: 1) to ensure compliance with Section 504 of the 1973 Rehabilitation Act and the Americans with Disabilities Act (ADA) regarding equal access for qualified students to academic programs; and 2) to uphold the academic integrity of Xavier University. When these two objectives are met, those students who qualify for services based on clear, comprehensive, and relevant documentation will receive those services or academic modifications for which they are legally entitled.  It is the responsibility of the students to register with the Office of Disability Services (520-7318) each semester and follow their procedures for obtaining assistance.



ODS is considered the University's designated office for determining eligibility for services, reviewing and maintaining documentation, and recommending appropriate accommodations. Students, however, do not have to register with ODS in order to advocate for disability related accommodations. For those instructors who have students with disabilities who choose not to register for services with ODS, and who request academic accommodations, ODS is available as a resource to verify eligibility and recommend appropriate accommodations.



** Please note.  Please register for the course in which you report the PRAXIS exams.  You are required to register for these courses.  They are at no additional charge to you but are required.



** You are also required to complete a criminal background check! 



Absence

Class attendance is regarded as an obligation as well as a privilege and all students are expected to attend regularly and punctually all classes in which they are enrolled. Students absent for any reason whatsoever are expected to do the full work of the course, and they are responsible to the instructor for work missed through late registration, illness, or any other cause. It is the responsibility of the student to make arrangements with the instructor in instances where there has been a legitimate and extraordinary reason for the absence that can be documented (University Catalog, p.43). 



All students will be required to swipe their Xavier University I.D. card in a card reader in order to be counted as present for each class.   These readers are being utilized as part of the University’s response to systematically record student attendance to continue institutional eligibility for federal financial aid. Your attendance, or lack thereof, can now impact any federal funding you may be receiving to attend Xavier. You are responsible for having your active University I.D. card with you at all times in order to swipe your card on the card reader. There is only a ten-minute window in which to swipe your card. The unit will beep once immediately following a successful swipe. Failure to swipe before the 10-minute grace period or failure to swipe the card correctly will result in the student being marked absent by the card reader system, thus you will be considered absent for this class. Students must swipe their own I.D. cards. If a student swipes a card and then leaves that student is reported as absent by the instructor.



Emergency school closings: Please visit the XU hurricane preparedness page http://www.xula.edu/emergency/index.php and make note of the University's toll-free emergency telephone number (1-866-520-XULA) and emergency web site http://www.xulaemergency.com where updates would be posted in the event of an evacuation. 
	Additionally, if you have not already done so, all XU faculty, staff and students are encouraged to sign up for the e2Campus emergency text-messaging service http://www.xula.edu/student-life/e2Campus-Signup.php. In the event that the evacuation becomes necessary, classes will resume on-line, thus it is necessary to have submitted a non-XULA e-mail address and if possible, a non-504 area code phone number to the instructor.







Tentative Course Calendar:

Below, I have listed broad topics we will explore this spring. I will also assign readings for each class as well as give you the opportunity to do some self-selected reading of journal articles, web-based resources, and children’s literature. Dates are tentative and subject to revision based upon the needs of the class.  



		

Week #1

January 14-16	Introductions and Expectations!

			Icebreaker! 



Read – Chapter 1	Understanding the Sociocultural Context 

			of Multicultural Education- 



In-Class Discussion questions, group assignments, various in-class assignments!





Week #2

January 21-23

January 21, 2019 – Martin Luther King, Jr. – Holiday – No Class	



Read – Chapter 2	Defining Multicultural Education for School Reform

	 

In-Class Discussion questions, group assignments, various in-class assignments!





Week #3

January 28-30	



Read –Chapter 3	Racism, Discrimination, and Expectations of Students’ 					Achievement  



Read – McIntosh, P. (2000). White Privilege: Unpacking The Invisible Knapsack. Retrieved May 11, 2011, from www.iub.edu/~tchsotl/part2/McIntosh%20White%20Privilege.pdf 



In-Class Discussion questions, group assignments, various in-class assignments!





Week #4

February 4-6		

Read – Chapter 4	Structural and Organizational Issues in Schools  

In-Class Discussion questions, group assignments, various in-class assignments!





Week #5

February 11-13	

Read – Chapter 5	Culture, Identity, and Learning  

	

Read - Miner, H. (1956). Body Ritual Among the Nacirema. American Anthropologist, 58(3), 503-507





Week #6	

February 18	

Read – Chapter 6	Linguistic Diversity in U.S. Classrooms  

In-Class Discussion questions, group assignments, various in-class assignments!



Read Christensen, L. (1990). Teaching Standard English: Whose standard? The English Journal, 79(2), 36-4. 



BOOK Review – DUE





February 20		FIELD PRACTICUM





Week #7	

February 25-27	FIELD PRACTICUM





Week #8

March 4-6		SPRING BREAK – Holiday – NO CLASS

			



Week #9

March 11-13		FIELD PRACTICUM

EXAM – Due March 13th at 11:59pm



Week #10

March 18-20		Field PRACTICUM		

Week #11

March 25-27		FIELD PRACTICUM





Week #12

April 1-3		



Read – Chapter 7	Understanding Student Learning and School Achievement  



Read - Oakes, J. (1986) Keeping Track, Part 1: The Policy and Practice Of Curriculum Inequality, Phi Delta Kappan, 68(1),12-17. 



OTHER PEOPLE’S CHILDREN Presentation



BrightSpace Assignment



In-Class Discussion questions, group assignments, various in-class assignments!





Week #13

April 8-10	



Read – Chapter 8	Learning From Students	



Read - Ladson-Billings, G. (1995). But That's Just Good Teaching! The Case for Culturally Relevant Pedagogy. Theory into Practice, 34(3), 159-165. 



OTHER PEOPLE’S CHILDREN Presentation



BrightSpace Assignment



Week #14

April 15-17		



Read – Chapter 9	Adapting Curriculum for Multicultural Classrooms



In-Class Discussion questions, group assignments, various in-class assignments!



OTHER PEOPLE’S CHILDREN Presentation



BrightSpace Assignment

		

Week #15

April 22-24		



Read: Chapter Ten: 

Affirming Diversity: Implications for Teachers, Schools, Families, and Communities



OTHER PEOPLE’S CHILDREN Presentation



BrightSpace Assignment





Week #16		

April 29-May 1		

Presentation of final projects 

Field Practicum evaluation forms due

Field Practicum assignment due







GUIDELINES FOR FIELD EXPERIENCE EDUC 2200: Multicultural Education 

 

OBJECTIVES: 

 

1. To observe the techniques and strategies used by classroom teachers of culturally diverse students at the elementary and/or secondary level. 

 

2. To learn and become familiar with successful and innovative practices, resources, and activities used with culturally diverse students in different school settings. 

 

REQUIREMENTS: 

 

1. Ten-twelve hours of field experience in a multicultural classroom setting. 

 

3. Use the field experience reporting form to keep track of the required 10 hours of observations and obtain signatures of those teachers observed. 

 

4. Write an analysis of the teaching approaches observed during field experience based on the questions from the observation worksheet and the guidelines given. 

REMINDERS: 

 

1. Remember that you are a guest in these schools and classrooms. Appropriate attire and conduct are mandatory and professional courtesy is essential.  

 

2. Be sure to keep your scheduled appointments and allow plenty of time for travel, parking, and checking in through the school office so that you can be on time to the classroom. If you must cancel a scheduled visit or are delayed, call as soon as possible to let me and your mentor teacher know. 

 

3. Remember that these teachers are not on display. They have willingly agreed to make themselves available to you. Please respect their teaching methods and try to be helpful and lend assistance where possible. Save any critiques you may have for your written analysis and be sure to express your appreciation to the teacher for allowing you to visit. 

 



SUGGESTED ACTIVITIES: 

· Ask to conference with the teacher before and/or after your observation to discuss the lesson.  Exchange emails with your teacher and talk to him/her. While this is not always possible for each visit, you should try to meet with the teacher at least once. 

·  Work with individual students or small groups to make some contact with students.  Do as directed by teacher.

· Remember that this should be an interactive, not a passive, experience. Be willing to your assistance whenever possible. 



Weekly Activities!



Date:     



School:

 

Teacher:    



Grade/Subject:     

 

THINGS TO LOOK FOR DURING YOUR OBSERVATION: 

 1. Student population (cultural groups, languages, gender, etc.) 

 

 

2. Different student groupings / interactions (partners, small groups, whole class): 

 

 

3. Use of culturally diverse materials, examples, visuals: 

 

 

4. Teacher's interaction with different students / student groups: 

 

 

5. Use of students' prior knowledge, experiences, sharing of home cultures: 

 

 

6. Differentiation for different student needs and learning styles: 

 

 

OTHER THINGS TO NOTE: 

 7. Daily routine and organizational strategies in the classroom: 

 

 

8. Student behavior and discipline management: 

 

 

9. Classroom environment (bulletin boards, seating arrangements, etc.): 

 

 

10. Use of other languages in the classroom and/or school (by whom): 

 

 

11. Evidence of diverse parental participation in classroom and/or school setting: 

 

 

FIELD EXPERIENCE REPORT GUIDELINES 

 

Preparing the Written Report: 

 

You do not need to write about every classroom that you visited during your observation hours. Instead choose one or two memorable settings that you found particularly interesting or useful. Use the three sub-headings below to organize your report on each setting you chose. 

 

1. Setting: Briefly describe the setting of your field experience including the grade, level, subject taught, and type of classroom in which you observed (ESOL, regular, etc.). Give a quick summary of the student population in terms of cultural backgrounds, home languages, gender, etc. You should leave off the specific names of teachers and schools but should give general descriptions of the school setting. 

 

2. Analysis: Analyze the techniques and activities that you observed with relation to what has been covered in class discussions and readings. Be sure to give citations to the required readings as you relate what was observed to the theories and methods covered in this course. Be sure to mention specific examples from your observations and give suggestions for strategies that could be used to improve the classroom and/or school practices you observed. 

 

3. Implications: Write a conclusion about what you will take with you from this experience and what personal implications it will have on your teaching. Be sure to mention specific ideas or activities that you will implement as a result of this experience. 

  Guidelines: 

 

1. Put your name on the cover sheet only, not on every page. This helps maintain anonymity during the assessment process. 

 

2. Use APA style for formatting your paper, following the guidelines on the Stylesheet, including citations to refer to the required class readings wherever needed. 

 

3. Limit your report to 5 pages using double-spaced typing and either 12 or 14-point font. Use the three sub-headings listed above to break the report into sections. 

 

4. Use the scoring rubric to be sure you have covered all of the necessary criteria. 

  

FIELD EXPERIENCE REPORT SCORING RUBRIC

Criteria



Outstanding (100-90)

 

⎯ Clearly describes classroom setting and population observed. 

⎯ Gives a complete analysis of techniques observed, relating specific examples from the classroom and making suggestions for improvement. 

⎯ Relates observations to own teaching situation with personal implications for teaching practice. 

⎯ Shows thorough use of assigned readings to support analysis and implications. 

⎯ Uses concise, coherent, well-organized writing with correct APA style and few errors. 

 

Competent (89-80)

 

⎯ Description of setting and population observed may be incomplete or lack clarity 

⎯ May rely on description rather than analysis of techniques observed or give few examples. 

⎯ Conclusions may be general, lacking personal implications for teaching. 

⎯ Shows some use of assigned readings to support analysis and implications. 

⎯ May write with some lack of clarity and/or inconsistent APA style with some errors. 



Minimal (79-70)

 

⎯ Description of setting and/or population may be incomplete or missing. 

⎯ May rely entirely on description and give little or no analysis of techniques observed.

 ⎯ Draws few or no conclusions or personal implications for teaching. 

⎯ Shows limited use of assigned readings to support analysis and implications. 

⎯ May write with a lack of clarity and coherence, many errors, or  incorrect APA style. 

 

Unsatisfactory (69-0)

 ⎯ Lacks a description of setting and/or population. 

⎯ May give little or no analysis of techniques observed with few or no examples. 

⎯ Draws no conclusions or personal implications for teaching. 

⎯ Shows no use of assigned readings to support analysis and implications. 

 ⎯ Writes with little clarity or coherence, many errors, and/or no use of APA style. 



 _____ (100 points) Written Report 

 

_____ (100 points) Completion of required 12 hours of field experience.    5pts. = 10+ hours    4 pts.  = 8-9 hours    3 pts. = 6-7 hours    2 pts. = 4-5 hours    1 pt. = 1-3 hours 

 

_____ (200 points total) 



















EDUC 2200	Multicultural Education                             Book Review Rubric





		

		Outstanding

5 Points

		Competent

3 Points

		Minimal

1 Points

		Unacceptable

0 Points



		

		Ta

		

		

		



		Introduction _______



		Book review “introduction” is very interesting or catchy.

		Book review “introduction” is mildly interesting.

		Book review “introduction” lacks interest.

		No attempt was made to catch the reader's attention.



		Plot Summary _______



		

Summary consists of a discussion of the major themes, ideas and characters introduced in the text.  Reviewer provides at least three excerpts from the work.  Reviewer combines ideas from the text with their own thinking and presents original work.  Reviewer does an excellent job of connecting content to multicultural education.



		Summary consists of a discussion of the major themes, ideas and characters introduced in the text.  Reviewer provides at least two excerpts from the work.  Reviewer combines ideas from the text with their own thinking and presents original work.  Reviewer does a good job of connecting content to multicultural education. 

		Summary consists of a discussion of the major themes, ideas and characters introduced in the text.  Reviewer provides at least one excerpt from the work.  Reviewer combines ideas from the text with their own thinking and presents original work.  Reviewer does an ok job of connecting content to multicultural education.  

		Summary consists of a discussion of the major themes, ideas and characters introduced in the text.  Reviewer provides at least three excerpts from the work.  Reviewer combines ideas from the text with their own thinking and presents original work.  Reviewer does not connect content to multicultural education.



		Opinion / Commentary 
_______



		Reviewer offers his or her opinion on many of the book’s aspects. Reviewer provides evidence to support assertions made about the text. Reviewer also addresses the author and shares with the author how they believe the text will impact adolescents.

		Reviewer offers his or her opinion on some of the book’s aspects. Reviewer provides some evidence to support assertions made about the text. Reviewer also addresses the author and shares with the author how they believe the text will impact adolescents.

		Reviewer offers his or her opinion on very little of the book’s aspects. Reviewer provides very little evidence to support assertions made about the text. Reviewer also addresses the author and shares with the author how they believe the text will impact adolescents.

		Reviewer consists of plot summary and offers no opinion of or commentary on the novel.



		Insight
(Beyond the Story) 
____________

		Reviewer recognizes and discusses several important aspects of multicultural education.

		Reviewer recognizes and discusses some aspects of multicultural education.

		Reviewer recognizes and discusses one or two aspects of multicultural education.

		Reviewer recognizes and discusses no aspects of multicultural education.



		Language _______

		Writer’s word and phrase choice is impressive, and the sentence structure is complex and well varied.

		Writer’s word choice is average, and the sentence structure is somewhat complex and varied.

		Writer’s word and phrase choice is below average, and sentences are mostly simple.

		Writer’s word choice is weak, and sentence structure is simple.



		Spelling / Mechanics



_____________

		· correct spelling & grammar used   effectively almost all of the time

· complex sentence structure & sophisticated vocabulary used consistently



· highly effective topic & concluding sentences (consistent, clear links to thesis) and paragraph structure

· very well organized & smooth transition from one idea to the next

		· spelling & grammar used with considerable accuracy & effectiveness

· attempts shown at using complex sentence structure & sophisticated vocabulary 





· strong topic & concluding sentences and paragraph structure

· well organized & good flow from one idea to the next

		· spelling & grammar require moderate editing







· topic & concluding sentences included but need to be more directly linked to thesis

· paragraph structure poor in places

· choppy in places

		· spelling & grammar require considerable editing





· some topic & concluding sentences appear to be missing

· paragraph structure unclear

· choppy in places

· much more consideration of organization required



		Total _____________
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Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1

4, Satisfaction of completers
(Component 4.4 | A.4.2)

Link: https://regents.la.gov/%202018-teacher-preparation-data-dashboards/

Description of data — —
accessible via link: You will find the 2014, 2015, 2016, 2017, and 2018 data dashboards and fact books at this link.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. |3. | 4. |5.|6.| 7. | 8.
Initial-Licensure Programs OO0 O .|
Advanced-Level Programs - O0O0o|bo|o|d

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

For over the past three years, data indicates that our program has been strengthened by improvements put in place to meet
national and state measures. We learned that it is vitally important to connect theory and content to practice. The number of hours
our undergraduate students spend in the field has an impact on student learning, as evident by data displayed by the Board of
Regents data dashboards. The dashboard data, as well as anecdotal data from MATs in the field, alumni, supervising teachers
and faculty, has revealed the opposite for the MAT candidates. Just teaching pedagogy is no longer enough. There is a need to
include specific content, particularly mathematics and science, into the MAT curriculum. Our observation system improved to now
include the POP system: preconferencing, observation and post-conferencing. Observing students and how they deliver the
pedagogy inspired faculty to merge 3 observation forms into one digitized tool that is aligned with CAEP Standards, INTASC
standards, the appropriate content standards, and the Louisiana State Teacher Competencies. This tool and the rubric are housed
on a video capturing platform that will provide faculty data for real-time actionable feedback. This eliminated manual management
of observation data and will greatly increase the faculty's ability to correct candidates' teaching practices with real-time data that
will better guide them towards effectiveness. Unfortunately, the training and the pilot work were interrupted by the pandemic, but all
will resume, in an on-line format, the beginning of the fall semester. Xavier uses a university-wide assessment system to track
outcomes across campus. We realized that the system built for education was not capturing and tracking outcomes aligned to
CAEP and state standards and Teacher Effectiveness Indicators. The system is now aligned with all three. We have also



strengthen collaborative partnerships and input from stakeholders to gauge the necessary changes to continuously improve the
teacher preparation program at Xavier. We use our Portal system, with built in benchmarks, to compare the academic growth of
our candidates, impact our candidates have on K-12 student learning, and the quality of their professional practice. The state of
Louisiana provides public display of data on the above links, but not every measure is represented. The state's Department of
Education is currently putting the finishing touches on a Performance Profile website that will house pertinent data for each of the
state's preparation program. This data includes the score received from the state's accreditation review, program highlights,
unique program offerings, and financial aid data. This will capture more of the measures, but not all. Xavier's IT department will
work with education faculty to publicly display the data that is needed to cover each measure on the Xavier web platform.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

m: Areas for Improvement (ITP) 1 Content and Pedagogical Knowledge
The EPP did not provide clear assessments aligned with the components of this standard.

The EPP provides clear assessments aligned with the components of this standard: Content Courses, TEP, Candidacy, Content
Redesign, Connecting Content to Practice, and Assessments across the EPP.

To ensure undergraduate program completers possess and can deliver sufficient content knowledge to K -12 learners and to
prepare program completers for initial certification, Xavier University of Louisiana’s (XULAs) teacher preparation program
collaborates with eight departments across the university to evaluate all aspects of the program, including content. These
departments offer an average of thirty hours of specific content courses designed for education students. The EPP offers an
average of forty hours of specific education content to majors. The EPP ensures that students possess content knowledge by
designing state-approved aligned programs that (a) offer a wide range of academic courses with rigor sufficient to, or exceeding,
the state's requirements; (b) include field experiences with each education course; (c) have specific admission criterion into the
teacher programs; (d) specified content hours at each level; and (e) test the candidate’s ability through the state mandated
PRAXIS exam.

In 2018, XULA completed a total redesign of all education programs in collaboration with content departments. The changes
resulted in additional content and changes in content courses to ensure program completers possess sufficient knowledge to
meet teacher competencies as described at the Louisiana Believes website. The redesign also included a mapping of Louisiana
Teacher competencies to all education programs. Programs can be accessed at the following link to the University Catalog.
http://catalog.xula.edu/preview_program.php?catoid=21&poid=4432&returnto=1033.

At the undergraduate level, the Teacher Education Program (TEP) is used to assess content and pedagogical knowledge.
Admission to TEP indicates passage of Praxis | and Praxis Il content. A rubric aligned with the components of CAEP standard 1
and the Division’s core values is used to measure the candidate’s pedagogical content knowledge. If a candidate does not
demonstrate sufficient competence, the candidate is denied admission. In Spring 2018, 100% of those who applied were
admitted to TEP.

Candidacy is at the graduate level and signifies that the student has been admitted to the degree program, completed 12 hours
of coursework, and is ready to move forward to satisfy graduation requirements. The applications are reviewed and evaluated by
Xavier University’s Graduate Council. An application is denied if a student has a C in any course or less than a 3.0 GPA.
Seventeen of the nineteen completers were admitted into candidacy spring 2018.

Anecdotal data collected from alumni, principals, and MATs in the field indicate that content knowledge is a challenge of the MAT
program. This was confirmed by the data dashboard and a review of Praxis Content scores. According to the 2018 and 2019 LA
Dept. of Education Teacher Education Dashboards, the average percentage of Xavier prepared teachers in grades 4 - 8 with less
than two years of teaching science and who were highly effective or effective proficient, was 62%. Praxis |l secondary science
content scores (n = 9 in Biology and Chemistry) ranged from 152 — 196 and had a median score of 162. This is below the ETS
median of 167. While this percentage is consistent with other Teacher Preparation Program graduates in the state, an analysis of
the content scores prompted enhanced discussions among faculty about adding content courses to the MAT curriculum involving
content-partners, as well as K-12 teachers and school leaders in the redesign process, beginning Fall 2020.

The charge to better connect content knowledge to practice has made effective improvements in our observation and feedback
systems, including developing and implementing a full Pre-Observation-Post (POP) cycle containing a digitized quality evaluation
form to be housed in an assessment system called TORSH that allows for video submission of candidates’ teaching and ease of
monitoring results. Multiple instructors observe candidates teaching in the field, which helps the instructors see whether
coursework is transferred to effective instruction and provides candidates with real-time focused feedback that directly connects
to their coursework teachings. For those who are unable to observe in the field, the TORSH system provides an excellent
opportunity to view how candidates apply their learning in the classroom with possibilities to receive additional feedback from
their instructors using annotated notes in the submitted video assignments.

Within class assessments across the EPP are given to all candidates who must complete one of the two classes listed below.
» EDCI 5282 — Survey of Assessment — graduate program (Fall 2018)



» EDUC 4030 — Evaluation and Measurement — undergraduate program (Spring 2019)

One of the assessments in both classes is to complete a case study with the purpose to accomplish the following:

- design and implement assessments

- plan, design and implement instruction

- analyze results and use the data to inform instruction.

Each assessment is completed in the clinical practice of the candidates’ programs.

- For undergraduate students, this practicum assessment is completed when students are in the clinical field during EDUC 4030
Evaluation and Measurement. The field practicum is a five-week experience in which students are required to work with K-12
learners and their teachers in a school setting.

- For MAT, candidates are required to complete the assessment in their own classrooms while enrolled in EDCI 5282, Survey of
Assessment.

In both cases, the purpose of the assessments is explained at the beginning of the semester when the syllabus and course
expectations are presented. The assignments are then reintroduced as the course progresses and content is discussed and
learned in class.

m: Areas for Improvement (ITP) 2 Clinical Partnerships and Practice

The EPP does not have a formal process to ensure partner participation in the design, delivery, and evaluation
of field experiences and clinical practice.

The EPP has a formal process to ensure partner participation in the design, delivery and evaluation of field and clinical practice:
Advisory Board, Collaborative Partnerships, Alumni and Student Supports.

The Division of Education & Counseling (DOEC) Advisory Board. A meeting was convened of our advisory board in December of
2018. The membership of the Advisory Board consists of a charter network administrator, a charter school principal, a Catholic
school principal, a STEM administrator from Washington, DC public schools, a professor emeritus of education, a graduate
student, an undergraduate student, and four community members. The goal of meeting was for board members to provide
feedback on completed projects such as the newly revised undergraduate programs of study and the newly revised observation
forms. Feedback was provided indicating that the redesign is a better alignment with what teachers need to know and be able to
do in a high needs classroom. There was not enough time to do a full review of both items. Advisory board members
recommended that the next meeting be used as dedicated time to critique the redesigned undergraduate programs of study in
particular, and make recommendations for further improvements. We did not meet in 2019 because of membership shifts. We
are in the process of reorganizing for a Fall 2020 meeting.

Collaborative Partnerships. In 2018, Xavier collaborated with:

* New School for New Orleans

* Loyola University of New Orleans

» teachNOLA of the The New Teacher Project

« RELAY Graduate School and,

» Teach for America

on a US DOE SEED grant, that awarded the collaborative almost $13 million to increase the number of effective teachers of color
in New Orleans. Xavier is the fiscal lead on the project. Each partner is engaged in diverse activities to meet this goal. This award
allowed Xavier to expand its residency program. In 2017, the first cohort of 11 candidates were accepted to the residency
program. In 2018, 16 participants were accepted to cohort two. In 2019, 21 were accepted. Survey data indicated that there is
overall satisfaction with the program. Residents expressed a need for graduate courses to align theory with practice. This
concern will be addressed with the redesign of the MAT programs of study. This collaboration is the result of Xavier partnering
with local Charter Management Organizations to collaboratively design the teacher residency program and associated activities,
such as the residency year, site mentor training, and Match Day.

Alumni Support. This summer, K - 12 teachers will be invited to provide feedback on the revised undergraduate curriculum, the
field experience activities, and the observation system. The goal is to use the same teachers to co-redesign the MAT programs of
study to include content.

Undergraduate Support. At the undergraduate level, faculty members contacted schools who previously welcomed our students
in practicum experiences. We scheduled meetings with principals to share our desire to create partnerships (explaining
expectations, desire to co-plan, evaluation of experiences, logistics) and were invited back to discuss with school administrators.
At this meeting, we shared information about our programs, what we needed from them and they shared their needs, and
collaboration goals. We then planned successive meetings. We took the information back to faculty to discuss how we could
include these topics in our classes and incorporate application of activities in field practicums.

Contact with schools continued via email and visits. As each semester began, students were placed with teachers selected by
principals. Principals selected mentors who had a proven record of effectiveness, demonstrated they could advance student
learning, possessed mentor dispositions, and demonstrated they possessed skills in cultivating a positive learning environment
for children to learn (these were discussed at previous meetings).

In designing field experiences for Xavier students in collaboration with school partners, the Curriculum and Instruction team
members determined what was expected of the faculty including:
a. Assignments that are centered on Application of Obtained Knowledge (linking content learned in classroom to application in



field during Observations)

b. Timeline for Observations

c. What is expected of students while in Observations

d. Protocol of establishing contact with Observation Teachers

e. What is expected of Observation Teachers as they work with XULA students

f. Contact with Observation Teacher during and after about concerns with any student(s)

g. Follow up with Administration Team at the completion of Observations to address successes/concerns.

While students were in field practicums, faculty members observed each student, providing feedback and assistance. Mentor
teachers were asked to evaluate undergraduate performance. Meetings were held at the end of the semester with Principals to
evaluate the effectiveness of the experience and preparations were made for the next semester.

School Partners 2018 - 2019:

Joseph A. Craig Elementary

Lawrence D. Crocker, Elementary

Walter L. Cohen High School

Morris Jeff Community School.

Graduate Support. MAT residents have a full-time mentor assigned to them while they teach during their yearlong residency,
providing daily opportunities to receive feedback on teaching. MAT students in the STEM STARS program also have a cyber
mentor who is the content expert and designated to provide planning and feedback support. Some residents have an assigned
coach from the school who regularly visits to provide feedback, and all have a university supervisor who visits approximately
once a month to observe and provide actionable feedback. The exit interviews with MAT candidates reveal that the frequency
and the quality of these kinds of supports have helped them to become more confident as teachers by delivering more effective
teaching practices.

[IY31: Areas for Improvement (ITP) 2 Clinical Partnerships and Practice
The EPP does not systematically and regularly evaluate school-based faculty.

The EPP systematically and regularly evaluates school-based faculty: Mentors, Mentorship Training, and Supervising Teachers.

The MAT candidate who is a Teacher of Record or a resident, is assigned a mentor by the principal, based on student
achievement data, mentor coaching ability, and successful teaching. Mentor Teachers are the lifeline of our MAT pathways. They
help to mold and shape our students and will have a significant impact on who they are as educators.

To work with our students, Mentor Teachers must be willing to have their practice questioned and to explain their thinking behind
all curricular and logistical decisions as an educator, as well as be versed in their role and expectations. Mentor Teachers are
expected to provide daily mentoring and coaching during classroom instruction, actionable feedback in debriefing sessions, and
model co-teaching strategies and culturally relevant pedagogy.

In 2017, a training for Mentor Teachers was designed that was launched in 2018 with a cohort of seven teachers. The training
provides coach and mentor resources, discussions on relationship building, and modeling behaviors of support. The mentors
also learn how to transition the MAT candidate from small groups to whole class through a gradual release model designed to
improve the teaching capacity of the assigned candidate.

Mentor Teachers are required to participate in a three-day training on best practices for mentoring Residents. The three-day
training is centered on the concepts of co-teaching strategies, critical observation and actionable feedback. On Day 3 of training,
the Mentor Teachers are introduced to their assigned resident and they both participate in structured bonding activities.

Mentors also meet quarterly throughout the year. These meetings are meant to build mentoring and coaching skills, identify and
resolve challenges and network with other mentors. These meetings can be in-person or online and through modules or
independent assignments.

Session topics included:

* Residency Requirements

« Current education events

» Case studies

» Relevant scenarios

« Effective mentoring practices

» Challenging conversations

« Actionable Feedback

» Observation

» Pedagogical Content Knowledge

» Building relationship

* Culturally relevant pedagogy

» Trauma-informed practices

Since this was the first year of the training, a formal evaluation was not administered; however, Mentor Teachers were given an
opportunity to assess the training sessions. Seven mentor teachers (n=7) agreed that the training sessions:

* Provided a better understanding of the Mentor Teacher role.

» Made the Mentor Teachers feel that they would be a more effective mentor.



« Assisted in building on or developing new skills that will help the Mentor Teacher to succeed as a mentor.

Residents in an exit interview were asked: How would you describe your relationship with your resident mentor? Data from the
interviews (n = 5) were as follows:

R1: Our relationship was combative. The mentor was not supportive.

R2: We did not see eye to eye. Her expectations were misaligned with the program.

R3: Great relationship. She presented opportunities for advancement in classroom practices. She always provided ongoing
feedback.

R4: Absolutely fabulous. She welcomed me with open arms.

R5: We got along splendidly. | learned a lot from her.

Even though 60% of the participants reported a positive relationship with their mentor, this data was used to improve the training
curriculum around relationship building. The mentors for R1 and R2 were not used again.

At the undergraduate level, student teachers formally evaluate the Supervising Teacher. The information is used by the Student
Teacher Coordinator to determine which school the student teachers will be placed. In the Spring of 2018, there were four
student teachers; three of them did student teaching in elementary grades and one taught English at a Math and Science High
School. Each were administered a 20 item Likert-scale survey with two questions to capture qualitative data. The students were
asked if they would recommend the Supervising Teacher for future student teachers; 100 % answered yes. The second item
simply asked them to “tell us more.” These are their comments:

Teacher Candidate #1: Excellent mentor, a great example, and welcomed me into her classroom.

Teacher Candidate # 2: Excellent example of what Xavier wants their teachers to look like. Takes pride in her profession, set bar
HIGH for both her students and myself.

Teacher Candidate #3: Excellent role model. Learned a lot both inside and outside of the classroom.

Teacher Candidate #4: Modeled how things should be done and gave me insight on what to do and what not to do.

The Student Teacher Coordinator has taught at Xavier for 40 years and has an excellent network of Supervising Teachers based
on candidate recommendations and principal evaluations.

[IX32: Areas for Improvement (ITP) 4 Program Impact
The EPP does not formally analyze data from multiple measures of candidates' impact on student learning.

The EPP formally analyzes data from multiple measures of candidates’ impact on student learning: COMPASS, Senior Capstone
Project, Classes, Observation and Feedback.

The Louisiana teacher evaluation system is called COMPASS. It measures quantitatively, the impact a teacher, with 2 years or
less teaching experience, has on student growth, and qualitatively, the teacher’s classroom practices. The two components are
Teacher Effectiveness Levels for student growth, based on the K-12 students' standardized test scores and Professional
Practice, based on the principal’'s assessment of the teachers' practice. The four scoring categories are Ineffective, Effective
Emerging, Effective Proficient, and Highly Effective. Data released by the LA Board of Regents in 2018 provides the scoring
percentages of Xavier completers during the 2014-2015 and 2015-2016 school years. In the 2014-2015 school year, 79% of
MATs (n=49), scored in the top two categories for Student Impact, and 84% of the undergraduates. The 2015-2016 school year
showed improvement: 83% of the MATS (n=55) and 100% of the undergraduates (n=12) scored Effective Proficient or Highly
Effective. For Professional Practice, in 2014-2015, 79% of the MATs and 83% of the undergraduates and in 2015-2016, 83% of
the MATs and 100% the undergraduates were top scorers. The performance gap between undergraduate and MAT candidates
was a surprise, especially in student growth. Over 60% of the undergraduates scored highly effective, where a little over 30% of
the MATSs did. After much discussion, faculty and staff ascertained that the 180 hours of undergraduate field experiences before
student teaching are significantly contributing to the candidates’ impact on student learning.

Senior Capstone Project. Student Teachers in general have a difficult time grading papers, performing good, clean observations
and assigning grades to students. To help candidates understand their impact on student learning, they complete a short
research project in Student Teaching Seminar. The assignment is to talk to their supervising teacher about the project and asking
permission to conduct the project with the class. The candidate is required to administer pre- and posttest (s) to measure
whether or not the student learned from the lesson (s) that was/were prepared. Once the candidates select which content area
they will administer each test, they must decide how they will assess student learning and what kind of methodology will be used.
The next step is to write an abstract that summarizes the research problem. The body of the paper introduces the problem,
presents the hypothesis, develops the background based on a mini-literature review, state the purpose, describe the
methodology and summarizes the results. The discussion and concluding remarks follow. The candidates present their research
at Xavier’s Festival of Scholars, which is an undergraduate research fair. Unfortunately, the data for this measure has been lost
while transitioning to an online platform due to COVID-19.

Classes: EDCI 5282 Survey of Assessment was offered Spring 2019

This is a sample class assignment that is used to show students how to apply assessment results to improve student learning.
Candidates identify one classroom of students for the Teacher Made Assessment and one student who will be diagnosed and
receive remediation. The candidate begins by writing a brief description of the student and why that student was chosen.
Candidates obtain any standardized scores that may be available for the student and analyze and summarize the results. Next,
they develop and administer a teacher made test in the subject area they chose for the case study. They prepare a report that



includes a blank copy of the test, a key and rubric for scoring the test, a table of specifications explaining content and category of
each question, a database containing actual scores of students tested, and an output file of statistical (descriptive) analysis for
the class. Once the results are examined candidates prepare a report indicating the student’s percentile rank on the test,
student’s chronological age at the day of testing, the description of testing situation, an error analysis of difficulties on
assessment, and recommendations for intervention for the student assessed. They also conduct an interview with the student, if
possible. Finally, they develop a plan of intervention for the student assessed based on the recommendations. Eighty-two
percent of the class (n=17) met or exceeded the Emerging Proficient Performance level. The mean score was 3.5 and the
standard deviation was .77, indicating that the candidates are more than proficient in assessing students and using the results to
impact student learning.

Observation and feedback are important tools to make candidates aware of their impact on student learning. Faculty worked with
consultants from US Prep to collapse three different observation tools into one comprehensive form that is standardized, aligned
to INTASC or content standards, the Compass domains, and has a focus on critical teaching practices. To measure candidate’s
impact on student learning, under the Instruction domain, three performance indicators were chosen. Candidates are given a
score from 1-4, with 4 being the highest. The chart below summarizes candidates’ (MAT n=14) performance levels for each
indicator.

Performance Indicator n= 13 Mean Median Mode Stand Dev

Students are challenged to think and perform beyond simple recall to more complex levels of reasoning 2.7 3 3 .84

Students are engaged in learning challenging content 3.2 3.5 4 .88

Teacher monitors & uses a variety of assessment strategies to elicit evidence of student understanding 2.5 3 3 .65

There was no deviation from the mean, indicating that the students are successfully employing strategies that effectively impact
student learning.

[IY31: Areas for Improvement (ITP) 4 Program Impact

The EPP does not systematically and regularly analyze data on employers' satisfaction with completers'
effectiveness.

The EPP systematically and regularly analyzes data on employers' satisfaction with completers' effectiveness: Employer Survey.

The EPP emailed an Employer Survey form to ten (10) principals on February 7, 2019 and received only one response. A follow-
up email did not move the response rate beyond 10%. The Employer who responded was a principal whose school was housed
in a correctional facility. Among the strengths listed for our graduates were their ability to “build rapport with students, and their
deep understanding of the content.” As an area for improvement, the principal suggested that the EPP provide a course, or a
track that prepares teachers to work in juvenile and/or adult correctional facilities. Faculty have begun thinking about offering an
MAT track to meet this need.

To improve the Principal response rate, the EPP has developed an online form for assessing the employers’ satisfaction with
program completers.

The use of an online form will help the EPP to become more efficient in collecting and analyzing results from employers. The
EPP’s previous form required handwritten responses, which the employers often returned slowly by fax. The online form is
expected to help the EPP increase its response rate and provide immediate access to the survey’s results. Program completers
will be required to update their contact information prior to graduation. This information will be monitored in an active database.
The established protocol for sending the online survey to respective employers will be one month after a program completer has
been hired. Once the survey forms are returned to the EPP, a select team of faculty members from the Curriculum and
Instructions department will examine the surveys to categorize the data, and to identify patterns in responses. This will guide the
EPP in interpreting the results to assess the employers’ satisfaction with program completers, and will also provide the EPP with
insight into its program’s strength and weaknesses. At the end of each academic year, the survey results will be displayed in
charts and graphical form. This data will be shared with the entire Division of Education and Counseling Faculty for feedback and
suggestions on programmatic changes or adjustments. The 2019-2020 will serve as the pilot year for the EPP’s online
employers’ satisfaction survey. The survey to employers was emailed on May 18th, 2020. We will coordinate this effort with each
Principal’s administrative assistant to increase the response rate.

The online form is available in the link provided below.
https://docs.google.com/forms/d/e/1FAlpQLSd9yl4rixWglQBQSdLd_1FOtZ7NBVV5QdC7JmBYk7A3AvxsXQ/viewform?
usp=sf_link

[IX32: Areas for Improvement (ITP) 4 Program Impact
The EPP does not formally assess candidates' perception of their readiness to fulfill job responsibilities.

The EPP formally assesses candidates' perception of their readiness to fulfill job responsibilities: University-wide Exit Interviews,
National Center for Teacher Residencies Survey; McCREL International Survey.

An important data point for program improvement is "customer satisfaction". The EPP collects this information in the university-
wide exit interview survey. An analysis of the data, from 2016-2019, found:

» In 2015-2016, among MAT graduates, the statement “The field experience/practicum were meaningful” received a high
percentage of “Excellent” response (87.5%).



*In 2016-2017, among MAT graduates, three statements (“Faculty implemented curriculum that exemplified equity and diversity;”
“Faculty evaluated and used data effectively to assess the needs of all students;” “The program included content that will be
relevant in my career choice”) received the highest percentage of “Excellent” responses (87.5%).

» In 2016-2017, among MAT graduates, seventy-percent of the students rated the field/clinical practicum experiences as
excellent.

» In 2016-2017, among MAT graduates, the statement “Faculty implemented curriculum that included methods and strategies for
applying technology” received a 62.5 percentage of “Excellent” responses.

» In 2017-2018, among MAT graduates, the statement, “The program included content that will be relevant in my career choice”
received the highest percentage of “Excellent” responses (100%).

» In 2017-2018, among MAT graduates, three statements, “Faculty implemented curriculum that exemplified equity and
diversity;” “Faculty evaluated and used data effectively to assess the needs of all students;” and, “The field/clinical practicum
experiences were meaningful” received 75% of “Excellent” responses.

» In 2018-2019, among MAT graduates (n = 15), evaluated these statements that received a high percent of excellent: Faculty
implemented curriculum that exemplified equity and diversity — 60%; Faculty implemented curriculum that included methods and
strategies for applying technology — 60%; Faculty evaluated and used data effectively to assess the needs of all students — 53%;
The field/clinical practicum experiences were meaningful received 60% of “Excellent” responses. Student comments on this
instrument included: The program provided tools for me to become a great teacher; the program provided me a network; the
courses enabled me to feel confident in my field.

In 2018 and 2019, the National Center for Teacher Residencies surveyed Xavier residents who were asked to respond to My
program is preparing me to be an effective teacher. Midyear of 2018 (n=15), the score was 3.7, but by the end of the year, it
dropped to 2.6. This was the first year of residency and a number of issues emerged. Students had an issue with the $15,000
stipend, which they said was too low. They were struggling to make ends meet which was diverting their focus from the residency
program. We increased the stipend to $25,000. Also during the first year, the students had support, but it was not meeting their
needs as preservice teachers. The next year, two site mentors were hired to provide more intensive support, not only during
residency year, but also during their first year as the Teacher of Record. Additionally, Year 1 residents indicated that some of the
Institute topics did not meet their needs. Suggestions were made for more aligned topics and they were presented in Year 2.
These improvement efforts are reflected in the 2019 scores. In 2019 (n = 12), this same item received a 3.7 midyear, and a 3.6
by the end of the year.

The evaluator of the SEED grant, McREL International (2019), surveyed 13 NCFTR residents from Cohort 2 during the 2018-
2019 academic year. The following items and responses are related to this standard:

» My program has been useful in preparing me to become a teacher — 92% agree
» My program’s approach is relevant to me in my role as a teacher — 92% agree
» My program has prepared me to positively influence student academic results — 85% agree.

m: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

The EPP does not have a formal system designed to use data for program improvement. Stakeholders are not
involved in program evaluation and improvement.

The EPP has a formal system designed to use data for program improvement: Improve; Portal System.

The University’s assessment system, Improve, is the central repository for all assessment reporting across campus. Programs in
each Division self-select the learning outcomes to be evaluated through various assessments that monitor candidate and
program performance. The university’s assessment coordinator worked with the C & | Team to rebuild the DOEC’s assessment
plans to better capture data, from multiple sources, for quality assurance and program improvements.

Improve runs on 3-year reporting cycle, which ends for this reporting period Fall 2020. This includes an examination of the results
from the previous three years to judge progress. Assessment coordinators are asked to complete the assessment report for the
previous academic year in the fall semester. At the end of the spring semester, the EPP’s Assessment Coordinator reviews the
status of the outcomes with the Division Chair, program coordinators, faculty, and staff to determine if the learning outcomes
were met and what the next action steps should be.

In 2018, the university’s assessment coordinator and the C & | Team agreed, in addition to the Four-Column Report, to also use
the Teacher Preparation Program 2020 Key Effectiveness Indicators as a component of our assessment system and for quality
assurance. The objectives of this system are to 1). capture all measures necessary for the accreditation renewal process; 2).
assess candidate performance with real time data; and, 3). better collect, analyze, and disaggregate data for continuous program
improvements.

In addition to the university-wide assessment system, the Division developed a timeline of formal processes to ensure that all
candidates: (1) develop the knowledge, skills, and professional dispositions appropriate for their specialty field; or (2) have field
experiences and clinical practice of sufficient depth, breadth, diversity, coherence, and duration. Candidates cannot move to the
next portal, until all requirements are met and documented.

Portal | — Admission to the university. For the undergraduate program, recruitment and selection is controlled by the university.
The university uses HS GPA, standardized test scores such as the ACT or SAT, HS academic success via transcripts, and
placement exams to determine whether or not a student needs “remedial” courses in math, reading and/or writing before the



student can “declare” education as a major.

The graduate admissions process uses multiple measures to select candidates who show the potential to be effective teachers
which includes college GPA, standardized test data (GRE or Miller's Analogy Test), two academic recommendations, a
satisfactory rating on the interview scoring rubric, and a satisfactory rating on teaching a lesson, receiving feedback and using
feedback to improve the lesson.

Portal Il — Admission to the Teacher Education Program (Undergraduate) or Candidacy (Graduate). The Teacher Education
Program or TEP prepares candidates to teach in diverse settings; integrates fieldwork and methodology coursework to
understand the dynamic relationship between teaching and learning and the intersectionality of race, gender, and economic
status. Each applicant is interviewed by multiple faculty members and must achieve a satisfactory rating. The interview protocol
and scoring rubric are aligned with the Division’s core values. To be eligible for TEP membership, students must pass Praxis |
and achieve at least a 3.0 cumulative GPA in all coursework. Each of the 2018-2019 TEP members were exempt from taking
Praxis | because they met the criteria to waive the exam.

Candidacy. After successfully matriculating in the program for 12 hours and achieving a “B” or better in coursework, graduate
students are eligible to apply for candidacy. The overall average GPA of those who applied for candidacy 2018-2019 was 3.8.
Candidacy applications are reviewed by a subcommittee of the University’s Graduate Council who approves candidacy status.

Portal Ill — Pre-Professionals and Novice Teachers. In this portal, undergraduates move from field experience to clinical
practicums, which includes undergraduate student teaching (in 2022, residencies will replace student teaching) and graduate
internships. Undergraduate students are required to pass Praxis Il content and have a cumulative GPA of 3.0 before applying for
student teaching. Graduate students must maintain a cumulative GPA of 3.0 and above to begin the internship series.

MATSs are second year Teachers of Record, in Portal lll. The internships are purposely designed to provide faculty with
scheduled time to observe the teaching practices and behaviors of novice teachers and provide to them actionable feedback. An
observation system that includes a video capturing service, will be implemented by fall 2020. The goal of using this innovation is
to more accurately monitor the quality of the candidate’s teaching performance.

Portal IV- Graduation. Before undergraduate and graduate education majors can apply for graduation, they must pass the third
part of the Praxis exam series — Principles of Teaching and Learning. Undergraduates are also required to complete a number of
surveys. The data from these surveys are used to gauge the quality of the program, the student teaching experience and the
Supervising Teacher. Additionally, the university requires all graduates to take an exit survey that determines the candidate's
satisfaction with the EPP.

Portal V — COMPASS Teacher Evaluation. Student Impact scores and overall demonstrated teaching scores are also used to
measure the quality of the program. Based on the COMPASS Teacher Evaluation Rubric, the State of Louisiana’s Board of
Regents provides university-level data that reports how well teachers with two years or less of teaching experience meet student
learning outcomes and demonstrates effective teaching practices.

[IY3Z: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement
Stakeholders are not involved in program evaluation and improvement.

Stakeholders are involved in program evaluation and improvement: Advisory Board, Education Students, State of Louisiana.

Advisory Board. A meeting was convened of our advisory board in December of 2018. The membership of the Advisory Board
consists of a charter network administrator, a charter school principal, a Catholic school principal, a STEM administrator from
Washington, DC public schools, a professor emeritus of education, a graduate student, an undergraduate student, and four
community members. The goal of the meeting was for board members to provide feedback on completed projects such as the
newly revised undergraduate programs of study and the newly revised observation forms. Feedback was provided indicating that
the redesign is a better alignment with what teachers need to know and be able to do in a high needs classroom. There was not
enough time to do a full review of both items. Advisory board members recommended that the next meeting be used as
dedicated time to critique the redesigned undergraduate programs of study in particular, and make recommendations for further
improvements.

Education Students. For approximately two years (2017-2019), education faculty:

- worked very closely with university content partners to redesign the curriculum of the undergraduate program to reduce the
credit hours from 139 to 120;

- deleted outdated courses;

- added courses that better met the needs of K-12 learners and were aligned with the state’s Teacher Competencies;

- deleted the student teaching model (one semester) and added the residency model (one year);

- aligned program syllabi.

The redesign was accepted and approved by the state’s Board of Regents and the Board of Elementary and Secondary
Education. Student teachers of Spring 2018 did not experience the newly revised programs of study, but their answers to this exit
interview question are examples of what we used to gauge the changes to the curriculum.

How could the Division of Education’s faculty better prepare you for the student teaching experience? Are there areas of the



program that are not relevant? Which ones? Explain.

TC1: Have more method courses for science and math. Content is taught but how to teach the subjects are not. More “Hands on”
for special needs/accommodations. Offer a course that offers multiple learning styles for 504/IEP students.

TC2: Make sure student teachers are placed in a class were all subjects are taught. The way the field experiences are handled.
Need to learn more subject matter and have “hands on” experiences. Offer more volunteer activities after class and on
weekends.

TC3: More preparation for PRAXIS Exams and more serious about taking the test on time. More detailed lesson plans. We never
had to do assessment until student teaching. More classroom management.

As a result, the syllabi are more comprehensive and better aligned with applicable standards and the state’s Teacher
Competencies. Additionally, the work of mapping course content has begun.

State of Louisiana. The State of Louisiana conducts a review of all preparation programs operating in the state. We are assessed
on the quality of selection for teacher candidates; quality of content knowledge and teaching methods; quality of clinical
placement, feedback, and candidate performance; and, quality of program performance management. We were assessed March
2018 and received a 2 out of 4 and March 2019 and received a 3 out of 4. Here is a summary of the 2019 findings:

The key strengths of the program are:

» Xavier program leaders and faculty acted upon TPI-US 2018 On-Site Review findings and recommendations with a sense of
urgency to quickly and systematically launch ongoing improvements, with evidence of progress noted in the findings, including an
articulated plan for continual improvement.

» The Division of Education and Counseling (DOEC) faculty, and leadership made effective improvements in observation and
feedback systems, including developing and implementing a full Pre-Observation-Post (POP) cycle containing a digitized quality
evaluation form to be housed in an assessment system that allows for video submission of candidates teaching and ease of
monitoring results.

» The program holds high expectations for selecting candidates with proven success in GPA and with standardized test results
pulled from the top third of the college-going population; the program uses performance assessments with multiple measures
designed to identify XULA'’s six core values while also enrolling candidates who make a significant contribution to a diverse
teacher workforce.

Key areas of improvement include:

» Replicating the high-quality observation and feedback practices that recently hired supervisors delivered. Ensure all supervisors
and mentors engage in high-quality initial and ongoing observation and feedback training that includes the effective use of the
Today’s One Room School House (TORSH) data system, the recognition of what constitutes good and better teaching and
learning, and a commitment to high expectations and how best to meet standards of inter-rater reliability.

» Rigorously monitoring observation and feedback data, coursework content and delivery, assignments, and the impact of training
on observation and feedback practices and then using the outcomes of these activities to drive improvement and decision-
making. Where weaknesses remain, the program should tackle these with urgency as well as identifying strengths to replicate in
other areas.

» Ensuring all faculty agree on shared definitions and understanding of key teaching skills, such as differentiation, formative
assessment, and academic feedback and questioning. All faculty should explicitly model and label these key teaching skills so
that candidates can consistently see what the skills look like in practice and in doing so better enhance and further all students’
learning and academic outcomes.

The next state review is scheduled for March 2021.
[IY31: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement
The EPP assessment instruments do not meet the "sufficient level"” as defined by the CAEP assessment rubric.

The EPP assessment instruments meet the "sufficient level" as defined by the CAEP assessment rubric: Assessments, Course
Syllabi, Observation Tools, and TORSH Talent.

To improve assessments and bring rubrics to CAEP "sufficient level" standards, the C & | team first had to redesign course
syllabi to be more comprehensive and to include alignment of content and INTASC, standards, TPI-US (state accreditation)
domains or judgement areas, CAEP standards, course objectives and student learning outcomes (SLO), and, course
assessments with rubrics to measure SLOs. Professors developed diagnostic, formative, and summative assessments, using the
CAEP Evaluation Framework as a guide. Professors piloted the syllabi, assessments and rubrics in the spring 2019 semester.
Data from each programs’ assessments (reading, special education, elementary and middle school, and secondary) were
collected, analyzed and disaggregated by program faculty after the end of the spring 2019 semester. It was during this time that
the state accreditation visit was being completed by TPI/US PREP.

The EPP collaborated with US Prep consultants to strengthen the program by aligning the observation tool with state and CAEP
standards. The work began during the spring 2019 semester with biweekly virtual visits with US Prep consultants and program
faculty. The observation tool was digitized and aligned with CAEP and state standards. During the summer of 2019, faculty
attended an in-person meeting with other universities in Louisiana and continued to align and refine our program. It was at that
meeting that we tested the reliability and validity of the observation tool. We used the CAEP, Louisiana State Department of
Education’s Standards and the Charlotte Danielson's framework to guide our work. Other universities were doing similar work for
their programs.

Xavier's work continued during a three-day retreat held at the university. During the summer retreat, each professor developed a



plan for how SLOs are used to improve candidate and program performance. Additionally, a plan was developed that describes
the type of reliability that will be established and the steps taken to ensure validity. As a part of the summer data review work, the
next phase of this work included 1).evaluation of the pilot; 2).tweaking the syllabi (if necessary); 3).assessing content reliability
and validation of each program’s assessments and rubrics; and, 4).collecting and analyzing data.

To improve the data collected from our students during the field experiences, the TORSH Talent platform was adopted. TORSH
is a video capturing platform that provides school leaders, teachers, faculty and students access to data needed to set, track and
reach professional learning goals. Adopting TORSH allows us to OBSERVE teachers in action, MEASURE the effectiveness of
classroom instruction, COACH teachers at scale, REFLECT on instructional practice and COLLABORATE with our students and
their mentors in real-time. TORSH allows us to monitor observation and feedback data to ensure that data is entered promptly
and then analyzed at aggregated and disaggregated levels to make sure that inter-rater agreement and standards of reliability
exist. Once data accuracy and reliability exist, the data is used to support continuous and ongoing improvement efforts. The
TORSH system provides a critical and valuable lens for improvement planning and quality monitoring of clinical coursework.
Candidates can be viewed teaching students, which can be used to determine whether courses need additional improvements in
content, teaching methods, or more assignments that connect to practice. TORSH was scheduled to be piloted during the 2019-
2020 school year. The faculty was trained in fall of 2019. The students were to be trained in the use of TORSH when the
pandemic occurred. Training will resume in the beginning of the fall semester, in an online format.

Please see the links for the observation tools that were revised:
https://docs.google.com/forms/d/1dCTpGr08zewnVgvesGgcW PfbBIIMACPE2Ce9rtfVVNA/edit?usp=drive_web
https://docs.google.com/forms/d/117fUMo7ui_9ili2nrUCeQ6Q-ZKHnKgdH91SdW OtZ8Cc/edit

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

* Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
¢ What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

e What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

e How did the provider test innovations?

¢ What specific examples show that changes and program modifications can be linked back to evidence/data?

¢ How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

1. Collapsing three observation tools into one digitized form, that has been tested for validity and reliability, has been a great
accomplishment for the education faculty. In addition to the observation tool, walkthroughs were also developed. Booth tools and
rubrics were loaded unto a video capturing platform. Training for faculty was accomplished before the pandemic. Training for
students and full implementation of the system will begin fall semester 2020. The forms are only available via Google Drive. They



are too large to upload.
https://docs.google.com/forms/d/1dCTpGr08zewnVgv6sGgcW PfbBIIMACPE2Ce9rtfVVNA/edit?usp=drive_web
https://docs.google.com/forms/d/117fUMo7ui_9ili2nrUCeQ6Q-ZKHnKgdH91SdW OtZ8Cc/edit

2. The Louisiana Board of Regents Data for 2014-2016 revealed that Xavier completers, with 2 years or less teaching experience,
are having a positive impact on K-12 student learning and principals assess their practice to be of high quality. The attached file
indicates the percentages of Xavier completers who scored Ineffective, Effective Emerging, Proficient Effective and Highly Effective
for Student Impact and Professional Practice.

3. A previous AFI cited that the EPP assessment instruments do not meet the "sufficient level" as defined by the CAEP assessment

rubric. Attached a re four sample syllabi that show the changes made to make the embedded assessments and rubrics CAEP
sufficient. Faculty continuously tweak syllabi to ensure reliability and validity of each assessment.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards

1.3 Application of content and pedagogical knowledge

1.5 Model and apply technology standards

3.3 Monitors attributes and dispositions beyond academic ability

3.5 Candidate positive impacts on P-12 students

4.1 Completer impact on student growth and learning

5.4 Measures of completer impact are analyzed, shared and used in decision-making
A.1.1 Candidate Knowledge, Skills, and Professional Dispositions

A.2.2 Clinical Experiences

x.4 Previous AFI/ Weaknesses

Upload data results or documentation of data-driven changes.

@ Louisiana_Board_of Regents_Dashboard_Data_for_Xavier_University_of_Louisiana.docx
@ Dr._Caldwell__SyllabusSpring2019___ EDU_2040_Final_(4).doc

@ EDCI_5130Fall_2018Syllabus_Page.docx

@ Educatioal_Psychology_Syllabus_2019_Sister.docx

@ Spring_2019_Syllabus_EDUC_2022_Multicultural_education_Rachel_(1).docx

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s
activities during a CAEP Conference or in other CAEP Communications?

O Yes ©No
6.3 Optional Comments

The CAEP coordinator is working with Xavier's IT department to develop a web page that will publicly display data that addresses
each CAEP measure. The goal is to have the web page available for public viewing by the next annual report.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2020
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information



Name: |Renee Akbar
Position: |[Faculty & CAEP Coordinator
Phone: 5047822090

E-mail: |rvakbar@xula.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

nALNE

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



